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Education of Underprivileged Children in India: Rhetoric and Reality

Prof. Perveen Kumar

Dept. of Teacher Education (B.Ed.)
Shri Jai Narain Misra P.G. College, Lucknow
Mobile No. + 91 9415482441
Email: perveen255@gmail.com

Abstract:

During post-independence period, access to education at all levels has increased
remarkably in India. However, the quality of education still remains a serious concern in majority
of educational institutions. Excepting a small fraction of institutions, majority of them are
muddled in mediocrity. Prevalence of mediocre institutions has serious implications for the
underprivileged sections of the society as their access to good quality institutions is severely
restricted mainly due to socio-economic constraints. The present paper examines this
phenomenon. It contends that the health of mass education in the country is in a dilapidated state.
Even the provisions of RTE Act could be of little help in providing quality education to the
children. The paper argues that clustering of schools, colleges and higher education institutions in
and around metropolitan cities and urban areas on the one hand and uneven distribution of
financial resources on the other hand clearly reflect the elitist bias. Barring aside a few dedicated
interventions, a systematic attempt has largely been underway to deny meaningful education to

the underprivileged sections of the society.

Keywords: Quality education, underprivileged children, institutions, socio-economic constraints,

social and occupational mobility.
I. Education in the Contemporary Development Discourse: An Introduction

Education is widely regarded as one of the most important catalysts for social change and
inculcation of values. During the post-world war Il period, it has also emerged as an important
tool for accelerating economic growth and bringing people out of poverty. Empirical literature
across the disciplines, particularly in the social sciences, has emphasised that the development of
a nation greatly depends on the improvement of the quality of its population. Education enhances
knowledge and skills of the people and therefore plays an important role in the improvement of
the quality of population (Denison 1962; Schultz 1962, 1963; Becker 1964; Weisbrod 1966).
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In India, there has been a profound understanding about the role of education in the social
and economic life of people as well as in the development of India as a nation. This understanding
helped education to get an important place not only in the Constitution of India but in the wider
academic and policy discourse. It was envisaged that the state shall behave like a guardian and
inter alia go an extra mile to ensure quality education for the people including free and
compulsory education to all the children between six and fourteen years of age. Due to the
prevalence of these mediocre or rather poor institutions, students belonging to the underprivileged
groups, also termed as socio-economically disadvantaged groups (SEDGS) in the NEP 2020, have
suffered the most.

The present paper intends to examine a very genuine question: why does education of the
underprivileged children remain a low priority despite the century’s long tradition of scholarship
and post-colonial democratic commitment to a just state? It focuses on the role of education in the
social and economic empowerment of underprivileged, i.e., whether and to what extent, education
in India has been able to uplift the children of socio-economically disadvantaged sections of the
society. It contends that since India is a vast country and has one of the largest systems of
education in the world, including a large number of good quality educational institutions; mass
education has appeared in the public discourse more as rhetoric rather than as a serious concern.
The paper further argues that there could be some socio-economic constraints in providing good
quality education to all, but what is most disconcerting is the apathetic attitude of the policy
makers and even the mainstream society towards improving the quality of mass education

whether at the school level or at the college and university level.

I1. Identification of Underprivileged Children

Identifying underprivileged children is a very difficult task in a country like India primarily
because of the diverse, stratified and heterogeneous nature of the society. Traditionally, Indian
society is characterised by caste based hierarchy, where an individual’s rank and place in the
society was, to a very large extent, decided according to his or her birth rather than according to
his or her accomplishments. Ownership of resources and concentration of people belonging to
certain caste in homogenous occupations also corroborate this fact. After independence, in order

to deal with the age old retrograde hierarchies, various constitutional and legal measures were put
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in place intending that opportunities and rewards would be based on one’s abilities and
achievements rather than social origin. The purpose of all the efforts was to empower the people
of the country and make India a modern, developed and inclusive society. However, despite
numerous sincere socio-political measures and economic reforms progress towards achieving
these goals could hardly be called satisfactory. It is true that during the last seven and half
decades or so the shackles of caste system have declined significantly, particularly in the public
life, it is also equally true that it could not be annihilated and still maintains its prominence and
sanctity in socio-cultural spheres.

The contemporary economic policies and emergence of the new economic order have
created another; very different kinds of hierarchies, leading to further marginalization of the
socio-economically disadvantaged classes who were already segregated, poor and marginalized
(e.g., see Nayyar 2017). So, it seems very difficult to identify the extent of being underprivileged
based on any single criterion. Rather, a number of social, economic and cultural factors need to be
taken into account while considering the identification of underprivileged sections of the society
and their children. Broadly underprivileged children therefore, may belong to any of the following
sections of society:

1. Children belonging to the landless communities primarily reside in rural areas

2. Children belonging to the castes ranked low in the social hierarchy

3. Children having any disability (divyangjan)

4. Children of daily wage earners, and those engaged in low paid jobs such as domestic care,
maid servants, especially in cities where there is hardly any job security

5. Children of self-employed people such as hawkers, fruit sellers especially in far-flung
areas or cities

6. Children of migrant workers engaged in seasonal work such as brick kiln workers

7. Children of gig workers who are engaged in the service sector, especially in cities at very
low wages without any kind of security

8. The street children such as children with unknown parentage, abandoned, vagabond or
loitering, rag pickers, children of pavement dwellers, and those survive on begging and
petty offences

9. Children of sex workers, jail inmates, etc.

I11. Expansion of Education and the Underprivileged: Some Overriding Concerns
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During post-independence period education, amongst many other priorities of the state, was
identified as one of the core areas of concern. India inherited a very small system of education
from the British and a constricted state exchequer. However, despite severe financial constraints,
the state began the expansion of education focusing on the establishment of schools, colleges,
universities and institutions of technical and professional education. It strengthened their
capabilities to produce quality manpower required to effectively undertake the projects of nation
building. The state also received cooperation of some devout philanthropists in this endeavour. As
a result, education sector has registered phenomenal growth. Enrolment grew rapidly in the
schools as well as in the variety of educational programmes offered by different institutions of
higher education.

However, despite this rapid institutional expansion, representation of people from the
underprivileged sections in higher, technical and professional education is far from satisfactory.
There are still a lot of challenges in the education of underprivileged children. Whereas it is true
that due to the implementation of various schemes such as Sarva Shiksha Abhiyan and the Right
to Education Act (2009) India has achieved near universal enrolment in primary education and
dropout rate has gone down substantially in primary as well as upper classes, the quality of
education in majority of schools still remains a serious cause of concern. Performance of students
regarding the learning of language, basic reading skills and numerical ability remains pathetic in a
majority of schools (e.g., see ASER; Goyal and Pandey 2012; Woodrow Wilson School 2013;
Bhatty 2014; Malik 2015; Krishna 2018). Poor quality of education at the elementary level,
especially in government schools, has serious implications for the chances of social and
occupational mobility for underprivileged children as majority of them have access to these
schools only. Their access to good quality schools, which are mostly in the private sector, is
severely limited due to various socio-economic constraints. This situation is further aggravated
because of the apathetic attitude of the so-called private elite schools for they do not sometimes
even admit the required number of students belonging to the underprivileged sections as
envisaged by the RTE act. Ironically, the governments too in many cases, feels handicapped in
making such kinds of errant schools and institutions to fulfil this legal obligation. Poor learning at
the elementary stage have serious implications for access to higher education and subsequent
learning outcomes, and therefore restrict their chances in the labour market, where minimum

standards of knowledge and skills are hardly adequate; rather competitiveness is the buzzword.
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It is now more than three decades when India adopted the policy of economic
liberalization. Education could not remain itself aloof from this paradigm shift. Though there
were several private institutions in the field of education before liberalization, this new policy
shift brought significant changes in our approach towards education. Education, especially higher
education, which was once considered a ‘merit good’ and an obligation of the state in a
democratic country like India, turned into a business venture, a commercial enterprise (e.g., see
Kapur and Mehta 2004). This rapid commercialization of education has severely impacted
educational opportunities for students belonging to the underprivileged sections. Though the state
agencies have come up with several scholarships and fee-reimbursement schemes to support the
needy students, their coverage does not seem to be enthusiastic. Further, majority of private
institutions cater to the demands of urban middle and upper middle classes. They possess good
quality infrastructure and the quality of education in these institutions is considered to be very
good. These schools and institutions claim to equip the students with knowledge and competitive
skills assuring them a successful career in their chosen area. But the cost of getting education in
these institutions is very high and cannot be borne by the underprivileged.

IV. Conclusion

The preceding analysis shows that education, despite being identified as one of the most
important factors of economic growth and social mobility, has largely remained elusive to the
underprivileged sections of the society in India. Whereas it is true that education has suffered
from the elitist bias throughout the history, not enough could be done to overcome this approach
even after independence. Clustering of educational institutions in metropolitan cities and urban
areas on the one hand and uneven distribution of financial resources amongst different levels and
sectors of education on the other hand are obvious examples of the elitist approach. India, as a
nation state, could not provide the underprivileged children access to competitive and meaningful
education. Our education system has grown through small interjections where negotiations and
compromises were made from time to time rather than having facilitated the access of all people
to quality education irrespective of region, religion or socio-economic status. Inadequate funding
could be one of the most important reasons for the poor provision of education for the
underprivileged. Despite gradual increase during the entire post-independence period, public
expenditure on education remains well below the six percent mark: a promise which was
reiterated time and again since it was first recommended by the Education Commission (1964-

66). In terms of international comparison too education in India is inadequately financed. The
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consistently inadequate public funding of education and increasing dependence on private sector

would further imperil the access of underprivileged children to quality education.
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Introduction

Education is universally recognised as a fundamental human right and a powerful instrument
for social transformation. It plays a decisive role in breaking the cycle of poverty, reducing
inequality, and empowering marginalised communities. However, despite global commitments to
“Education for All” millions of children across the world—especially poor and deprived
children—continue to remain excluded from quality education. Poverty, social discrimination,
disability, gender bias, migration, and lack of access to resources often push children to the
margins of the education system. Inclusive education has emerged as a progressive and humane
approach to address these challenges. It emphasises the need to educate all children—regardless
of their socio-economic background, physical or intellectual abilities, caste, gender, language, or
ethnicity—within a common learning environment. For poor and deprived children, inclusive
education is not merely an educational reform; it is a social justice movement aimed at equity,
dignity, and equal opportunity. The realisation of inclusive education requires well-planned
efforts at multiple levels, including policy formulation, curriculum design, teacher preparation,

infrastructure development, and community involvement.

1. Equality and Equity — Every child has equal worth and the right to education, while equity
ensures additional support for disadvantaged learners.

2. Participation and Belongingness — All children should feel accepted, respected, and valued in

the school community.

3. Diversity as Strength — Differences among learners is seen as opportunities rather than

problems.
4. Child-Centred Approach — Teaching strategies are adapted to meet individual learning needs.

5. Flexibility in Curriculum and Assessment — Curriculum and evaluation methods should

accommodate varied abilities and backgrounds. Inclusive education goes beyond physical access
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to schools; it focuses on meaningful learning experiences that help children develop academically,
socially, and emotionally. Understanding Poor and Deprived Children Poor and deprived children
are those who face systemic disadvantages due to socio-economic, cultural, or structural factors.
These children often belong to marginalised sections of society and experience multiple forms of

exclusion.
Categories of Poor and Deprived Children
* Children from economically weaker sections (EWS)

* Children from the Scheduled Castes (SC), the Scheduled Tribes (ST), and minority communities

» Street children and homeless children

* Child labourers

* Children of migrant workers

* Orphaned and abandoned children

* Children affected by conflict, disasters, or displacement
* Children with disabilities from low-income families

* Girls from patriarchal and conservative backgrounds Challenges Faced by Poor and Deprived
Children

1. Economic Constraints — Inability to afford school fees, uniforms, books, and transportation.
2. Malnutrition and Poor Health — Affect concentration, attendance, and learning outcomes.
3. Lack of Parental Support — Parents may be illiterate or too occupied with survival needs.
4. Social Discrimination — Caste, gender, language, and cultural bias often lead to exclusion.

5. Child Labour and Domestic Responsibilities — Children are forced to work to support the

family income.
6. Inadequate School Infrastructure — Poor schools lack basic facilities and trained teachers.

7. Language Barriers — First-generation learners struggle with the medium of instruction. These
challenges make it essential to adopt inclusive education practices that address not only academic

needs but also social and emotional well-being. Importance of Inclusive Education for Poor and
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Deprived Children Inclusive education is particularly significant for poor and deprived children

because it addresses both access and quality in education. Key Benefits

1. Social Justice and Equality Inclusive education promotes fairness by ensuring that

disadvantaged children receive opportunities equal to those of their privileged peers.

2. Reduction of Dropout Rates Supportive learning environments reduce dropout and absenteeism

among marginalised children.

3. Holistic Development Children develop confidence, self-esteem, social skills, and a sense of

belonging.

4. Breaking the Cycle of Poverty Education enhances employability and empowers individuals to

improve their socioeconomic status.

5. Promotion of Social Cohesion Inclusive classrooms encourages empathy, cooperation, and
mutual respect among students from diverse backgrounds. Global Efforts toward Inclusive
Education Several international initiatives have emphasised inclusive education as a global

priority.

1. Universal Declaration of Human Rights (1948) Article 26 recognises education as a basic

human right for all.

2. Salamanca Statement (1994) It called for inclusive schools that accommodate all children

regardless of their physical, intellectual, social, emotional, linguistic, or other conditions.

3. Education for All (EFA) Launched by UNESCO to ensure access to quality basic education

for every child.

4. Sustainable Development Goal 4 (SDG-4) Aims to “ensure inclusive and equitable quality

education and promote lifelong learning opportunities for all” by 2030.

5. UN Convention on the Rights of the Child (UNCRC) Emphasises non-discrimination and
equal educational opportunities for all children. Efforts Toward Inclusive Education in India
India, with its vast socio-economic diversity, has undertaken several initiatives to promote

inclusive education for poor and deprived children. Constitutional Provisions

* Article 21A — Right to Education (RTE) Act, 2009 guarantees free and compulsory education
for children aged 6-14 years.
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« Articles 15 and 46 — Promote social justice and protect the interests of weaker sections. Major

Government Initiatives

1. Right to Education (RTE) Act, 2009 Mandates inclusion of children from economically weaker

sections in private schools under the 25% reservation.

2. Sarva Shiksha Abhiyan (SSA) focused on universalising elementary education with special
emphasis on disadvantaged groups.

3. Samagra Shiksha Abhiyan An integrated scheme covering school education from pre-primary

to senior secondary level.

4. Mid-Day Meal Scheme Encourages school attendance and addresses malnutrition among poor

children.
5. Beti Bachao Beti Padhao Promotes the education of the girl child.

6. Kasturba Gandhi Balika Vidyalaya (KGBV) Residential schools for girls from disadvantaged

communities.

1. 7. Inclusive Education for Disabled at Secondary Stage (IEDSS) Supports children with
disabilities from marginalised backgrounds. Role of Schools in Inclusive Education
Schools are the primary institutions responsible for implementing inclusive education.
Inclusive School Practices

» Flexible curriculum design

« Remedial teaching and bridge courses

+ Use of multilingual teaching strategies

+ Child-friendly and safe learning environments

» Counselling and emotional support services

» Collaboration with parents and community Teachers play a critical role by
adopting empathetic attitudes, differentiated instruction, and continuous

assessment methods.

Role of Teachers in Inclusive Education - Teachers are the backbone of inclusive education.
Their beliefs, skills, and commitment significantly influence the success of inclusion. Teacher

Responsibilities
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1. Understanding individual differences among learners
2. Adopting inclusive teaching strategies

3. Encouraging the participation of all students

4. ldentifying learning difficulties early

5. Creating a supportive classroom environment Teacher training programs must include
components on inclusive pedagogy, child psychology, and social sensitivity. Effective Planning
for Inclusive Education Inclusive education requires systematic and well-coordinated planning at

multiple levels.

1. Policy-Level Planning

a. Clear inclusion policies

b. Adequate funding for marginalised groups

c. Monitoring and evaluation mechanisms
2. School-Level Planning

a. Needs assessment of students

b. Infrastructure development

c. Resource allocation

d. Inclusive school leadership
3. Curriculum and Pedagogy Planning

a. Context-based curriculum

b. Life-skills education

c. Activity-based and experiential learning
4. Community Participation

a. Awareness programs for parents

b. Collaboration with NGOs

c. Local support networks
5. Use of Technology

a. Digital learning tools

b. Online remedial support

c. Open educational resources Challenges in Implementing Inclusive Education

despite significant efforts, several challenges persist
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1. Lack of Trained Teachers Lack of trained teachers refers to the shortage of educators who are
properly prepared to handle diverse classrooms, especially those including poor, deprived, or
special needs children. Without professional training in inclusive teaching methods, teachers may
struggle to identify learning difficulties, adapt lessons, or provide emotional and academic

support to disadvantaged students.

2. Overcrowded Classrooms Overcrowded classrooms mean having too many students in one
class beyond the ideal teacherstudent ratio. This makes it difficult for teachers to give individual
attention, manage the class effectively, and address the specific needs of poor and deprived

children, which can negatively affect learning outcomes.

3. Insufficient Funding Insufficient funding refers to the lack of adequate financial resources for
schools and educational programs. Without proper funding, schools cannot provide essential
facilities such as infrastructure, teaching materials, technology, scholarships, or trained staff,

which are necessary for inclusive education.

4. Rigid Curriculum Structures Rigid curriculum structures mean having a fixed and inflexible
syllabus that does not consider the diverse backgrounds, learning speeds, and abilities of students.
Such a curriculum may not allow modifications, remedial support, or alternative teaching

methods needed for disadvantaged learners.

5. Social Prejudice and Stigma Social prejudice and stigma refer to negative attitudes,
discrimination, and biased beliefs against certain groups based on caste, poverty, gender,
disability, or community background. These attitudes create barriers to equal participation and

can lower the confidence and motivation of deprived children.

6. Weak Monitoring Systems Weak monitoring systems refer to the lack of proper supervision,
evaluation, and accountability in educational programs. When policies and schemes are not
regularly reviewed or assessed, problems such as dropout rates, misuse of funds and poor
teaching quality may go unnoticed. Addressing these challenges requires political will, social

awareness, and sustained investment.
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Abstract-

Literature has historically functioned as a powerful medium for reflecting social
realities and raising awareness about social injustice. Among the many social issues represented
in literary narratives, the educational deprivation of marginalized children remains one of the
most poignant themes. This research paper explores how literary texts serve as instruments of
social awareness by portraying the struggles of deprived children and exposing the structural
inequalities that restrict access to education. Through an analytical study of selected works of
English literature—particularly the novels of Charles Dickens—this paper examines how literary
narratives reveal the relationship between poverty, social exclusion, and educational inequality.
Drawing upon theoretical perspectives such as Marxism and social realism, the study argues that
literature not only represents the suffering of marginalized children but also challenges dominant
social structures that perpetuate inequality. The emotional power of literary storytelling
encourages readers to empathize with disadvantaged characters and reflect critically on societal
institutions. Ultimately, this paper demonstrates that literature plays a crucial role in shaping
social consciousness and advocating educational reform. By illuminating the struggles of
deprived children, literary works continue to promote awareness about the necessity of equitable

education in modern society.

Keywords: Literature, Social Awareness, Educational Inequality, Deprived Children, Social

Realism, Charles Dickens

Literature has long served as both a reflection and critique of society, offering insight into the
lived experiences of individuals who exist on the margins of social and economic structures.
Among the various social concerns explored in literary narratives, the issue of educational
deprivation among disadvantaged children occupies a particularly significant place. Education has

often been regarded as a pathway to personal growth, social mobility, and intellectual
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empowerment; however, throughout history, access to education has remained deeply unequal.
Social hierarchies based on class, poverty, and economic exploitation has frequently denied
marginalized children the opportunity to pursue formal education. Literary writers, particularly
those associated with social realism, have played a crucial role in exposing these inequalities.
Through powerful storytelling and emotionally resonant characters, literature illuminates the
harsh realities faced by deprived children and invites readers to reconsider the ethical

responsibilities of society toward the most vulnerable members of the community.

The connection between literature and social awareness lies in literature’s ability to transform
social realities into compelling narratives that engage the reader’s imagination and moral
consciousness. Unlike purely factual descriptions of social conditions, literary texts evoke
empathy by presenting human experiences in a vivid and emotionally accessible form. Stories
about impoverished or orphaned children encourage readers to confront social injustice on a
personal level. In this sense, literature functions not only as a form of artistic expression but also
as a means of social critique. Critics have frequently emphasized that literary narratives can
expose structural inequalities by portraying the everyday struggles of marginalized individuals.
Through such portrayals, literature challenges the complacency of society and highlights the

urgent need for reform (Eagleton).

One of the most significant literary traditions concerned with social awareness is social realism, a
mode of writing that attempts to represent everyday life and social conditions with accuracy and
critical insight. Social realist writers often focus on the lives of working-class individuals and
reveal how economic structures influence personal experiences. From a Marxist perspective,
literature can be understood as a cultural product shaped by material conditions and class
relations. Marxist critics argue that literary texts frequently reveal the contradictions and
inequalities embedded within capitalist society (Tyson). The depiction of deprived children in
literature therefore reflects not only individual suffering but also broader social systems that
perpetuate inequality and restrict access to education.

Few authors illustrate this relationship between literature and social awareness as effectively as
Charles Dickens. Writing during the Victorian era, Dickens witnessed the rapid industrialization
of England and the profound social transformations that accompanied it. Industrial capitalism

created vast economic disparities, and children from poor families were often forced into labour
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rather than education. Dickens’s novels consistently portray the suffering of marginalized
children and expose the institutional failures that allowed such suffering to persist. His works
combine social realism with emotional storytelling, creating narratives that both entertain and

provoke moral reflection.

One of the most striking examples of educational deprivation in Dickens’s fiction
appears in Oliver Twist. The novel begins with the birth of an orphaned child in a parish
workhouse, immediately situating Oliver within a system that treats poverty as a moral failing
rather than a social problem. The workhouse system depicted in the novel symbolizes a society
that neglects the welfare and education of poor children. Instead of receiving care and instruction,
the children in the workhouse endure hunger, humiliation, and neglect. Oliver’s famous request
for more food—*Please, sir, I want some more”—captures the desperation of children trapped in
an institution designed to suppress rather than nurture human potential (Dickens, Oliver Twist).
Through this scene, Dickens not only evokes sympathy for Oliver but also criticizes the social

policies that deny basic dignity and education to the poor.

The narrative trajectory of Oliver Twist further reveals how educational deprivation can lead to
moral and social vulnerability. When Oliver escapes from the workhouse, he encounters Fagin
and a group of juvenile pickpockets who exploit homeless children for criminal activities. The
absence of education and social protection makes children susceptible to exploitation and
manipulation. Dickens portrays Oliver as inherently innocent; emphasizing that criminal
behaviour among children is often a consequence of social circumstances rather than innate moral
corruption. By presenting this argument through a sympathetic protagonist, Dickens challenges
the Victorian belief that poverty was the result of individual moral failure.

Another powerful exploration of childhood deprivation appears in David Copperfield, a novel
often regarded as Dickens’s most autobiographical work. The narrative follows the life of David
from childhood to adulthood, highlighting the emotional and intellectual challenges he faces.
After the death of his mother, David is subjected to the cruelty of his stepfather and eventually
forced to work in a factory. This episode reflects Dickens’s own childhood experience of working
in a blacking warehouse, an experience that left a profound psychological impact on him. The
factory environment described in the novel symbolizes the exploitation of child labour during the

industrial age. Instead of attending school and developing intellectually, David must perform
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repetitive manual labour in degrading conditions. The narrative voice of the adult David
recounting these experiences emphasizes the long-term consequences of childhood deprivation

and the importance of education in shaping identity and self-worth.

Dickens’s critique of educational systems becomes even more explicit in Hard Times. The novel
presents a satirical portrayal of utilitarian philosophy through the character of Thomas Gradgrind,
an educator who believes that education should be based solely on factual knowledge and rational
calculation. Gradgrind’s rigid approach to education suppresses imagination and emotional
development, reducing children to mechanical learners. Through the contrast between
Gradgrind’s children and the compassionate character of Sissy Jupe, Dickens suggests that
education must nurture empathy, creativity, and moral understanding. Sissy, who comes from a
marginalized background, possesses emotional intelligence that challenges the limitations of
Gradgrind’s educational philosophy. The novel therefore critiques not only the absence of
education among the poor but also the inadequacy of educational systems that fail to address the

holistic needs of children.

The depiction of deprived childhood in Dickens’s works reflects the broader tradition of social
realist literature that seeks to expose injustice and advocate reform. By presenting the suffering of
children in vivid and emotionally compelling narratives, Dickens draws attention to the moral
responsibilities of society. Critics have argued that Dickens’s popularity among Victorian readers
contributed to increased public awareness about child labour, poor laws, and educational
inequality (Slater). His novels encouraged readers to question existing social structures and to

consider the possibility of reform.

Literature’s power to generate social awareness lies in its ability to humanize abstract social
problems. Statistical data about poverty or educational inequality may inform readers
intellectually, but literary narratives engage readers emotionally. When readers encounter
characters like Oliver Twist or David Copperfield, they experience the world through the eyes of
individuals whose lives are shaped by deprivation and injustice. This emotional engagement
fosters empathy and moral reflection. As literary theorists have observed, empathy is a crucial
component of ethical awareness because it allows individuals to recognize the humanity of others

and to respond to their suffering with compassion (Nussbaum).
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The influence of literature on social consciousness extends beyond the Victorian era. Modern and
contemporary literary works continue to explore themes of educational inequality and childhood
marginalization. Writers across different cultures have portrayed the struggles of children who
face poverty, discrimination, and limited educational opportunities. These narratives remind
readers that the issues highlighted by Dickens remain relevant in the contemporary world. Despite
advances in educational policy, many children today continue to encounter barriers such as

economic hardship, inadequate schools, and social exclusion.

Literature therefore remains an essential cultural force in the ongoing struggle for social justice.
By presenting stories that reveal the lived experiences of marginalized individuals, literary texts
encourage readers to question social norms and to imagine more equitable alternatives. The
imaginative power of literature allows readers to envision a society in which education is
accessible to all children regardless of social background. In this way, literature contributes not

only to cultural reflection but also to social transformation.

The relationship between literature and social reform is complex and indirect, yet its impact
should not be underestimated. While literary works cannot by themselves eliminate social
inequality, they play a vital role in shaping public attitudes and moral values. The emotional
resonance of storytelling can inspire readers to support policies and initiatives that promote
educational equality. In this sense, literature acts as a catalyst for social awareness, encouraging

individuals to recognize injustice and to participate in the process of change.

Ultimately, the representation of deprived children in literature highlights a fundamental ethical
question: what responsibilities does society bear toward its most vulnerable members? By
confronting readers with the realities of poverty and educational deprivation, literary narratives
challenge complacency and indifference. They remind us that the denial of education to any child

represents not only a personal tragedy but also a collective moral failure.

In conclusion, literature serves as a powerful instrument for raising awareness about the
educational problems faced by deprived children. Through emotionally compelling narratives and
socially conscious storytelling, literary works reveal the structural inequalities that prevent many
children from accessing education. The novels of Charles Dickens demonstrate how literature can

expose injustice while simultaneously encouraging empathy and moral reflection. By engaging
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readers both intellectually and emotionally, literature fosters a deeper understanding of social

inequality and inspires a commitment to educational reform. As societies continue to confront

issues of poverty and exclusion, literary narratives will remain indispensable in reminding

humanity of its responsibility to ensure that every child has the opportunity to learn, grow, and

participate fully in society.
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Abstract

Children from disadvantaged backgrounds face multiple, intersecting barriers that
limit their access to quality education. These barriers include economic deprivation, social
exclusion, gender bias, disability, geographic isolation, inadequate health and nutrition, and
systemic policy implementation gaps. In India, despite legal guarantees such as the Right of
Children to Free and Compulsory Education Act (RTE, 2009) and policy frameworks like the
National Education Policy 2020, disparities persist, particularly among marginalized groups.
Globally, evidence highlights that low-income, rural, and socially excluded children face similar
challenges, underscoring the universality of educational disadvantage.

This narrative review synthesizes research, policy documents, and case studies to
examine the factors contributing to educational disadvantage and critically evaluate existing
strategies. Effective interventions include legal and policy enforcement, teacher capacity building,
community engagement, financial and material support, health and nutrition programs, inclusive
pedagogy, and technology-based learning. Despite these measures, persistent challenges—such as
resource shortages, socio-cultural resistance, learning gaps, limited teacher quality, and the digital
divide—continue to hinder equitable educational outcomes.

The review emphasizes the importance of multi-dimensional, evidence-based,
and context-sensitive strategies that address intersecting disadvantages simultaneously.
Recommendations include strengthening policy implementation and monitoring, enhancing
teacher training, promoting community participation, providing targeted financial and health

support, and leveraging technology to improve access and learning.

Keywords: Disadvantaged children, inclusive education, educational equity, policy review, India,

global strategies.

Page 20



afeleT aTefent T fAET : Heg AR &A@

1. Introduction

Education is universally recognized as a fundamental human right and a key
driver of social and economic development (UNESCO, 2015). Beyond literacy and numeracy,
education equips children with cognitive, social, and emotional skills that enable them to
participate effectively in society and contribute to economic growth (World Bank, 2018). It also
plays an important role in reducing inequality, promoting social mobility, and breaking cycles of
intergenerational poverty. Despite global commitments to universal education, many children
around the world continue to face barriers that prevent them from accessing or completing quality
education. These barriers are often rooted in overlapping disadvantages such as poverty, gender
inequality, social marginalization, disability, and geographic isolation (UNICEF, 2019). As a
result, disadvantaged children frequently experience limited educational opportunities, lower

learning outcomes, and higher dropout rates.

In India, several major policy initiatives have been implemented to expand access
to education and address educational inequalities. The Right of Children to Free and
Compulsory Education Act (RTE), 2009 guarantees free elementary education for children
aged 6-14 years. The Act mandates free admission, prohibits discrimination, and establishes
standards for school infrastructure, teacher qualifications, and student—teacher ratios. It also
promotes child-friendly learning environments and prohibits corporal punishment. The RTE Act
has significantly increased school enrollment; however, disparities in learning outcomes and

educational quality remain.

The National Education Policy (NEP) 2020 further aims to transform the Indian
education system by emphasizing foundational literacy and numeracy, early childhood care and
education, inclusive learning environments, and the integration of technology in education
(MHRD, 2020). The policy highlights the importance of addressing the needs of socially and
economically disadvantaged groups, including girls, children with disabilities, and children from

rural or marginalized communities.

Despite these initiatives, evidence from national surveys such as the Annual Status of Education
Report (ASER) indicates that although enrollment levels have improved, many children still
struggle with basic reading and arithmetic skills (ASER, 2021). Educational disadvantage is

therefore not only about access but also about learning quality and retention.
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This narrative review synthesizes existing literature on the education of disadvantaged
children, focusing on the factors contributing to educational disadvantage, policy responses,
effective strategies, persistent challenges, and future recommendations. Understanding these
issues is essential for developing inclusive educational systems that ensure equitable learning

opportunities for all children.
2. Defining Disadvantaged Children

The term disadvantaged children refers to children who experience barriers that limit their
ability to access quality education. These barriers may arise from economic, social, cultural,
geographic, health-related, or personal factors. Identifying these dimensions is important for
designing targeted educational interventions.

Economic Disadvantage

Economic hardship remains one of the most significant barriers to education. Children
from low-income households often struggle to afford school-related expenses such as uniforms,
books, and transportation. In many cases, children are required to contribute to household income
through labor or domestic work, which reduces their school attendance. Research shows that
children from the poorest households are significantly less likely to attend school compared with
those from wealthier families (UNICEF, 2014).

Social and Cultural Disadvantage

Social inequalities related to caste, ethnicity, religion, and gender influence
educational participation. In India, marginalized groups such as Scheduled Castes (SC),
Scheduled Tribes (ST), and Other Backward Classes (OBC) often experience discrimination and
limited educational opportunities. Gender inequality also remains a major barrier, with girls
frequently facing early marriage, domestic responsibilities, and social restrictions that limit their
schooling (Kingdon, 2007).

Geographic and Infrastructural Disadvantage

Children living in rural or remote areas often face challenges in accessing schools
due to long travel distances, poor transportation, and inadequate school infrastructure. Rural
schools frequently experience shortages of qualified teachers, learning materials, and basic
facilities such as sanitation and electricity (Shah & Shah, 2017).
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Children with Disabilities

Children with physical, sensory, or cognitive disabilities are particularly
vulnerable to educational exclusion. Many schools lack accessible infrastructure, assistive

technologies, and teachers trained in inclusive education (UNICEF, 2016).
Familial and Household Factors

Family characteristics also influence educational participation. Parental education, income level,
and attitudes toward schooling affect children’s academic engagement. Children whose parents

have limited education often lack academic support at home (Desai et al., 2017).
Health and Nutrition

Health and nutrition are important determinants of learning outcomes. Malnutrition and chronic
illnesses can impair cognitive development, reduce concentration, and increase absenteeism
(Grantham-McGregor et al., 2007).

3. Causes of Educational Disadvantage

Educational disadvantage arises from a complex interaction of economic, social, institutional, and

health-related factors.
Economic Barriers

Financial constraints limit families’ ability to support education. Even when tuition is free,
indirect costs such as transportation and school materials can discourage enrollment (Baye &
Johnston, 2014).

Geographic Barriers

Remote areas often lack adequate school infrastructure and trained teachers, resulting in lower
educational quality (Shah & Shah, 2017).

Social and Cultural Factors

Gender norms, caste discrimination, and social exclusion can discourage school participation.
Girls in some communities face early marriage or domestic responsibilities that interrupt
education (Kingdon, 2007).
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Family Factors

Family instability, migration, and low parental education can disrupt children’s schooling and

contribute to dropout (Desai et al., 2017).
Health and Nutrition

Poor health and malnutrition can negatively affect cognitive development and academic

performance (Grantham-McGregor et al., 2007).
Institutional Barriers

Weak policy implementation, teacher shortages, and rigid curricula contribute to persistent

educational disparities (Kingdon & Teal, 2010).
4. Policies and Programmatic Frameworks
Right to Education Act (2009)

The RTE Act guarantees free and compulsory education for children aged 614 years. It mandates

minimum standards for school infrastructure, teacher qualifications, and student—teacher ratios.
National Education Policy (2020)

NEP 2020 emphasizes foundational literacy, inclusive education, and technology integration to

improve learning outcomes and reduce educational inequality.

Government Programs

Several government schemes aim to support disadvantaged children:
e Mid-Day Meal Scheme — improves attendance and nutrition.
e Scholarships and stipends — support economically disadvantaged students.
e Free textbooks and uniforms — reduce financial barriers.

Teacher Training

Professional development programs can equip teachers with skills in inclusive pedagogy and

remedial instruction.
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Health and Nutrition Programs

School-based health interventions, including nutrition programs and health screenings, improve

both attendance and learning outcomes.
Technology Integration

Digital learning platforms and blended learning models can help reach children in remote or

underserved areas.
Integrated Approaches

The most effective programs combine multiple strategies, including financial support, community

engagement, and teacher training.
6. Persistent Challenges
Despite progress, several challenges remain:
e Limited school infrastructure and resources
e Weak policy implementation and monitoring
e Socio-cultural barriers such as gender discrimination
e Learning deficits among students
e Health and nutrition challenges
e Digital divide in access to technology
e Intersectional disadvantages affecting the most marginalized children
7. Future Directions and Recommendations

To improve education for disadvantaged children, future interventions should focus on:

e Strengthening policy implementation and monitoring
e Enhancing teacher training and professional development
e Increasing community participation and parental engagement
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8. Conclusion

Education is essential for individual empowerment and societal development.

However, disadvantaged children continue to face barriers such as poverty, social discrimination,

geographic isolation, disability, and health challenges that limit their educational opportunities.

Policies such as the Right to Education Act (2009) and National Education Policy (2020),

along with government programs and NGO initiatives, have expanded access to education.

Nevertheless, persistent challenges related to infrastructure, policy implementation, socio-cultural

barriers, and learning quality continue to hinder educational equity.
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Introduction
Education is widely recognised as a fundamental human right and a powerful
instrument for social transformation. For poor and deprived children—those affected by poverty,
social exclusion, gender discrimination, disability, migration, or conflict—education becomes not
only a pathway to knowledge but also a means of breaking the cycle of intergenerational
disadvantage. In a diverse and populous country like India Insuring equitable access to quality
education remains both a constitutional commitment and a developmental necessity. Alongside
public initiatives, Corporate Social Responsibility (CSR) funding and Non-Governmental
Organisations (NGOs) play a crucial complementary role in expanding educational opportunities
for disadvantaged children. This chapter explores government schemes for the education of poor
and deprived children, examines the growing importance of CSR funding in education, and

analyses the role of NGOs in implementing inclusive and sustainable educational interventions.

1. Conceptual Framework: Education for the Poor and Deprived Poor and deprived children
include those belonging to economically weaker sections, Scheduled Castes (SC), Scheduled
Tribes (ST), minority communities, migrant families, children with disabilities, urban slum

dwellers, and children in remote rural areas. These children often face multiple barriers:

a) Financial constraints

b) Lack of parental literacy

¢) Gender bias

d) Social discrimination

e) Inadequate infrastructure

f) Limited access to digital resources Inclusive education aims to remove these barriers and

ensure that every child receives quality education regardless of background.

2. Government Schemes for Education of Poor and Deprived Children The Government of India
has introduced several landmark policies and schemes to promote universal and inclusive

education.
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2.1 Right to Education Act (RTE), 2009 The Right of children to Free and Compulsory

Education Act(RTE) is a historic legislation that guarantees free and compulsory education to all

children aged 6-14 years. Key provisions include:

a)
b)
c)
d)
e)

Free education in government schools

25% reservation for economically weaker sections in private schools

No detention policy (initially)

Norms for pupil-teacher ratio

Infrastructure standards for schools RTE has significantly increased enrolment rates,
especially among marginalised groups. However, quality and retention remain areas

requiring further strengthening.

2.2 Sarva Shiksha Abhiyan (SSA) Launched in 2001, aimed at Sarva Shiksha Abhiyan

universalising elementary education. Objectives:

2)

a)
b)

c)

d)
€)
f)
9)
h)

Opening new schools in underserved areas

Recruitment of teachers ¢ Construction of classrooms and toilets

Special focus on girls and disadvantaged children SSA laid the foundation for mass
enrolment and infrastructure development across rural and tribal regions. 2.3 Samagra
Shiksha Abhiyan In 2018, the government integrated SSA, RMSA, and Teacher
Education into Samagra Shiksha. Key features:

Holistic school education from pre-primary to Class XII

Focus on learning outcomes

Support for inclusive education for children with disabilities

Digital classrooms and ICT initiatives

Teacher training reforms Samagra Shiksha emphasises equity and quality, especially for

underprivileged communities.

2.4 Mid-Day Meal Scheme The provides free nutritious meals to students in government and

aided schools. Impact:Mid-Day Meal Scheme

a)
b)
c)
d)

Increased school attendance

Reduced dropout rates

Improved nutritional levels

Encouraged enrolment of girls for poor families, this scheme reduces the financial burden

and ensures at least one nutritious meal per day for children.
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2.5 Kasturba Gandhi Balika Vidyalaya (KGBV) Kasturba Gandhi Balika focuses on providing
residential schooling facilities to girls belonging to SC, ST, OBC, and minority communities in
educationally backward blocks. This scheme has significantly improved access to education for

girls from marginalised communities.

2.6 Beti Bachao Beti Padhao Beti Bachao Beti Padhao promotes girls’ survival, protection, and
education. It addresses gender discrimination and encourages families to educate daughters. 2.7
National Education Policy (NEP), 2020 The National Education Policy emphasis.

a) Foundational literacy and numeracy

b) Early childhood care and education

c) Inclusive and equitable education

d) Gender Inclusion Fund

e) Special Education Zones NEP 2020 aims to bridge learning gaps and provide holistic
education for disadvantaged groups.

3. CSR Funding in Education

3.1 Concept of CSR Corporate Social Responsibility (CSR) refers to the ethical responsibility
of businesses to contribute to societal development. Under the Company’s act 2013, eligible
companies in India must spend at least 2% of their average net profits on CSR activities.
Corporate Social Responsibility is a powerful tool for social change. In India, CSR has become a
structured and legally supported mechanism for promoting education, healthcare, environmental
protection, and rural development. When properly implemented, CSR bridges the gap between
corporate growth and social welfare, contributing to inclusive and sustainable national
development. Education is one of the priority areas under CSR.

3.2 Areas of CSR Support in Education CSR initiatives often focus on:

a) School infrastructure development

b) Digital classrooms and smart boards

¢) Scholarships for poor students

d) Skill development programs

e) Teacher training

f) STEM education for girls Many companies partner with NGOs and local governments to

implement these programs effectively
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2) 3.3 Impact of CSR on Education CSR funding has:
a) Improved school infrastructure
b) Promoted digital literacy
c) Enhanced vocational training
d) Reduced dropout rates in certain regions CSR acts as a bridge where government
resources are limited, especially in remote and tribal areas.
3) 3.4 Challenges in CSR Implementation
a) Lack of monitoring
b) Urban-centric funding
c) Short-term project focus
d) Limited community participation For maximum impact, CSR initiatives must align with
government policies and grassroots needs.
4) 4. Role of NGOs in Education
5) 4.1 Nature and Importance of NGOs Non-Governmental Organisations (NGOs) work
independently to address social issues. In education, NGOs focus on outreach, innovation, and
community engagement. Some prominent NGOs in India include:
a) Pratham
b) Teach For India
c) Smile Foundation
d) CRY

4.2 Key Contributions of NGOs
1. Bridging Learning Gaps NGOs conduct remedial classes and learning camps.

2. Community Mobilisation They raise awareness among parents about the importance of

education.
3. Innovative Teaching Methods Activity-based and child-entered approaches.

4. Focus on Vulnerable Groups Street children, child labourers, migrants, and differently-abled

children.

5. Advocacy and Policy Influence NGOs often provide research inputs to policymakers.
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4.3 NGO-Government Partnerships Many government schemes collaborate with NGOs for
implementation. NGOs bring flexibility, while government ensures scale and funding. Public-
Private Partnerships (PPP) in education combine government support, CSR funding, and NGO

expertise.

5. Integrated Approach: Government, CSR, and NGOs The education of poor and deprived

children cannot rely solely on one sector. A collaborative model ensures sustainable impact:

a) Government: Policy, funding, infrastructure

b) CSR: Financial support, innovation, technology

¢) NGOs: Grassroots implementation, community trust When these three stakeholders work
together, the reach and quality of education improve significantly.

6. Challenges in Educating Poor and Deprived Children Despite various schemes, several issues

persist:

a) Digital divide

b) Teacher shortages

c) Poor monitoring systems

d) Social discrimination

e) Child labor and early marriage addressing these challenges requires sustained commitment

and systemic reforms.

7. Recommendations

1. Strengthen monitoring of government schemes.

2. Increase CSR funding in rural and tribal areas.

3. Promote long-term partnerships between NGOs and schools.
4. Invest in teacher training for inclusive classrooms.

5. Expand digital access for marginalised students.

6. Ensure community participation in school management. Conclusion Education is the
cornerstone of national development and social justice. For poor and deprived children, it
represents hope, dignity, and empowerment. In India, government schemes such as RTE,
Samargra Shiksha, Mid-Day Meal Scheme, and KGBV have significantly expanded access to

education. CSR funding has strengthened infrastructure and introduced innovation, while NGOs
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have worked tirelessly at the grassroots level to bridge gaps and reach the most marginalised.

However, access alone is not enough. By investing collectively in inclusive education, society not

only uplifts the deprived but also builds a stronger, more equitable and progressive nation.
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Abstract

The National Education Policy (NEP) 2020 represents a watershed moment in the
history of Indian education, aiming to overhaul a system decades old. Central to its vision is a
commitment to equity and inclusion, explicitly recognizing that India's educational goals cannot
be achieved without uplifting its most marginalized children. This paper examines the status of
two such critical groups—poor children (encompassing those from various socio-economically
disadvantaged backgrounds) and exceptional children (those with disabilities and special
needs)—within the framework of NEP 2020. It delves into the policy's foundational shifts, its
targeted provisions for Socio-Economically Disadvantaged Groups (SEDGs) and Children
with Special Needs (CwSN), and the early signs of its implementation. The analysis reveals that
while NEP 2020 provides a robust and progressive conceptual framework that moves beyond
mere access to quality and retention, a significant gap persists between its transformative rhetoric
and on-the-ground reality. Challenges related to inadequate funding, inconsistent data,
infrastructural deficits, and the slow pace of critical reforms threaten to leave the very children the
policy seeks to empower still waiting on the margins.

Keywords- NEP 2020, inclusion, SEDGs, CwSN, equity, exceptional children, children with
disabilities, economically disadvantaged, educational access.

Introduction -- A Paradigm Shift towards Inclusivity For decades, Indian education policy
grappled with the twin challenges of access and equity. The National Policy on Education
(NPE) 1986 and the subsequent Right to Education (RTE) Act, 2009, succeeded in significantly
improving enrolment at the elementary level. However, the system continued to be plagued by
high dropout rates, poor learning outcomes, and a persistent inability to retain and meaningfully
educate children from the poorest households and those with disabilities.

The National Education Policy 2020 was conceived to address these very shortcomings. It
is not merely an update but a fundamental restructuring of the educational landscape, extending
the 10+2 structure to a more holistic 5+3+3+4 design, encompassing ages 3 to 18. At its
philosophical core lies the principle that "education is the single greatest tool for achieving social

Page 33



afeleT aTefent T fAET : Heg AR &A@

justice and equality"”. This paper argues that NEP 2020’s primary contribution to the discourse on
poor and exceptional children is its intersectional and universal approach to inclusion. By
broadening the definition of disadvantage and weaving inclusive strategies throughout the policy
document, it moves the needle from simply getting children into schools to ensuring they thrive
within them. However, the translation of this ambitious vision into tangible outcomes for the most
vulnerable remains a work in progress, hindered by deep-seated systemic and financial
challenges.

Conceptualizing Disadvantage: The Umbrella of SEDGs

One of NEP 2020's most significant conceptual advancements is the formalization of the term
Socio-Economically Disadvantaged Groups (SEDGs). This umbrella category broadens the
traditional focus on caste and tribe to include a wider spectrum of marginalization, reflecting a
more nuanced understanding of the barriers to education. The policy identifies five primary sub-
categories of SEDGs:

1. Gender ldentities: (particularly female and transgender individuals)

2. Socio-Cultural Identities: (Scheduled Castes, Scheduled Tribes, Other Backward Classes, and
linguistic & religious minorities)

3. Geographical ldentities: (students from remote villages, small towns, and aspirational
districts)

4. Socio-Economic Conditions: (migrant communities, low-income households, children in
vulnerable situations like orphans, child beggars, and the urban poor)

5. Disabilities: (covering the 21 disabilities listed in the Rights of Persons with Disabilities Act,
2016)

Provisions for Poor and Socio-Economically Disadvantaged Children

NEP 2020’s strategy for children from poor and disadvantaged backgrounds is multi-pronged,
focusing on early intervention, removing economic barriers, and creating flexible learning
pathways.

1. Foundational Strengthening: The Great Equalizer

The policy posits that the strongest weapon against inequality is a strong foundation. It recognizes
that over 85% of brain development occurs before the age of six, making Early Childhood Care
and Education (ECCE) a critical leveller. The inclusion of three years of preschool (Balvatika)

for all children aged 3-6 is a landmark step. For a child from a poor household, where access to
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cognitive stimulation and learning materials may be limited, a quality ECCE programme can
bridge the developmental gap before formal schooling begins.

Complementing this is the National Mission on Foundational Literacy and Numeracy (FLN),
operationalized through the NIPUN Bharat mission. The goal is to ensure that every child in
Grade 3 achieves fundamental reading, writing, and arithmetic skills by 2026-27. This is
particularly vital for first-generation learners from poor families who lack academic support at
home. As per recent data, the NIPUN Bharat mission has reached over 4.2 core students, and
foundational learning outcomes are showing signs of improvement, with ASER 2024 reporting
the highest foundational reading levels in government schools since 2005.

2. Targeted Interventions for Access and Retention

Beyond foundational skills, the policy outlines specific mechanisms to tackle dropout rates, which
remain alarmingly high for SEDGs at the secondary level. Key strategies include:

-Gender Inclusion Fund: To build the nation's capacity to provide equitable quality education to
all girls and transgender students, addressing specific barriers like safety and lack of conveyances.
-Special Education Zones (SEZs): Declaring regions with high populations of educationally-
disadvantaged SEDGs as SEZs, where all schemes will be implemented with concerted effort to
truly transform their educational landscape.

-Expansion of Hostels and Residential Schools: Strengthening and expanding facilities like
Kasturba Gandhi Balika Vidyalayas (KGBVSs) for girls and Netaji Subhash Avasiya Vidyalayas
for SEDG students. Currently, 5,269 KGBVs house over 7.58 lakh girls, and 1,137 residential
schools support 1.15 lakh SEDG students.

-Tracking and Monitoring: Using technology to track the enrolment, attendance, and learning
progress of children from disadvantaged groups to prevent dropouts.

-Flexible Learning Options: For children who are unable to attend formal schools, the policy
expands the role of open and distance learning (NIOS) and alternative education centres,
providing multiple entry and exit points .

3. Addressing Language and Pedagogy

For many poor children, especially those from tribal communities, the language of instruction is a
significant barrier. NEP 2020’s strong emphasis on instruction in the home language/mother
tongue until at least Grade 5 (preferably till Grade 8) is a powerful inclusive measure. It ensures

that a child is not disadvantaged simply because their home language differs from the state's
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official language. This is backed by the development of multilingual primers and resources on the
DIKSHA platform, now available in 133 languages.

Provisions for Exceptional Children (Children with Special Needs)

NEP 2020 is unequivocal in its commitment to "inclusion and equal participation of children with
disabilities across all stages of school education™. It fully endorses the provisions of the Rights of
Persons with Disabilities (RPwD) Act, 2016, and its approach is far more comprehensive than
any previous policy.

1. Mainstreaming and Universal Access

The policy moves away from a segregationist model towards a "whole school approach™ to
inclusion. This means mainstream schools must be equipped to welcome and educate CwSN. Key
provisions include:

- Barrier-Free Access: Mandating the provision of ramps, handrails, and adapted toilets in all
schools.

- Assistive Technologies and Learning Materials: Ensuring CwSN have access to assistive
devices, adapted learning materials (like Braille books and audiobooks), and technology-enabled
aids. The Samagra Shiksha scheme provides financial support for aids, appliances, and
allowances for scribes and transportation.

- Resource Centres: Establishing dedicated resource centres in school complexes to provide
specialized support for children with high-support needs.

2. Early Identification and Assessment

Early intervention is critical for CwSN. The policy promotes the use of screening tools like the
PRASHAST App (Pre-assessment Holistic Screening Tool), developed by NCERT, to enable
early identification of disabilities at the school level. With over 4.81 lakh users registered on the
app, this represents a significant step towards timely support and certification.

3. Teacher Training and Sensitization

A policy is only as good as its implementers. NEP 2020 calls for the capacity building of teachers
in inclusive methods. The NISHTHA teacher training programme now integrates modules on
inclusive education, and over 12 lakh teachers have been trained on FLN and related inclusive
practices . Furthermore, the policy advocates for engaging special educators at the school
complex level to support both teachers and students.

4. Curriculum and Examination Reforms
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The policy promotes flexibility to ensure CWwSN can demonstrate their potential. The CBSE
board, for instance, provides exemptions and concessions such as scribe facilities, compensatory
time, and flexible subject choices for candidates with disabilities. The introduction of Indian Sign
Language (ISL) as a formal subject and the development of over 1,000 ISL videos and talking
books are monumental steps for deaf learners, for which India was awarded the UNESCO King
Sejong Literacy Prize in 2021.

Implementation: The Gap Between Vision and Reality

Despite these comprehensive provisions, the five-year journey of NEP 2020 has revealed
significant implementation gaps that disproportionately affect the poorest and most exceptional
children. The policy's noble intentions often stumble on the ground due to a lack of resources,
data, and political will.

1. The Financial Hurdle: The Unmet 6% GDP Target

The most oft-cited and critical challenge is the persistent underfunding of education. NEP 2020
itself recommended increasing public investment in education to 6% of GDP at the earliest.
However, years after its launch, the actual expenditure has stagnated at around 2.9% of GDP. This
financial constraint directly impacts the implementation of inclusive strategies.

2. The Invisibility of the Most Vulnerable

You cannot help those you cannot see. The policy's success for specific groups like migrant
children and De-notified Tribes (DNTS) is crippled by a lack of basic data. The policy explicitly
recognizes migrant families, yet officials admit there are no official figures estimating how
many children of seasonal migrants exist nationwide. Without being counted in datasets like
UDISE+, they remain invisible to the system, unable to benefit from targeted schemes. Similarly,
nomadic and de-notified communities, burdened by historical stigma, are largely unmapped in
NEP frameworks. A 2024 review found that only 0.8% of DNT youth ever attain higher
education, and in one community, 65.6% of children had never enrolled in school.

3. Infrastructure and Resource Deficits

While policies mandate barrier-free access, ground realities tell a different story. Basic
infrastructure for accessibility, such as ramps, handrails, and adapted toilets, remains inconsistent
across the country. Furthermore, the shortage of trained special educators is acute. Although the
policy envisions a robust support system, the availability of qualified professionals to cater to the

diverse needs of CwSN in regular schools is woefully inadequate. Data from 2023-24 shows that
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only 57.2% of schools have functional computers and only 53.9% have internet access,
highlighting the digital divide that leaves many poor and rural students behind.
4. The Plight of the Unseen and Unheard
Certain groups highlighted by the policy remain on the fringes. For children of seasonal migrants,
the lack of provisions for inter-state credit transfer, portable entitlements (like mid-day meals),
and mobile classroom models means they remain "on hold, not in school”. For LGBTQ+ youth,
while the policy's Gender Inclusion Fund and identification of transgender students are first steps,
broader protections remain absent.
5. Coordination and Capacity Issues
Education is a concurrent subject, and the successful implementation of NEP 2020 depends on
strong centre-state coordination. However, there have been instances of political resistance and
varying levels of commitment from state governments. The lack of robust data systems for
monitoring and evaluation, combined with institutional resistance to pedagogical reforms,
hampers the effective tracking of progress for SEDGs.
Conclusion and the Way Forward

NEP 2020 is undeniably a visionary document that reimagines Indian education
through an inclusive lens. Its recognition of the diverse and intersectional nature of disadvantage,
its focus on foundational learning as a great equalizer, and its comprehensive framework for
children with special needs are laudable and path-breaking. For poor and exceptional children, the
policy offers a promise of not just access, but of quality, dignity, and the opportunity to thrive.
To transform vision into reality for India's most marginalized children, a multi-pronged effort is
imperative:
1. Prioritize and Increase Funding: The central and state governments must demonstrate
political will by progressively increasing education expenditure to reach the 6% of GDP goal,
with a specific, ring-fenced allocation for SEDG-focused interventions and inclusive
infrastructure.
2. Make the Invisible, Visible: There is an urgent need to improve data collection mechanisms,
particularly for highly marginalized groups like migrant children and DNTs. Including
disaggregated data in UDISE+ is the first step towards targeted action.
3. Operationalize Inclusivity: Policies must be backed by enforceable standards. This includes

mandating annual accessibility audits for all schools, creating a clear cadre of special educators
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with defined ratios, and fast-tracking the implementation of critical frameworks like the NCERT
manual on transgender concerns.

4. Build Capacity and Sensitize: Investment in infrastructure must be matched by investment in
people. Large-scale, mandatory training and sensitization programmes for all teachers and
administrators on inclusive practices and the needs of diverse SEDGs are non-negotiable.

5. Foster Inter-State Coordination: For migrant children and other mobile populations, the
Ministry of Education must facilitate the creation of portable student IDs and credit transfer
mechanisms that work across state lines, ensuring continuity of learning.

Ultimately, the success of NEP 2020 will not be judged by the eloguence of its text,
but by its impact on the most difficult to reach. For the poor child in a remote village and the
exceptional child striving to learn, the policy must move from being a document of promise to a
guarantee of opportunity. The framework is in place; the task now is to bridge the profound gap

between its inclusive vision and the persistent inequalities on the ground.
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Abstract

Women’s education and empowerment are very important for the growth of society. Education
helps women gain knowledge, confidence, and skills to make better decisions in life. When
women are educated, their social status improves, they become financially independent and they
can actively participate in family and community decisions. However, many women still face
problems such as poverty, gender discrimination, early marriage, lack of awareness and limited
educational facilities. So women’s education and empowerment need more awareness and
support. Different educational initiatives started by governments, schools and social organizations
help girls continue their studies and develop new skills. Scholarships, awareness programs, and
safe learning environments encourage families to send girls to school. Society and family support
are also very important in changing old thinking patterns and promoting equal opportunities for
girls and boys.Empowered women contribute to the overall development of society. They support
their families, improve health and education levels and inspire other women and children.
Technology and digital learning have also created new opportunities for women to study and

learn from home, especially in rural areas.

This abstract highlights the need for continuous efforts to promote awareness about women’s
education, improve their social position, and support educational programs that lead to
empowerment. When women are educated and empowered, society becomes more equal, strong,
and developed. Therefore collaboration among government, educational institutions,
communities, and families is essential to ensure that every woman gets the opportunity to learn,

grow, and succeed.

Keywords: Women’s Education, Women Empowerment, Social Status, Awareness, Gender

Equality, Educational Programs, Skill Development, Social Progress.
Introduction

Women are the pillar of every society and contribute greatly to the development of families,

communities, and nations. For a long time, many women around the world have faced social,
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cultural, and economic challenges that restricted their access to education and equal opportunities.
Increasing awareness about women’s education, enhancing their social position, encouraging
educational programs, and promoting empowerment are important steps for creating a fair and
progressive society. Education not only improves the life of a woman but also brings positive
change to families and communities by supporting better health, economic progress, and social

unity.

In recent years, understanding and awareness of women’s rights and opportunities have grown
considerably. Governments, educational institutions, social organizations, and communities are
now giving greater attention to the education and empowerment of women. Even with these
improvements, problems such as gender inequality, poverty, early marriage, and lack of
awareness continue to create obstacles. Therefore, sustained efforts are essential to spread
awareness and build a supportive environment where women can achieve their goals and reach

their true potential.
Importance of Women’s Education

Education serves as the pathway to empowerment. When women have access to quality
education, they develop knowledge, self-confidence and skills that enable them to make wise
decisions about their lives. Educating women contributes to improved health, lower poverty
levels, and greater involvement in economic and political activities. Women who are educated
often encourage their children to study, creating a positive cycle of learning and progress for
future generations.Education also helps women become aware of their rights and duties. It
empowers them to stand against social injustice, speak out against discrimination, and take an
active role in community development. Nations that prioritize women’s education often witness
stronger economic growth and social advancement because educated women make valuable

contributions to the workforce.

Furthermore, women’s education supports gender equality. When girls and boys are given equal
opportunities to learn, society becomes more fair and inclusive. Educated women serve as
inspiring role models, motivating young girls to set high goals and work towards achieving their

dreams.

Barriers to Women’s Education and Empowerment

Many obstacles stand In the way of women education and empowerment:
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Poverty: Families with low income often give more importance to boys’ education than girls’.
Early marriage: Many girls have to leave school at a young age because of early marriage.
Cultural beliefs: Traditional norms sometimes discourage girls from continuing higher
education.

Safety issues: Unsafe transport and insecure school environments can reduce girls’ school
attendance.

Poor infrastructure: Lack of proper schools, sanitation facilities, and learning resources affects
girls more seriously.

Limited awareness: Many communities do not fully understand the long-term benefits of
educating girls.

Solution: Removing these barriers requires joint efforts from governments, communities,
educational institutions, and families.

Social Status of Women: Past and Present

Historically, the social position of women has differed across cultures and
civilizations. In many societies, women were mainly limited to domestic duties and were often
denied opportunities for education and participation in decision-making processes. Traditional
customs and cultural beliefs frequently restricted their freedom and reduced their involvement in
public life. With time, social reform movements and awareness initiatives have contributed to
improving the status of women. Legal changes, better educational opportunities, and increased
economic participation have allowed women to achieve significant success in fields such as
science, education, politics, business, and sports. Today, women hold leadership roles as
scientists, entrepreneurs, educators, and decision-makers, demonstrating that ability is not
determined by gender. Despite this progress, several challenges still exist. In many regions,
women continue to experience discrimination, wage inequality, violence, and limited access to
resources and opportunities. Social stereotypes and outdated attitudes still influence women’s
growth and participation. Therefore, promoting awareness about gender equality and encouraging

respect for women’s contributions are essential steps toward further improving their social status.
Educational Initiatives for Women

Governments and organizations across the world have introduced various educational programs to
encourage women’s education and empowerment. These efforts are designed to ensure equal

opportunities, lower school dropout rates, and motivate girls to continue higher studies. In India,
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several schemes have been implemented to support the education and welfare of girls. Initiatives
such as scholarships, free textbooks, midday meal programs, and awareness campaigns have
greatly improved girls’ enrolment in schools. Community-based programs and self-help groups
also play a significant role in motivating families to educate their daughters . Educational
institutions have adopted gender friendly policies, secure learning environments, and mentoring
systems to support female students. The growth of digital learning platforms and online education

has further widened educational access for women, particularly in rural and remote regions.

Additionally, non-governmental organizations (NGOs) and community groups organize
workshops, seminars, and awareness drives to emphasize the value of women’s education. They
also offer vocational training and skill development opportunities that enable women to become
economically independent.

Role of Society and Family

The contribution of society and family is very important in promoting women’s education and
empowerment. The family is the first place where individuals learn values, attitudes, and beliefs.
Therefore it plays a key role in shaping perspectives toward gender equality. Parents who
motivate and support their daughters to pursue education and career opportunities help build
confidence and independence among girls, which greatly contributes to creating a more equal
society. Encouraging girls from an early age to dream big and achieve their goals helps break
traditional barriers and promotes long-term social progress.At the same time, society as a whole
must work towards creating a safe, supportive, and respectful environment where women are
valued and given equal opportunities. Community leaders, teachers, educational institutions, and
local organizations can actively spread awareness about the benefits of educating girls and
empowering women. Awareness campaigns, community discussions, and educational programs
can help challenge outdated stereotypes and encourage positive social change. Media and social
platforms also play an influential role in shaping public opinion. By presenting positive examples
of successful women and sharing inspiring stories, they help change mindsets and encourage

families to support girls’ education and empowerment.

Furthermore, the participation of men and boys in awareness programs is equally essential.
Gender equality should not be viewed as only a women’s concern but as a collective social

responsibility that requires cooperation and involvement from all members of society. When
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families and communities work together, they create an environment where women can grow,

lead, and contribute fully to social and economic development.

Women’s Empowerment through Education

Women’s empowerment refers to giving women the ability and freedom to make their own
decisions, manage resources, and actively take part in social, economic, and political decision-
making processes. It involves creating opportunities that allow women to realize their potential
and live with independence and dignity. Education is considered one of the most powerful tools
for empowerment because it develops confidence, knowledge, and critical thinking skills that help
women become self-reliant. Women who receive proper education are more likely to secure
employment, start their own businesses, and contribute financially to their families and society.
Financial independence not only improves their standard of living but also strengthens their self-
respect and decision-making power within the family and community. Empowered women are
more likely to participate in leadership roles and political activities, where they can influence

policies and decisions that promote social welfare and inclusive development.

Education also increases awareness about important issues such as health, nutrition, legal rights,
and social justice. Women who understand their rights are better prepared to protect themselves
from discrimination, exploitation, and injustice. They are more capable of advocating for quality
healthcare, better educational opportunities, and a safer environment for themselves and their
children. As a result, empowered and educated women contribute significantly to building

healthier families, stronger communities and a more progressive society.
Role of Technology in Women’s Empowerment

Technology has created new opportunities for women’s education and empowerment. Online
learning platforms, digital classes, and mobile apps make education accessible to women who
cannot attend regular schools or colleges. These tools allow women to learn anytime and from
anywhere, especially in rural or remote areas.Digital literacy programs help women gain
important skills required for modern jobs and business activities. Social media platforms give
women a space to share their experiences, connect with others, build professional networks, and
promote their small businesses or ideas. Technology also supports awareness campaigns that

reach a large number of people and help change traditional attitudes and gender stereotypes.
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However, there are still challenges such as the digital divide. Many women do not have access to
affordable internet services or digital devices like smartphones and computers. To fully benefit
from technology, it is important to ensure equal access to digital resources and provide proper
training and support. By reducing these barriers, technology can play a powerful role in

improving women’s education, independence, and overall empowerment.
Strategies to Promote Awareness

Enhancing awareness of women’s education and empowerment requires continuous and

collaborative efforts. Some effective strategies are as bellow:

1. Conduct awareness drives in schools and local communities.

2. Arrange workshops, seminars, and discussion sessions to spread knowledge and
understanding.

Encourage community participation and parental support in girls’ education.

Share inspiring success stories of educated and empowered women to motivate others.
Use media and digital platforms to spread positive messages about gender equality.
Provide safe, supportive, and inclusive learning environments for girls.

Offer scholarships and financial assistance to reduce economic barriers.

Strengthen laws and policies that promote equal rights and opportunities for women.

© © N o 0o bk~ o

Schools and colleges should organize gender sensitivity and leadership development

programs for students.
Challenges Ahead

Although significant progress has been achieved, attaining complete gender equality is still a
difficult challenge. Changes in social attitudes and traditional mindsets take time, and economic
differences continue to affect women more than men in many situations. Issues such as climate
change, migration, and global crises also create additional barriers that limit women’s access to

education, employment, and other opportunities.

To overcome these challenges, regular monitoring, strong policy improvements and active
involvement of communities are essential. Governments, institutions, and society must work
together to create supportive environments that promote equal opportunities for women. Greater
investment in education, healthcare, skill development, and social welfare systems will help

women participate more actively and equally in the social and economic development of the
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country. By taking continuous and collective action, society can move closer to achieving true

gender equality and sustainable progress.
Conclusion

Promoting awareness about women’s education, social status, educational programs, and
empowerment is important for creating a progressive and inclusive society. Education gives
women the knowledge and confidence to make informed decisions, improves their position in
society, and helps in social and economic growth. Governments, educational institutions, families,
and communities need to work together to remove obstacles and provide equal opportunities for

women.

When women are educated and empowered, they not only improve their own lives but also
strengthen their families and contribute positively to society. A society that encourages and
supports women’s education moves toward greater equality, development, and long-term
progress. Therefore, continuous awareness efforts, supportive policies, and joint action are
necessary to ensure that every woman gets the chance to learn, grow, and become a confident

leader in society.
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Introduction

Education is not just a fundamental human right but also a powerful catalyst for
social transformation and economic development. For a nation to flourish equitably, it must
ensure that every child—regardless of background, socioeconomic status, gender, caste,
religion, or geography—has access to quality education. In India, a country marked by deep
social and economic diversity, this principle of inclusive education is foundational to its
constitutional and developmental ethos.Despite progress in enrollment and literacy over the
decades, millions of children from deprived and underprivileged backgrounds continue to face
structural barriers that block their path to learning. These barriers range from poverty,
malnutrition, gender discrimination, social exclusion, lack of infrastructure, and limited learning
support at home to systemic issues like gaps in teaching quality and curriculum relevance. This
article delves into the key aspects of NEP 2020 that relate to the education of deprived and
underprivileged children, examines the challenges they face, analyzes how the policy seeks to
address them, highlights implementation strategies, and proposes future pathways to ensure
equitable learning opportunities for all.

Understanding the Context: Who Are Deprived and Underprivileged Children?

The terms “deprived” and “underprivileged” refer to children who lack access to basic resources
and opportunities that are essential for their holistic development. This includes:

e Children from low-income families or those living below the poverty line.

Children from Scheduled Castes (SC), Scheduled Tribes (ST), Other Backward Classes
(OBC) and minority communities who historically face social discrimination.

Children living in rural, remote, or tribal areas with inadequate school infrastructure.
Children with special needs (diverse learning needs or disabilities).

Children affected by migration, displacement, conflict, or crises.

Girls in regions where gender norms limit schooling participation.

Out-of-school children and early school leavers.

These children often confront multiple intersecting disadvantages—economic, social, cultural—
that accumulate over time, leading to lower participation, higher dropout rates, and poorer
learning outcomes compared to their privileged peers.

NEP 2020: A Vision for Inclusive and Equitable Education

NEP 2020 is guided by the principle of “equitable and inclusive education” for all learners. Its
vision emphasizes that education must create opportunities for every child to thrive intellectually,
socially, and emotionally in an environment that respects individuality, diversity, and
dignity.Here are the core equity-focused goals of NEP 2020:

1. Universal Access and Retention-- NEP 2020 aims to ensure universal access to schooling from
early childhood through secondary levels, meaning no child should be out of school due to lack of
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facilities, economic hardship, or social discrimination. The policy underscores the need to
eliminate dropout rates by providing flexible curricula, bridge programs, and targeted support
systems.

2. Early Childhood Care and Education (ECCE)

The policy gives high priority to early childhood education (ages 3-8)—a critical phases that
impacts lifelong learning. NEP 2020 proposes the integration of foundational literacy and
numeracy programs, community-based ECCE centers, and caregiver engagement especially in
under-resourced areas.

3. Equity and Inclusion as Core Principles

NEP 2020 emphasizes equity across all stages of education, with special measures for
disadvantaged groups including SC, ST, OBC, minority communities, and children with
disabilities. It mandates provisions such as:

e Reservation of seats and targeted scholarships.

e Free education for children from economically weaker sections.

e Provision of infrastructure, including clean toilets, safe drinking water, and separate
facilities for girls.

e Inclusive learning environments with trained teachers.

4. Multilingual and Culturally Relevant Curriculum

Recognizing linguistic diversity as an enabler of learning, NEP 2020 promotes mother-tongue or
regional language instruction in the early years. This approach enhances comprehension and
reduces learning barriers for children from diverse language backgrounds.

5. Flexible and Student-Centric Pedagogy-The policy moves away from rote learning toward
holistic, competency-based education with experiential and activity-based pedagogies. This
benefits underprivileged children who often struggle with memorization and thrive in contextual,
meaningful learning environments.

6. Inclusive Assessment Systems

NEP 2020 proposes continuous, formative assessments that emphasize learning progress rather
than high-stakes exams. This shift levels the playing field for children who may lack access to
private tutoring or exam-oriented preparation.

7. Support Structures for Marginalized Students
The policy calls for school councils, counsellors, and community volunteers to identify and

support vulnerable learners. It also envisions after-school programs, remedial classes, and life
skills training tailored to children’s needs.

Structural Barriers to Education for the Underprivileged

While NEP 2020 lays out a robust framework, the reality on the ground remains challenging.
Some key structural barriers include:

1. Poverty and Economic Constraints
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For many families, the cost of education—books, uniforms, transport, and opportunity costs—can
be prohibitive. Children from low-income households may engage in child labour or household
work to supplement family income.

2. Gender Inequities
In various regions, entrenched gender norms and safety concerns restrict girls’ school attendance,

especially during adolescence. Lack of sanitation facilities and menstrual hygiene resources
further exacerbate dropout rates.

3. Inadequate School Infrastructure

Rural and remote schools often lack basic amenities: classrooms, electricity, libraries, and
qualified teachers. The absence of accessible facilities is particularly detrimental to children with
disabilities.

4. Language Barriers

Children from linguistic minorities may struggle when instruction occurs in languages unfamiliar
to them, leading to disengagement and poor performance.

5. Teacher Shortages and Quality Gaps

Many schools serving disadvantaged communities have insufficient or under-trained teachers.
Teachers may not be equipped to handle diverse learning needs or apply child-centered practices.
6. Social Exclusion and Stigma

Caste, ethnicity, and community identities impact how children experience schooling.
Discrimination and social bias can lead to marginalization, affecting participation and self-esteem.
7. Lack of Parental Advocacy

Parents from deprived backgrounds may be unable to engage with schools due to limited literacy,
time constraints, or a lack of awareness of their rights.

How NEP 2020 Addresses These Barriers

NEP 2020 acknowledges these structural challenges and proposes multifaceted solutions:

A. Incentives and Support Programs

e Free and compulsory education for all children aged 3-18.

e Scholarships, stipends, and fee waivers for disadvantaged groups to reduce financial
burdens.

e Transportation support for children in remote areas.

B. Strengthening ECCE and Early Learning

e Expansion of Anganwadi centers and pre-primary programs in underserved areas.
e Curriculum emphasizing play-based learning to build foundational skills.

C. Inclusive School Infrastructure
NEP 2020 stresses that all schools must provide:

e Safe drinking water and separate toilets for girls and boys.
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e Barrier-free access for children with disabilities.
e Adequate classrooms and learning materials.
D. Multilingual Instruction

Instruction in mother tongue/home language up to Grade 5 (or beyond where feasible) improves
comprehension and inclusion.

E. Teacher Recruitment, Training, and Accountability

e Recruitment of additional teachers to fill shortages in rural/remote areas.
e Pre-service and in-service training focused on inclusive pedagogy and child psychology.
e Continuous professional development to support differentiated instruction.

F. Community and Parental Engagement

NEP 2020 champions School Management Committees (SMCs) with active participation from
parents and community members to ensure accountability, contextual solutions, and local
ownership.

G. Remedial and Supportive Learning Structures

e Remedial education programs for children lagging behind.
e Local learning centers that provide academic help and life skills education.
e Use of technology to tailor learning support where possible.

H. Safety Nets Against Dropouts

NEP 2020 emphasizes tracking of student attendance and performance, with outreach strategies
for children at risk of dropping out.

Implementation Framework: Translating Policy into Practice

The success of NEP 2020 hinges on effective implementation. Here’s how the policy envisages
this:

1. Decentralized Planning and Local Solutions

State and district education authorities are empowered to tailor NEP provisions to local needs.
This flexibility enables strategies that are culturally and contextually relevant.

2. Data-Driven Decision-Making

Robust education management information systems (EMIS) will track enrolment, attendance,

learning outcomes, infrastructure status, and teacher deployment. Such data can highlight gaps
and inform targeted interventions.

3. Public-Private Partnerships
The government encourages collaborations with non-profits, community organizations, and

private sector entities to supplement resources, deliver training, and innovate solutions for
underserved areas.

4. Use of Technology and Digital Learning

NEP 2020 promotes equitable access to digital tools, but with caution against widening the digital
divide. Initiatives include:
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e Digital repositories of learning materials.
e Offline learning solutions for areas without reliable internet.
e Teacher training through technology platforms.

5. Monitoring and Accountability Mechanisms

Independent regulatory bodies are mandated to monitor quality, inclusion, and compliance with
policy mandates. Regular reviews and graded support systems are planned to improve
performance over time.

Case Studies: Inclusive Education Practices

While NEP 2020 is still under phased implementation, several models and practices across states
already reflect its spirit:

1. Community-Led Learning Centers

In some regions, local volunteers and NGOs run evening classes and bridge programs for children

who dropped out or missed schooling due to migration. These centers focus on basic literacy,
numeracy, and life skills.

2. Mobile Schools and Transit Education

For children of migratory families, mobile schooling models ensure continuity of learning as
families move, reducing dropout risk.

3. Inclusive Classrooms with Co-Teaching

Pilot projects place specially trained inclusive educators alongside regular teachers to support
children with diverse learning needs within the same classroom.

4. Girls’ Education Campaigns and Safe Transport

Several districts have launched campaigns to increase girls’ enrolment, combined with safe
transport options and menstrual hygiene management facilities in schools.

Challenges in Implementation

Despite a robust policy framework, several challenges may temper the pace and reach of NEP
2020’s equity goals:

1. Resource Constraints

Many states face budgetary limitations for infrastructure upgrades, teacher recruitment, and
learning support programs.

2. Teacher Preparedness and Resistance to Change

Transitioning from traditional teaching methods to learner-centric and inclusive pedagogy
requires time, sustained training, and mindset shifts.

3. Digital Divide

While technology can enhance access, inequalities in access to devices and connectivity remain
stark in rural and economically weaker areas.

4. Community Mindsets and Social Barriers

Deep-rooted social norms related to caste, gender, and disability require continuous community
engagement and sensitization.
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Measuring Progress: Indicators of Success

To evaluate the impact of NEP 2020 on underprivileged children, a set of measurable indicators
can be used:

Enrollment and retention rates of disadvantaged groups.

Learning outcomes in foundational literacy and numeracy.

Attendance and transition rates across grade levels.

Infrastructure access, including toilets, water, and facilities for children with special
needs.

Teacher recruitment and qualification metrics, especially in rural/remote schools.

e Parental participation rates in SMCs and local education planning.

The Role of Stakeholders
1. Government and Policy Makers

Ensure adequate funding, effective governance structures, and supportive regulatory
environments.

2. Educators and School Leaders

Adopt inclusive practices, nurture supportive classroom cultures, and actively engage families and
communities.

3. Parents and Local Communities

Become partners in education by monitoring progress, participating in decision-making bodies,
and fostering learning at home.

4. Civil Society and NGOs

Complement government efforts with grassroots outreach, specialized programs, advocacy, and
innovation.

5. Private Sector Partners

Offer technical and financial resources, especially in areas like teacher training, digital learning
solutions, and infrastructure support.

Conclusion: A Vision for Equitable Education

NEP 2020 represents a bold and comprehensive blueprint for transforming India’s
education landscape. Its emphasis on equity, inclusion, and holistic learning signals a
commitment to ensuring that no child is left behind, especially those from deprived and
underprivileged backgrounds. However, policy alone is not enough. Realizing this vision requires
collective commitment, sustained investment, adaptive implementation, and community
ownership. By addressing structural inequalities, empowering teachers, engaging communities,
and prioritizing the needs of the most vulnerable learners, India can build an education system
that unlocks the potential of every child.In the words of the policy itself, education must be an
empowering tool that equips children not just with knowledge, but with confidence, creativity,
compassion, and agency. When this aspiration is translated into tangible action for
underprivileged children across the nation, the promise of NEP 2020 will truly be fulfilled.
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ABSTRACT

The rapid integration of digital technologies into education has transformed teaching
and learning, particularly after COVID-19, which accelerated the shift to online and blended
learning models. While technology has increased access to education in many areas, it has also
highlighted and worsened existing gaps between rural and urban regions. This study examines
rural-urban digital inequality and its effects on children’s learning outcomes. Using a descriptive
survey, data were collected from rural and urban students through questionnaires on digital
access, literacy, and engagement. Academic records were analyzed to evaluate learning outcomes.
Statistical methods such as mean, standard deviation, t-tests, and correlation analysis were used to
identify differences and relationships. Results show a significant gap in digital access, with urban
students having more devices, better internet, and stronger digital skills. Rural students often face
poor connectivity, shared devices, and infrastructural issues that hinder online learning
participation. A positive link was found between digital access and learning success, suggesting
that better technology resources improve academic performance and engagement. The study also
points out that socio-economic status, parental education, and infrastructure are key factors
maintaining digital inequality. These findings emphasise that digital disparity is not just a tech
issue but a structural challenge impacting educational equity and opportunities. The research
recommends strengthening rural digital infrastructure, making access affordable, promoting

digital literacy, and creating inclusive policies to support fair and sustainable educational growth.

KEYWORDS:

Digital inequality, rural-urban divide, learning outcomes, digital literacy, educational equity, ICT

in education, blended learning, and academic achievement.

INTRODUCTION
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The rapid integration and growth of digital technologies have fundamentally
transformed school education worldwide. In India, the incorporation of Information and
Communication Technology (ICT) into classrooms intensified significantly during the COVID-19
pandemic, when prolonged school closures compelled a large-scale shift to online and blended
learning models. Virtual classrooms, digital assignments, recorded lectures, and mobile learning
applications became essential tools for maintaining instructional continuity. While this digital
transition expanded opportunities for flexible and remote learning, it simultaneously exposed
deep systemic inequalities within the educational landscape, particularly the rural-urban digital
divide.

Digital inequality extends beyond mere access to devices. It includes disparities in
internet connectivity, electricity supply, infrastructure quality, digital literacy, and the capacity to
use technology effectively for academic purposes. Urban students generally benefit from stable
broadband connections, personal smartphones or laptops, and supportive home environments with
digitally literate parents. In contrast, many rural households contend with unreliable electricity,
poor network connectivity, shared devices, and limited technical guidance. Such structural

disadvantages restrict sustained participation in online learning environments.

These disparities have direct and measurable implications for children’s learning
outcomes. When teaching, assessment, academic communication, and resource access depend on
digital platforms, unequal technological access results in unequal educational opportunities.
Limited engagement in live sessions, difficulties in accessing study materials, and reduced
interaction with teachers adversely affect subject mastery, conceptual understanding, problem-
solving abilities, and overall academic achievement. Moreover, digital inequality intersects with
socio-economic status, parental education, gender norms, and regional disparities, compounding

educational disadvantage and reinforcing achievement gaps.

Within the framework of the National Education Policy 2020, which strongly
promotes technology-enabled and blended learning approaches, the issue of digital inequality
becomes even more critical. NEP 2020 envisions technology as a means to enhance quality,
access, and equity in education. However, if infrastructural and digital skill disparities remain
unaddressed, technology-driven reforms may inadvertently widen existing gaps rather than bridge

them.The shift toward technology-based education has thus transformed digital competence into a
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foundational academic requirement, elevating digital inequality from a technological concern to a
matter of educational equity and social justice. Unequal access to digital resources risks
perpetuating intergenerational disadvantage and deepening socio-economic divides. Therefore,
understanding the scope and impact of rural-urban digital inequality on children’s academic
engagement and performance is essential for developing evidence-based policies and targeted
interventions. By situating this issue within broader discourses of inclusion, equity, and quality
education, the present study seeks to ensure that digital transformation strengthens rather than

fragments India’s educational ecosystem.

REVIEW OF RELATED LITERATURE

Scholarly discussions on the digital divide have shifted from focusing solely on access
issues to exploring various aspects of digital inequality, including skills, usage, and outcomes.
Early research highlighted infrastructural gaps between rural and urban areas, with rural regions
facing limited connectivity and affordability challenges. Later studies expanded the focus to
include qualitative differences in technology use and digital literacy. Data collected during the
COVID-19 pandemic showed that children in rural areas experienced significant learning
disruptions due to a lack of devices and unreliable internet. Additionally, shared household
phones limited children’s participation in live online classes. Conversely, urban students
benefitted from a wider range of digital tools and structured online support. Further research
indicates that socio-economic status strongly influences digital access and educational results.
Higher parental education is associated with better academic support and digital guidance, while
children from lower-income backgrounds face additional obstacles, such as limited study space
and less parental assistance. Recent literature highlights the “second-level digital divide," referring
to differences in digital skills and the ability to use technology effectively for learning. Even with
devices available, insufficient digital literacy can prevent effective use. Gender differences also
intersect with rural-urban divides, affecting participation in technology-based education. Overall,
studies suggest digital inequality contributes to achievement gaps, lower engagement, and poorer
learning outcomes. However, more localized research is needed to understand these issues within
specific social, cultural, and infrastructural contexts. This study aims to fill that gap by
investigating rural—urban digital inequality and its impact on children’s learning outcomes within

a particular educational setting.
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CONCEPTUAL FRAMEWORK

The current study is based on Digital Divide Theory and the Social Equity
Framework, offering a comprehensive perspective on rural-urban disparities in digital learning.
Digital Divide Theory explains inequality across three interconnected levels: the first- level divide
(access), which involves device availability, broadband, and electricity; the second- level divide
(skills), covering digital competence, information navigation, and self- efficacy; and the third-
level divide (usage outcomes), relating to effective use of digital tools for learning, collaboration,
and knowledge building. These levels are sequential yet interconnected, meaning having access
alone doesn’t guarantee meaningful educational outcomes without adequate skills and intentional

usage.

The Social Equity Framework emphasises that educational systems must ensure
fair distribution of opportunities, resources, and support regardless of socio- economic status,
location, gender, or culture. When digital infrastructure becomes integral to teaching and

assessment, unequal access turns into a structural barrier to equity.

This combined framework views rural-urban digital inequality as an independent
variable, measured through indicators like device ownership, internet reliability, digital literacy,
and tech use frequency. Children’s learning outcomes, such as academic performance,
engagement, assignment completion, understanding, and skill development, are the dependent
variables. Key mediators —socio-economic status, parental education, digital literacy, school ICT
infrastructure, and teacher digital pedagogy—shape the relationship between access and learning

outcomes, explaining how digital inequality influences achievement.

The framework suggests a causal pathway:

Digital Access — Digital Skills — Academic Usage — Learning Outcomes,
with socio- economic and institutional factors moderating each step.

Overall, the model views digital inequality as a layered social and educational issue that
influences learning and engagement, both directly and indirectly, especially in the Indian
schooling context. This framework offers a solid base for empirical research and policy
development.
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OBJECTIVES OF THE STUDY

1. To compare the level of digital access between rural and urban children.
2. To examine the influence of digital access on children’s learning outcomes.
RESEARCH QUESTIONS

1. Is there a statistically significant difference in digital access between rural and urban
children?
2. Is there a significant relationship between digital access and children’s learning

outcomes?

METHODOLOGY

The study used a descriptive survey design to explore rural-urban digital inequality and
its effect on learning outcomes. The sample included schoolchildren selected through stratified
random sampling to ensure proportional representation from both rural and urban schools. Data
were collected via a structured questionnaire that measured three areas: digital access (device
ownership and internet connectivity), digital literacy (effective use of digital tools), and academic
engagement (participation in online learning). Academic performance data from school records,

including recent exam scores and teacher evaluations, were used to assess learning outcomes.

The questionnaire covered device availability, internet connection quality and
stability, frequency of online class participation, access to digital resources, and parental support
for academics. Data analysis involved descriptive statistics (mean and standard deviation) to
identify group differences, and an independent samples t-test compared digital access levels
between rural and urban students. Pearson’s correlation tested the link between digital access and
learning outcomes. Ethical protocols included obtaining informed consent, maintaining

confidentiality of responses, and ensuring voluntary participation.

HYPOTHESIS TESTING, INTERPRETATION AND DATA ANALYSIS

The null hypothesis proposed that there is no notable difference in digital access between children
in rural and urban areas. Data analysis showed that urban students scored significantly higher
regarding device ownership, internet reliability, and how often they engage digitally. The
calculated t-value was greater than the critical threshold at the 0.05 significance level, leading to

the null hypothesis's rejection. This confirms a meaningful rural-urban gap in digital access.
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Moreover, correlation analysis indicated a positive and statistically significant link between
digital access and learning outcomes. Students with more digital resources and higher digital

skills tended to perform better academically and participate more actively.

These results imply digital inequality is a structural factor affecting educational success.
Infrastructure deficits, socio-economic differences, and unequal access to digital tools directly
impact participation and achievement differences between rural and urban areas. The findings
support the need for equitable digital integration to promote balanced, inclusive educational

development.

RELIABILITY AND VALIDITY

Content validity of the research instrument was ensured through expert review by education
specialists. Construct validity was established by aligning questionnaire items with conceptual
dimensions of digital inequality. Reliability was assessed using Cronbach’s alpha, which
indicated acceptable internal consistency. Data triangulation through academic records enhanced
credibility.

LIMITATIONS OF THE STUDY

The study focused on specific rural and urban schools in the Dhanbad district, which may limit
how well the results apply to other areas. Variations in socio-economic status and infrastructure
across different blocks were not thoroughly explored. Some data came from children’s self-
reports, which could be biased or inaccurate. Additionally, the study’s short duration prevented a
deeper analysis of how digital access changes over time and its lasting effects on learning

outcomes.

FINDINGS AND DISCUSSION

The study confirms significant gaps in digital access between children in rural and urban areas.
Urban students consistently reported reliable internet, personal devices, and regular engagement
in online learning. Conversely, rural students often relied on shared devices and experienced
inconsistent connectivity, hindering real-time class participation. Findings indicate that digital
inequality impacts academic involvement, with urban students excelling in completing
assignments, participating in interactive activities, and grasping concepts. Rural students faced

hurdles in accessing recorded lectures and submitting digital work, which negatively affected
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their performance. The study emphasises that technology-focused education without equitable
infrastructure may deepen existing achievement gaps. Additionally, digital literacy was found to
influence learning outcomes, with students possessing stronger digital skills navigating platforms
more effectively and utilising additional resources more effectively. Addressing digital inequality
thus requires both infrastructural improvements and digital skill development. Overall, the study
highlights the necessity for systemic efforts to ensure technological progress fosters inclusive

growth rather than widening disparities.

IMPLICATIONS

The findings highlight the urgent need to systematically enhance digital
infrastructure in rural areas to promote equitable education. Priority should be given to expanding
reliable broadband, ensuring continuous electricity, and developing ICT facilities at schools.
Educational planners must distribute technological resources fairly and based on need, so rural
schools are not left behind compared to urban ones. Additionally, policymakers should implement
targeted subsidies, student data vouchers, and affordable device programs to make technology
more accessible. A collaborative approach involving government, private sector, and local

communities is crucial for sustainable digital inclusion and better learning outcomes.

LIMITATIONS OF THE STUDY

The study focused on specific rural and urban schools in the Dhanbad district, which may limit
how well the results apply to other areas. Variations in socio-economic status and infrastructure
across different blocks were not thoroughly explored. Some data came from children’s self-
reports, which could be biased or inaccurate. Additionally, the study’s short duration prevented a
deeper analysis of how digital access changes over time and its lasting effects on learning

outcomes.

SUGGESTIONS

1. Strengthening Rural Digital Infrastructure: Expand reliable broadband access, ensure a stable
electricity supply, and upgrade ICT facilities in rural schools. Establishing community digital

learning centres can give students access to resources they lack at home.

2. Affordable Access to Devices and Internet: Launch subsidy programs, distribute low-cost

devices, and provide student data vouchers to minimise financial barriers. Public—private
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partnerships can help make smartphones, tablets, and internet services affordable for

disadvantaged students.

3. Institutionalising Digital Literacy Programs: Incorporate digital literacy into the school
curriculum as a vital skill. Offer structured training for students, teachers, and parents to promote

effective, responsible, and academic use of technology.

4. Capacity Building for Teachers: Implement regular professional development focusing on
digital pedagogy, blended learning techniques, and tech-based assessments. Preparing teachers is

crucial to ensure that digital tools enhance learning and do not widen achievement gaps.

RECOMMENDATIONS

1. Strengthen rural digital infrastructure by ensuring dependable broadband, stable
electricity, and establishing community digital learning centres in rural regions to provide
equitable access.

2. Improve affordable access to devices and the internet through subsidy programs and
public—private partnerships, making digital devices and data plans cheaper for school
children.

3. Formalise digital literacy programs by embedding structured training for students,
teachers, and parents to encourage efficient and responsible technology use in education.

4. Implement blended learning models that combine offline and online teaching methods,
accompanied by ongoing monitoring systems to assess the effectiveness o of digital

inclusion initiatives on learning outcomes.

CONCLUSION

Rural-urban digital inequality significantly influences children’s learning
outcomes by shaping access, engagement, and academic performance. The study demonstrates
that disparities in digital infrastructure, socio-economic background, and digital literacy
contribute to uneven educational attainment. Digital transformation in education holds immense
potential to enhance quality and accessibility. However, without deliberate measures to ensure
equitable access, technology may reinforce existing inequalities. Bridging the digital divide
requires coordinated efforts involving infrastructure development, capacity building, and
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inclusive policy implementation. Ensuring equitable digital access is fundamental to achieving

sustainable educational development and fostering equal learning opportunities for all children.
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ABSTRACT

Inclusive education has become a key priority in India’s educational reform, especially
with the rollout of the National Education Policy 2020, which aims to ensure equitable,
accessible, and high-quality learning for all children. Going beyond just physical inclusion, the
policy promotes meaningful participation of children with special needs (CWSN) in mainstream
classrooms through flexible curricula, Universal Design for Learning (UDL), personalised
educational plans, assistive technologies, and ongoing teacher training. It connects inclusive
practices to constitutional principles of equality and social justice, emphasising a rights-based
approach to education.

This paper explores how NEP 2020's inclusive education fosters the overall
development of children with special needs, including academic success, social integration,
emotional health, and life skills. Using a thematic synthesis of current research, policy documents,
and reports, the study highlights key factors for successful inclusion. These include strong
leadership, a collaborative school environment, available resource rooms, ICT-based assistive
tools, differentiated teaching methods, and continuous professional development.

Results show that although NEP 2020 offers a progressive, comprehensive framework, achieving
inclusive goals largely depends on effective on-the-ground implementation. Challenges such as
infrastructural limitations, lack of specialized training, large class sizes, attitudinal barriers, and
socio-cultural stigmas remain barriers, especially in rural and under-resourced areas. The study
concludes that inclusive education can promote holistic development when supported by
coordinated systems, coherent policies, community involvement, and strong monitoring, thereby

advancing educational equity and strengthening India’s social fabric.

KEYWORDS:
Inclusive education, holistic development, children with special needs, educational equity,
differentiated pedagogy
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INTRODUCTION

Education systems worldwide are increasingly recognising the importance of inclusion
to promote fairness and social justice. Inclusive education is more than just integrating children
with special needs into mainstream classrooms; it emphasises meaningful participation,
accessibility, and equitable opportunities for growth. In India, this shift has been supported by
legislative and policy reforms, culminating in the National Education Policy 2020 (NEP 2020).
This policy highlights inclusive, equitable, and quality education as core objectives,
acknowledging the diverse learning needs of children with special needs. It promotes flexible
curricula, personalised support, assistive technologies, resource centers, and specialized teacher
training. The policy aligns with constitutional principles and rights- based frameworks, aiming to
eliminate participation barriers. Holistic development involves balanced growth across cognitive,
emotional, social, physical, and ethical domains. For children with special needs, this includes
academic achievement, self- confidence, peer relationships, adaptive skills, and independence.
Inclusive classrooms encourage collaborative learning and social interactions essential for overall
development. However, translating these policy measures into actual classrooms is complex, due
to variations in infrastructure, teacher preparedness, administrative support, and cultural attitudes
toward disability. This paper reviews how NEP 2020" s inclusive education supports holistic
development, summarising existing research and proposing a framework for future efforts.
Beyond policies, creating inclusive education requires changing school culture to value diversity
as a strength. Inclusion is an ethical commitment, not merely a teaching strategy, aimed at
actively involving children with special needs as part of the learning community. Inclusive
environments foster empathy, respect, and cooperation among all students.

NEP 2020 also promotes multidisciplinary and experiential learning, which
benefits diverse learners. Flexible curricula, competency- based assessments, and a focus on
literacy and numeracy support differentiated instruction. Assistive technologies and digital tools
improve accessibility, enabling personalised learning experiences. Still, successful inclusion
depends on coordinated efforts across school leadership, teacher training, and stakeholder
collaboration.

In India, disparities between urban and rural schools, funding issues, and limited specialized
personnel make implementation more challenging. Overcoming these barriers is crucial for
achieving meaningful holistic outcomes that go beyond academics to include social participation,

emotional well- being, adaptive skills, and self- advocacy. Thus, understanding inclusive
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education under NEP 2020 requires an integrated approach that links policy, pedagogy,
infrastructure, and cultural factors. By examining these interconnected aspects, this study aims to
demonstrate how inclusive education can move beyond rhetoric to become a transformative force

for the comprehensive development of children with special needs.

REVIEW OF RELATED LITERATURE

The global conversation on inclusive education has gained momentum through international
frameworks advocating for' education for all.” Research shows that inclusive schooling improves
not only academic results but also social integration and emotional resilience. Studies highlight
the significance of differentiated instruction and Universal Design for Learning in
accommodating diverse learners.

In India, inclusive education has developed via policies focused on mainstreaming children with
disabilities. Empirical evidence suggests that inclusive environments foster peer acceptance and
collaborative skills, aiding social and emotional development. However, infrastructure
shortcomings and insufficient teacher training often hinder effective implementation.

Scholars point out that teachers' attitudes and skills are crucial to the success of inclusive
education. Professional development focusing on inclusive pedagogy, adaptive assessment, and
classroom management is vital. The availability of assistive devices and resource rooms also
greatly supports participation and academic achievement.

Recent literature on NEP 2020 highlights its progressive stance toward multidisciplinary and
inclusive education. The policy advocates experiential learning, flexibility, and skill-based
methods, which benefit children with diverse needs. Still, systematic evaluation of its real-world
impact is limited. This paper aims to fill that gap by analysing themes related to policy alignment,

teaching strategies, infrastructure, and overall outcomes.

RESEARCH GAP

Although policies are well-defined, there is limited empirical evidence linking inclusive education
practices under NEP 2020 to tangible holistic development outcomes. Most research focuses
solely on academic achievement, neglecting social, emotional, and life skills. Systematic, school-
based studies are necessary to explore how contextual factors influence inclusive implementation.
Future research should use mixed-method approaches to test and develop the conceptual

framework introduced in this paper.
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CONCEPTUAL FRAMEWORK

The study draws on the Social Model of Disability and the Inclusive Education Framework. The
Social Model emphasises that disability arises from environmental and systemic barriers rather
than individual impairments. Inclusive education strives to remove these barriers by adapting
curricula, teaching methods, and assessment strategies. The proposed conceptual framework
considers inclusive education practices under NEP 2020 as the independent variable, including
differentiated instruction, teacher training, assistive technologies, accessible infrastructure, and
personalised learning plans. Holistic development is the dependent variable, assessed across four
domains: academic success, social integration, emotional health, and life skills. Factors such as
teacher skills, parental participation, school leadership, and socio- economic conditions influence
how inclusive practices impact developmental outcomes. The framework suggests that effective
and sustained implementation of inclusive strategies results in comprehensive, multidimensional
growth. This study presents a structured model linking inclusive education practices aligned with
the National Education Policy 2020 to the holistic development of children with special needs.
Inclusive Education Practices serve as the independent variable, encompassing differentiated
instruction, flexible curricula, Individualised Education Plans (IEPs), assistive technologies,
resource room support, and ongoing teacher training. These aim to promote meaningful
participation and equitable learning in mainstream classrooms.

The success of these practices depends on mediating factors such as teacher competence and
attitudes, school leadership, institutional commitment, accessible infrastructure, parental
involvement, and socio- economic context. These elements either facilitate or hinder the
consistent implementation of inclusive education.

Holistic Development is the dependent variable, conceptualised across four interconnected areas:
academic achievement, social integration, emotional well- being, and life skills development. The
model suggests that systematic implementation of inclusive practices, supported by enabling
mediators, fosters balanced cognitive, social, emotional, and functional growth. This framework
offers a clear analytical structure for evaluating inclusive education outcomes and provides a basis

for future empirical studies within the Indian educational context.

THEMATIC CODING FRAMEWORK:---A thematic synthesis of literature identified five key
themes that describe how inclusive education functions under NEP 2020 and its link to the overall

development of children with special needs. Each theme is detailed below:
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1.

Policy Alignment and Institutional Commitment: This theme assesses how well
schools adopt and implement the inclusive measures outlined in NEP 2020. It covers
leadership, stakeholder awareness, and the integration of inclusive goals into school
plans. Institutional commitment is demonstrated through careful planning, resource
allocation, and regular monitoring to ensure that inclusive practices are genuinely
enacted rather than symbolic.

Inclusive Pedagogical Practices: Inclusive pedagogy involves modifying teaching
methods to meet diverse learning needs in a shared classroom. It includes
differentiated instruction, flexible curricula, varied assessment methods, and
collaborative learning. Effective practices promote active participation by children
with special needs, minimise academic barriers, and encourage fair engagement in
classroom activities.

Teacher Preparedness: This refers to the skills, attitudes, and competencies teachers
need for inclusive classrooms. It includes both pre-service and in-service training on
special education strategies, classroom adjustments, and assistive technologies.
Teachers' positive attitudes and confidence are crucial for the social acceptance,
academic progress, and emotional well-being of children with special needs.
Infrastructure and Support Systems: This theme emphasises the need for accessible
physical environments and support mechanisms. Barrier-free infrastructure, resource
rooms, assistive devices, and the presence of special educators foster participation.
Technological tools and personalised learning plans further facilitate inclusive
implementation and promote holistic growth.

Holistic Development Outcomes: Holistic development goes beyond academics to
include social integration, emotional strength, and life skills. Inclusive classrooms
enhance peer interaction, empathy, communication, and self-confidence among
children with special needs. When properly applieded, these practices support
balanced cognitive, social, and emotional growth in line with NEP 2020' s learner-

centred approach.

METHODOLOGY

This paper uses a qualitative review and thematic synthesis approach. It examines policy

documents, peer-reviewed journal articles, and institutional reports to detect common patterns and
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ideas. The analysis involves a systematic coding process: reviewing texts, creating initial codes,
grouping these codes into categories, and then synthesising them into broader themes.

This method allows for blending various academic viewpoints and forming a unified conceptual
model. While not grounded in original empirical data, the analysis offers a solid theoretical basis

for future quantitative or mixed-method studies.

LIMITATIONS

This study conducts a qualitative review and thematic synthesis of policy documents, institutional
reports, and scholarly literature, without collecting primary data from schools, teachers, or
children with special needs. Consequently, the findings are conceptual and interpretative rather
than statistically validated. The analysis relies on secondary sources published shortly after the
National Education Policy 2020's introduction, limiting insights into long-term implementation
effects. Variations in regional infrastructure, socio-economic conditions, and administrative
capacity across Indian states may also restrict the applicability of the conclusions. Moreover,
indicators of holistic development such as emotional resilience, adaptive behaviour, and life skills
are discussed in theory but are not measured with specific instruments. Future empirical and

mixed-method research is needed to validate and expand upon this conceptual framework.

FINDINGS AND DISCUSSION

The synthesis indicates that inclusive education under NEP 2020 has significant transformative
potential but encounters challenges in implementation. Schools showing proactive institutional
commitment tend to achieve better outcomes in student engagement and peer integration.
Differentiated pedagogy improves academic success by addressing diverse learning styles and
abilities. Teacher preparedness is a critical factor. Educators with inclusive training display
greater confidence in managing diverse classrooms and using adaptive methods. In contrast,
untrained teachers often rely on traditional approaches that may exclude children with special
needs.

Infrastructure plays a crucial role in participation. Barrier-free physical access, assistive devices,
and resource centers foster supportive environments. The integration of technology, especially
digital tools, broadens access to personalised learning resources.

RECOMMENDATIONS---For inclusive education under the National Education Policy 2020 to
genuinely foster holistic development among children with special needs (CWSN), a coordinated,

multi-tiered strategy is essential.
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At the policy level, inclusive education should move beyond enrollment-based indicators toward
measurable developmental outcomes encompassing academic growth, social participation,
emotional well-being, and life skills. Dedicated funding streams must prioritise barrier-free
infrastructure, assistive technologies, and specialised human resources, particularly in rural and
under-resourced regions. A structured national monitoring framework linking inclusive practices
with holistic development indicators would enhance accountability and ensure consistency across
states.

At the institutional level, schools should institutionalise inclusive practices through annual
accessibility audits, functional resource rooms, and the systematic implementation of
Individualised Education Plans (IEPs). School leadership must embed inclusive goals within
development plans and foster collaborative cultures that encourage peer support and co-teaching
models. The integration of digital assistive tools and competency-based assessment methods
aligned with NEP 2020 can further strengthen participation and personalised learning.

Regarding teacher education and professional development, pre-service and in-service
programmes must incorporate mandatory modules on inclusive pedagogy, differentiated
instruction, classroom adaptations, and socio-emotional learning. Continuous professional
development should include mentoring, reflective practice, and action research focused on
inclusive strategies. Teacher educators must also be equipped to model inclusive methodologies

within higher education institutions.

IMPLICATIONS

The analysis indicates that successfully implementing NEP 2020 depends on ongoing teacher
training programs emphasising inclusive teaching methods and flexible assessment strategies.
Schools must regularly perform accessibility audits to meet inclusive standards. Prioritising the
integration of assistive technologies is crucial. Policymakers should establish monitoring systems
that connect inclusive practices with overall developmental indicators. Collaboration among
educators, parents, and community groups can help create supportive environments. Investing in
inclusive infrastructure and professional development is vital to turning policy goals into real,

measurable results.

CONCLUSION

Inclusive education under NEP 2020 marks a significant step forward in India’s

dedication to equitable schooling. By focusing on accessibility, adaptability, and learner-focused
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strategies, the policy offers opportunities to support the overall development of children with
special needs. Nonetheless, achieving this vision relies on proper implementation, teacher
training, infrastructural support, and community involvement.

Holistic development goes beyond academics to include emotional strength, social integration,
and essential life skills. Inclusive education can nurture these areas when backed by systemic
coordination and ongoing institutional efforts. The framework outlined in this paper offers a
structured approach for future research and policy review. Ultimately, providing inclusive and
holistic education is not just a policy goal but a societal duty to foster fair and compassionate
learning environments.
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ABSTRACT

The doctrine of separation of powers forms a foundational pillar of the Indian
constitutional framework, distributing sovereign authority among the Legislature, Executive, and
Judiciary. However, the evolution of judicial activism in India has progressively challenged the
traditional boundaries of this tripartite structure. The Indian judiciary, particularly the Supreme
Court, has through activist interpretation expanded its functional domain beyond adjudication into
policy formulation and executive oversight. This paper seeks to analyse the constitutional
legitimacy of judicial activism and examine its impact on the separation of powers doctrine. The
study adopts a doctrinal research methodology, relying on constitutional provisions, landmark
judgments, legislative enactments, and scholarly commentary. An analysis of landmark cases
reveals that judicial activism, while necessary for constitutional protection, often risks
encroaching upon the domain reserved for co-equal branches. A balanced approach, grounded in
constitutional propriety and institutional restraint, is essential to preserve democratic governance
while ensuring judicial accountability. The judiciary must act as a guardian of rights without

substituting itself for elected organs of government.

KEYWORDS: Judicial Activism, Separation of Powers, Constitutional Interpretation, Public

Interest Litigation, Judicial Overreach
I. INTRODUCTION

The Constitution of India, 1950, though it does not explicitly use the phrase "separation of
powers,” embodies its spirit through a carefully calibrated distribution of governmental functions
among three distinct organs the Legislature, the Executive, and the Judiciary.* The constitutional
scheme vests legislative power in Parliament and State Legislatures under Articles 245-246,

executive power in the President and Governors under Articles 53 and 154, and judicial power in

! Constitution of India, 1950, Preamble; Arts. 52-53, 79, 124.
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the Supreme Court and subordinate courts under Articles 124-147 and 214-231.% Article 50
further directs the State to take steps to separate the judiciary from the executive in public

services.®

In this constitutional setting, judicial activism refers to the proactive role assumed by courts in
interpreting and enforcing constitutional rights and values, often venturing beyond conventional
adjudication to direct executive action or fill legislative voids. Beginning with the creative
expansion of Article 21 in Maneka Gandhi v. Union of India,* and accelerating through the Public
Interest Litigation (PIL) jurisdiction inaugurated in Hussainara Khatoon v. State of Bihar,” the
Indian judiciary has demonstrated a remarkable willingness to intervene in matters of governance,
environmental protection, criminal justice reform, and electoral integrity. This paper examines
these questions through a doctrinal lens, analysing the constitutional foundations of both
doctrines, charting the evolution of judicial activism through landmark judgments, and critically
assessing the fine but crucial line between constitutional activism and institutional overreach. It
argues that while judicial activism has been an indispensable instrument for safeguarding
fundamental rights in India, it must be exercised within the bounds of constitutional propriety to

sustain the integrity of the separation of powers.
I1. OBJECTIVES

1. To examine the constitutional framework of the separation of powers doctrine in India and
analyse how judicial activism has evolved to challenge, complement, or transgress its
boundaries through landmark Supreme Court judgments and constitutional provisions.

2. To critically evaluate whether judicial activism in India has remained within the
permissible limits of constitutional interpretation or has transgressed into judicial

overreach, and to suggest a principled approach for maintaining institutional balance.
I11. SEPARATION OF POWERS: CONSTITUTIONAL FRAMEWORK IN INDIA

Unlike the United States Constitution which rigidly separates governmental organs, or the United
Kingdom's constitutional tradition of parliamentary supremacy, the Indian Constitution adopts a

2 Constitution of India, 1950, Arts. 245246, 53, 154, 124.

* Constitution of India, 1950, Art. 50.

* Maneka Gandhi v. Union of India, (1978) 1 SCC 248 (SC).

® Hussainara Khatoon v. State of Bihar, (1980) 1 SCC 81 (SC).
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flexible separation of powers one that assigns primary functions to each organ while permitting
limited overlaps and inter-branch checks.® The constitutional allocation is as follows: Parliament
exercises legislative sovereignty under Articles 245-246 read with the Seventh Schedule; the
President exercises executive power under Article 53, though it is exercised on the aid and advice
of the Council of Ministers under Article 74; and the Supreme Court exercises the power of
judicial review under Articles 13, 32, 136, and 142. The Supreme Court in Ram Jawaya Kapur v.
State of Punjab’ held that the Indian Constitution has not recognised the doctrine of separation of
powers in its absolute rigidity, but the essential functions of each organ are clearly demarcated
and cannot be encroached upon. Similarly, in Indira Nehru Gandhi v. Raj Narain,® Justice Khanna
in his concurring opinion held that separation of powers is a part of the basic structure of the

Constitution, meaning no constitutional amendment can destroy or abrogate this principle.

The Constitution further institutionalises judicial independence a prerequisite for effective
separation through security of tenure of judges (Articles 124(4), 217(1)), salaries charged to the
Consolidated Fund of India (Article 112(3)(d)), and prohibitions on discussion of judicial conduct
in Parliament (Article 121) and State Legislatures.® The doctrine of checks and balances also
operates in India: Parliament can impeach judges (Article 124(4)), the President appoints judges
(Article 124(2)), and courts review the constitutional validity of legislation (Article 13) and
executive actions (Article 32, 226). This systemic interdependence ensures that no branch
operates in absolute isolation.

IV. JUDICIAL ACTIVISM: MEANING, ORIGIN, AND EVOLUTION IN INDIA

Judicial activism broadly denotes a philosophy of judicial decision-making in which judges depart
from strict textual or precedential interpretation to actively shape law in response to changing
social, political, and economic realities. It stands in contrast to judicial restraint, where courts

defer to the legislative and executive branches on policy matters.

The evolution of judicial activism in India can be traced through three broad phases:

® H.M. Seervai, Constitutional Law of India, Vol. 1, 4th edn. (N.M. Tripathi, 1991), p. 189.
" Ram Jawaya Kapur v. State of Punjab, AIR 1955 SC 549.

® Indira Nehru Gandhi v. Raj Narain, 1975 Supp SCC 1 (SC).

% Constitution of India, 1950, Arts. 121, 196, 124(7), 220, 112(3)(d).
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Phase I: Early Restraint (1950-1967): The early Supreme Court adopted a positivist,
text-bound approach. In A.K. Gopalan v. State of Madras,™ the Court narrowly interpreted
Article 21, holding that the "procedure established by law" meant any procedure
prescribed by a validly enacted statute, regardless of its reasonableness. This approach
was widely criticised for curtailing personal liberties and gave undue discretion to the
legislature to define the scope of fundamental rights.

Phase Il: Transformative Interpretation (1967-1980): The landmark turning point
came with R.C. Cooper v. Union of India'* and was fully crystallised in Maneka Gandhi v.
Union of India,** where a seven-judge bench overruled Gopalan and held that the
"procedure established by law" under Article 21 must be fair, just, and reasonable. This
judgment fundamentally expanded the scope of fundamental rights and signalled the
Court's shift towards activist jurisprudence. Subsequently, in Kesavananda Bharati v. State
of Kerala,™ the Supreme Court, by a 7:6 majority, evolved the Basic Structure Doctrine,
establishing the judiciary as the ultimate arbiter of constitutional limits even against
constituent power.

Phase Ill: PIL Era and Beyond (1980-Present): The most dramatic expression of
judicial activism came through the development of Public Interest Litigation. In S.P.
Gupta v. Union of India,** Justice Bhagwati articulated the concept of epistolary
jurisdiction, allowing letters addressed to the Court to be treated as writ petitions, thus
democratising access to justice. This era witnessed the Court issuing directions on bonded
labour, prison conditions, child labour, environmental pollution, judicial appointments,

and electoral reforms areas traditionally reserved for the executive and legislature.

The Court's power under Article 142 to pass any order necessary for doing "complete justice" in

any cause or matter became a potent instrument of activism. In Union Carbide Corporation v.

Union of India,*® the Supreme Court exercised Article 142 to settle the Bhopal gas tragedy claims,

even setting aside earlier compromise orders. This expansive use of Article 142 demonstrated the

10 A K. Gopalan v. State of Madras, AIR 1950 SC 27.

1 R.C. Cooper v. Union of India, (1970) 1 SCC 248 (SC).

12 Maneka Gandhi v. Union of India, supra note 5.

13 Kesavananda Bharati v. State of Kerala, supra note 4.

'SP, Gupta v. Union of India, AIR 1982 SC 149 (First Judges Case).

!> Union Carbide Corporation v. Union of India, (1991) 4 SCC 584 (SC).
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judiciary's willingness to override both executive and legislative decisions in the pursuit of

justice.
V. JUDICIAL ACTIVISM vs. JUDICIAL OVERREACH: A FINE LINE

While judicial activism has been praised as an essential corrective mechanism in a democracy
where the executive is often unresponsive and the legislature captured by majoritarian interests,
critics argue that it frequently crosses into judicial overreach an illegitimate usurpation of
functions constitutionally assigned to co-equal branches. The distinction is subtle but critical.
Judicial activism that enforces constitutional rights, fills genuine legal voids, or checks manifest
executive arbitrariness falls within the legitimate judicial domain. However, when courts begin to
formulate policy, monitor ongoing executive administration, substitute their judgment for that of
expert administrative bodies, or create new legislative norms without constitutional warrant, they

transgress the boundaries of the separation of powers.

sThe Second Judges Case Supreme Court Advocates-on-Record Association v. Union of India'®
strikingly illustrates this tension. The Supreme Court, in a nine-judge bench decision, invented the
"collegium system™ a mechanism for judicial appointments involving the Chief Justice and senior
judges despite the plain text of Article 124(2) vesting the appointment power in the President in
consultation with the Chief Justice. Critics argued this amounted to judicial amendment of the
Constitution. The Third Judges Case (Presidential Reference)®’ further entrenched the collegium,
and the NJAC Judgment Supreme Court Advocates-on-Record Association v. Union of India
(2016)"® struck down the 99th Constitutional Amendment and the National Judicial Appointments
Commission Act, 2014 a law passed by Parliament with overwhelming majority on the ground
that it violated judicial independence as part of the basic structure. This decision was criticised as
the apex of judicial self-entrenchment. Similarly, in Vineet Narain v. Union of India,*® the
Supreme Court under Article 32 read with Article 142 monitored CBI investigations into the
Hawala scandal and issued binding directions to the executive regarding investigative autonomy a
matter traditionally within executive prerogative. While the objectives were salutary, the

methodology raised separation of powers concerns. The Supreme Court has itself acknowledged

16 Supreme Court Advocates-on-Record Assn. v. Union of India, (1993) 4 SCC 441 (Second Judges Case).
7 In Re: Special Reference No. 1 of 1998, (1998) 7 SCC 739 (Third Judges Case)

'8 Supreme Court Advocates-on-Record Assn. v. Union of India, (2016) 5 SCC 1 (NJAC Judgment).

9 Vineet Narain v. Union of India, (1998) 1 SCC 226 (SC).
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the need for restraint. In State of U.P. v. Johri Mal,?® the Court observed that the judiciary must
not act as a super-legislature or a super-executive. In Dr.B. Singh v. Union of India,?* the Court
cautioned against PILs that had become tools of publicity or personal grudge, noting that courts

could not micro-manage executive functions.

VI. LANDMARK CASES: JUDICIAL ACTIVISM AND SEPARATION OF POWERS: AN
ANALYTICAL SURVEY

Vishaka v. State of Rajasthan (1997)

In the absence of legislative enactment on sexual harassment at workplace, the Supreme Court in
Vishaka v. State of Rajasthan?® issued comprehensive guidelines enforceable as law under Article
141 until Parliament enacted legislation. The Court relied on CEDAW (Convention on the
Elimination of All Forms of Discrimination against Women) and Articles 14, 19, and 21 of the
Constitution. While universally applauded for protecting women's rights, the judgment was
textbook judicial legislation — the Court's guidelines operated as statutory law for over sixteen
years until the enactment of the Sexual Harassment of Women at Workplace (Prevention,
Prohibition and Redressal) Act, 2013.

M.C. Mehta v. Union of India (Environmental Cases)

In a series of landmark verdicts, the Supreme Court developed the polluter pays principle and the
precautionary principle as part of Indian environmental law.? The Court issued directions for the
closure of polluting industries near the Taj Mahal, relocation of hazardous industries from Delhi,
and conversion of public transport to CNG all executive and policy-level decisions. The Court
created the Legal Services Authority to implement its orders and appointed monitoring

committees, effectively creating parallel administrative structures.

Mohd. Ahmed Khan v. Shah Bano Begum (1985)

20 State of U.P. v. Johri Mal, (2004) 4 SCC 714 (SC).

21 Dr. B. Singh v. Union of India, (2004) 3 SCC 363 (SC).

%2 \ishaka v. State of Rajasthan, (1997) 6 SCC 241 (SC); Sexual Harassment of Women at Workplace (Prevention,
Prohibition and Redressal) Act, 2013 (Act No. 14 of 2013).

2 M.C. Mehta v. Union of India, (1987) 1 SCC 395; Environment Protection Act, 1986 (Act No. 29 of 1986).
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In Shah Bano,?* the Supreme Court held that a Muslim woman was entitled to maintenance
beyond the iddat period under Section 125 CrPC, effectively ruling on a matter with profound
implications for Muslim personal law. The decision generated significant political controversy
and led to the enactment of the Muslim Women (Protection of Rights on Divorce) Act, 1986 a
legislative counter to a judicial decision. This episode exemplifies the complex interplay between

judicial activism and parliamentary response.

Lily Thomas v. Union of India (2013) In Lily Thomas v. Union of India,?> the Supreme Court
struck down Section 8(4) of the Representation of the People Act, 1951, which permitted sitting
legislators convicted of offences to continue in office pending appeal. The Court held this
provision violated Articles 14 and 102(1)(e) of the Constitution. The decision immediately
disqualified convicted sitting members and was widely regarded as an instance of judicial

activism serving democratic values removing corruption from elected offices.

I.R. Coelho v. State of Tamil Nadu (2007) In I.R. Coelho,? a nine-judge Constitution Bench
held that laws inserted in the Ninth Schedule after April 24, 1973 (the date of Kesavananda
Bharati) could be subjected to judicial review if they violated the basic structure of the
Constitution. This ruling effectively curtailed parliamentary immunity under Article 31-B and

expanded judicial review a significant assertion of judicial supremacy over constituent power.

VII. PUBLIC INTEREST LITIGATION AS AN INSTRUMENT OF JUDICIAL
ACTIVISM ----Public Interest Litigation is the most institutionalised expression of judicial
activism in India. Introduced through Hussainara Khatoon v. State of Bihar?’ and S.P. Gupta v.
Union of India,?® PIL relaxed the traditional rule of locus standi that only an aggrieved party may
approach the court to allow any public-spirited citizen to approach the Supreme Court under
Avrticle 32 or High Courts under Article 226 on behalf of disadvantaged or marginalised groups
who cannot access justice themselves. The PIL jurisdiction has produced transformative

outcomes: directions for release of undertrial prisoners, abolition of bonded labour under the

% Mohd. Ahmed Khan v. Shah Bano Begum, (1985) 2 SCC 556 (SC); Muslim Women (Protection of Rights on
Divorce) Act, 1986 (Act No. 25 of 1986).

% Lily Thomas v. Union of India, (2013) 7 SCC 653 (SC); Representation of the People Act, 1951 (Act No. 43 of
1951), S. 8(4).

% | R. Coelho v. State of Tamil Nadu, (2007) 2 SCC 1 (SC).

?" Hussainara Khatoon v. State of Bihar, supra note 6.

28 5.P. Gupta v. Union of India, supra note 15.
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Bonded Labour System (Abolition) Act, 1976, framing of guidelines on police reforms in
Prakash Singh v. Union of India,® electoral reforms including disclosure of criminal antecedents
and assets by candidates in Union of India v. Association for Democratic Reforms,® and
environmental protections. However, PIL has equally attracted criticism. The Supreme Court and
High Courts have sometimes used PIL to enter policy domains such as directing allocation of
natural resources, ordering construction of infrastructure, or monitoring legislative processes that
may have no discernible constitutional foundation beyond a broad reading of Article 21. The Law
Commission of India in its 201st Report (2006) recommended legislative regulation of PIL to
prevent its abuse.*” PIL jurisdiction also operates without adversarial procedural safeguards courts
often rely on amicus curiae, court commissioners, and self-appointed monitors rather than formal

evidentiary standards raising rule of law concerns.

VIIl. CRITICAL ANALYSIS: BALANCING ACTIVISM WITH CONSTITUTIONAL
PROPRIETY

The debate between judicial activism and separation of powers ultimately reflects a deeper
question about the nature of constitutionalism in India. India's constitutional experience differs
from classical Western models in significant ways: a massive population experiencing widespread
poverty, illiteracy, and executive dysfunction; a Constitution with directive principles that impose
positive obligations on the state; and a historical context where fundamental rights were gravely
threatened during the Emergency (1975-77) when the Supreme Court's capitulation in ADM
Jabalpur v. Shivkant Shukla® allowed executive authoritarianism to prevail. In this context,
judicial activism has served as an indispensable corrective particularly for groups who lack
effective political representation. The expansion of Article 21 to include the right to livelihood,
education, health, clean environment, and dignity has transformed the Constitution into a living
document that responds to social reality. However, institutional legitimacy demands that judicial

activism be principled and bounded. The following concerns merit serious consideration:

9 Bonded Labour System (Abolition) Act, 1976 (Act No. 19 of 1976); Bandhua Mukti Morcha v. Union of India,
(1984) 3 SCC 161 (SC).

% prakash Singh v. Union of India, (2006) 8 SCC 1 (SC).

31 Union of India v. Association for Democratic Reforms, (2002) 5 SCC 294 (SC).

%2 |Law Commission of India, Report No. 228, Need for Legislation Regulating Public Interest Litigation (2009).

%% ADM Jabalpur v. Shivkant Shukla, AIR 1976 SC 1207 (Habeas Corpus Case).
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First, the judiciary lacks electoral accountability. When courts make policy choices on
infrastructure, resource allocation, or social welfare they exercise governmental power without
democratic mandate. The basic structure doctrine itself was a judge-made norm, not one expressly
found in the Constitution.

Second, judicial orders requiring ongoing executive compliance such as monitoring committees
for environmental compliance or police reforms create a parallel bureaucracy answerable to courts

rather than the elected executive. This distorts constitutional responsibility.

Third, in matters like the collegium system, judicial activism operates to immunise the judiciary
itself from accountability the most problematic form of judicial self-dealing. The NJAC
judgment, which struck down a constitutional amendment passed by two-thirds majority in

Parliament and ratified by twenty states, remains constitutionally controversial.

Fourth, activist courts risk under-enforcement of separation of powers as a constitutional
principle. Each branch must be restrained not merely by its own judgment of propriety but by the

constitutional architecture that distributes power among them.

IX. CONCLUSION

Judicial activism and the separation of powers are not inherently antagonistic in the Indian
constitutional framework. The Constitution itself, through its expanded judicial review
mechanisms, its directive principles, and the broad sweep of Article 21, contemplates a judiciary
that goes beyond mere dispute resolution to function as a constitutional guardian. The
development of the basic structure doctrine, the expansion of fundamental rights, and the PIL
jurisprudence represent genuine constitutional achievements that have protected millions of
vulnerable citizens. Yet the legitimacy of judicial activism ultimately rests on its fidelity to
constitutional authority. When courts interpret the law to enforce rights, they honour the
separation of powers; when they substitute judicial preference for democratic choice, they subvert
it. The challenge for the Indian judiciary in the twenty-first century is to exercise the wisdom to
distinguish between these two roles to remain, as Dr. B.R. Ambedkar envisioned, a sentinel on the
qui vive for fundamental rights, without becoming a rival government unto itself. The balance
between an activist judiciary and a functioning democracy is delicate, but it is not impossible.

What is required is not less judicial engagement but more constitutionally disciplined judicial
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engagement one that is transparent, principled, and respectful of the democratic foundations upon

which the rule of law ultimately rests.
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Education is a movement from darkness to light. Without education, people get
caught in the intergenerational cycles of poverty and backwardness. Providing quality education
to all children of India should be the top priority of both the State and Central governments. And
thus, the different departments of the Government of India often support charities to bring more
and more children under the ambit of their education initiatives. Education is a natural right
entitled to any individual and a critical social and economic development, therefore, an article of
trade in financial positions, but it varies from another service because it is a community feature.
Government schemes, CSR grants, and NGOs collaborate to educate underprivileged children in
India, aiming to overcome poverty and inequity. Initiatives like Samagra Shiksha and Beti Bachao
Beti Padhao are bolstered by corporate funding (40% of CSR goes to education) and NGO
grassroots efforts, providing scholarships, digital infrastructure, teacher training, and bridge
courses. NGOs bridge the gap by improving quality, access, and retention at the grassroots
level. CSR grants provide necessary financial sustainability to NGO projects, aiming to improve
school infrastructure, digital literacy, and holistic development. Key challenges include ensuring
long-term sustainability, overcoming regulatory hurdles, and balancing formal education with
vocational training to empower children from marginalized communities. This Article tries to
explore the role of nongovernment organizations in education sector. Education that is necessary
for character building thereby bringing out the physical, mental and spiritual culture of the human

personality.

Key Government Schemes for Underprivileged Education- The Indian government has

established the University Grants Commission (UGC) for promoting and accelerating the
education system in India. Government has certainly taken measures to improve the quality of
education for all the three stages, primary, secondary and higher. Here is the list of some of the
great schemes initiated by Government of India to improve education in the country.

Schemes for Primary Education -The two major schemes for primary education are following.
1. Sarva ShikshaAbhiyan
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2. Mid Day Meal

These two schemes targets mainly children coming from poor economic background. The
schemes will help to bridge gaps between children coming from different socio economic

structure.

Schemes for Secondary Education-

1. Rashtriya Madhyamik ShikshaAbhiyan

2. National Scheme of Incentives to Girls for Secondary Education
3. Girls Hostel Scheme

4. Scheme of Vocational Education

5. Inclusive Education for Disabled at Secondary Stage

6. National Scholarships Secondary education schemes targets children falling under the age

group of 14 -18.
Schemes for Higher Education -

Obijective of higher-educational schemes is to prepare students for the job market. Here are some
of the important schemes for higher education.

1. All India Council for Technical Education Scholarships.

2. Scheme of Apprenticeship Training

3. Department of Science and Technology grants and fellowships

4. Scholarship Schemes for ST Students by Ministry of Tribal Affairs

5. Post-Doctoral Research Fellow (Scheme)

6. Empowerment of Persons with Disabilities - Schemes/Programmes

7. Sports Authority of India promotional schemes

Government Schemes in Education: Initiatives like Samagra Shiksha, Mid-Day Meal, and PM
care for children provide the foundational infrastructure and legislative framework for universal

education.

% Sarva Shiksha Abhiyan- Started in 2001, the Sarva Shiksha Abhiyan intends to ensure

primary education for all children between the ages of 6 and 14. The scheme’s main goals
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include improving school infrastructure, raising educational standards, and bridging the
gender and social gaps in children’s education.

% The National Program for Elementary Education of Girls (NPEGEL)-
NPEGEL aims to ensure that the ‘hardest-to-reach’ females, particularly those not enrolled in
school, receive education to bridge the gender gap in India’s education and skill
development sector. This initiative provides additional assistance to improve the education
of females from underprivileged groups, such as Scheduled Tribes, Scheduled Castes, and
minorities.

< Beti Bachao, Beti Padhao-
In addition to the Indian government’s efforts to address the decreasing child sex ratio, the
Beti Bachao, Beti Padhao program, started in 2015, seeks to empower girls through education.
The program aims to ensure girls’ education and engagement while transforming society’s
perceptions of them.

< The National Secondary Education Incentives Program for Girls-
Through this scheme, girls from Scheduled Castes and Scheduled Tribes are encouraged to
enroll in secondary school. Additionally, girls who complete the eighth standard and begin
secondary education are given cash incentives.

< The Rashtriya Madhyamik Shiksha Abhiyan-
This scheme started in 2009 and seeks to increase the quality and accessibility of secondary
education for children from marginalised sections. The program aims to improve school
infrastructure and provide secondary education to all residents within a reasonable commute.

% CBSE Udaan Program-
The CBSE Udaan initiative focuses on the low number of girls enrolled in esteemed
engineering and technical schools. It helps female students from low-income families prepare
for engineering admission examinations by offering them free online resources, lessons, and
mentoring.

< Kasturba Gandhi Balika Vidyalaya-
KGBV’s mission is to give girls from underprivileged rural communities access to high-
quality education. The program creates residential schools for upper primary students to
guarantee that females have access to education in a secure and encouraging setting.

< Sukanya Samriddhi Yojana-
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Sukanya Samriddhi Yojana is largely a savings program, although it also indirectly aids in
girls’ education. The initiative gives parents financial stability for their daughters’ future
educational needs by enabling them to save for their education and marriage. Through
tackling monetary, social, and physical obstacles, these initiatives have achieved noteworthy
progress in guaranteeing that all children, irrespective of their circumstances, have access to

high-quality education.

< Samagra Shiksha- An integrated school education program covering pre-school to class 12,

focusing on inclusive education.

< Right to Education (RTE) Act- Mandates free and compulsory education for children aged

6-14, ensuring access for weaker sections.

< Mid-Day Meal Scheme (PM_POSHAN)- Boosts school enrollment and retention by

providing nutritious meals.

< Scholarships (Pre- & Post-Matric): Financial aid for SC/ST/OBC students and minorities.

®,

+» Building blocks through government schemes in the poor and underprivileged children

for education

» Increased enrolment: The education schemes and policies encourage more children to
enroll in schools, helping them with finance-related obstacles. More children enrolling
in schools encourage others to undertake primary education.

> Increased female education: Most of the government’s education policies focus on
girls’ education to ensure that India can soon bridge the gender gap and work towards
achieving the SDG 5 goal — gender equality.

> Better reading and writing skills: Data suggests that free education has helped
improve literacy rates nationwide, with more youth from the marginalised sections
undergoing skill training.

> Breaking the poverty cycle: These education schemes in the rural hinterlands have
helped break the generational poverty cycle, bringing home jobs and the security of a

better future.

+ CSR Grants in the poor and underprivileged children for Education-
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Corporate Social Responsibility (CSR) has the potential to create profound and lasting
impacts on society, particularly when directed towards education. Education is the foundation
of personal and societal development, yet many students, especially those from
underprivileged backgrounds, face significant barriers in accessing quality education. By
directing CSR funds towards education, corporations can play a pivotal role in overcoming
these barriers and fostering a more equitable and prosperous society.

» Infrastructure Improvement: Upgrading rural schools, providing computers, and setting

up science labs.
» Digital Learning: Introducing smart classrooms and digital literacy programs.

» Teacher Training: Enhancing pedagogical skills and training for better learning

outcomes.

» Role of Education in Economic Growth- The link between education and economic
growth is well-documented. A well-educated workforce is more productive and capable of
driving economic progress.

% Why Education Deserves More Attention in CSR?

Corporate Social Responsibility (CSR) has the potential to create profound and
lasting impacts on society, particularly when directed towards education. Education is the
foundation of personal and societal development, yet many students, especially those from
underprivileged backgrounds, face significant barriers in accessing quality education. By
directing CSR funds towards education, corporations can play a pivotal role in overcoming these
barriers and fostering a more equitable and prosperous society.

1. Bridging the Skill Gap-The rapid pace of technological advancement has created a significant
skill gap in the workforce. Many industries are struggling to find employees with the necessary
skills to meet the demands of the digital age. By investing in education, particularly in STEM
(Science, Technology, Engineering, and Mathematics) fields, businesses can help bridge this skill
gap and ensure a steady pipeline of talent for the future.

2. Promoting Social Equity-Education is a powerful tool for promoting social equity. By
providing access to quality education, companies can help level the playing field for
disadvantaged communities, enabling them to participate fully in the economy. This not only

benefits the individuals involved but also contributes to a more inclusive and stable society.
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3. Enhancing Corporate Reputation-Companies that invest in education are seen as socially
responsible and forward-thinking. This can enhance their reputation among consumers,
employees, and investors, leading to increased brand loyalty and trust. Furthermore, education-
focused CSR initiatives can help companies build stronger relationships with the communities in
which they operate, leading to greater social licence to operate.

» How Corporations Can Get Involved in Education-Focused CSR?-

Given the immense potential of education-focused CSR, it is imperative that corporations reassess
their CSR strategies and consider increasing their investment in education. Corporations have a
variety of ways to get involved in education-focused CSR, each with the potential to make a
significant impact. Here are some strategies that businesses can adopt:

1. Increase Scholarship Programs: Companies can expand their scholarship offerings
to cover a wider range of students, including those pursuing vocational training,
higher education, and specialised skills development.

2. Support Digital Education: In the digital age, access to technology is crucial for
education. Companies can invest in digital education initiatives, such as providing
tablets, laptops, and internet access to underserved communities. This not only
enhances educational opportunities but also helps bridge the digital divide.

3. Collaborate with Educational Institutions: Businesses can go for partnerships with
schools, colleges, and universities to develop curricula that align with industry needs.
These collaborations can help ensure that students are equipped with the skills and
knowledge required in the workforce.

4. Invest in Teacher Training: Teachers are the backbone of the education system. By
investing in teacher training programs, companies can help improve the quality of
education, ensuring that students receive the best possible instruction.

5. Promote Skill Development: In addition to traditional education, companies can
support skill development programs that prepare individuals for the workforce. This
can include vocational training, apprenticeships, and on-the-job training opportunities.

% Role of NGOs in the poor and Underprivileged Children in Education-

NGOs focus on grassroots implementation, such as teaching in slums, providing hostel

facilities, and addressing nutritional needs. NGOs act as essential intermediaries, bridging

gaps in government implementation, particularly in rural and slum areas. Several Non-

Governmental Organizations (NGOs) have been working at the grassroots level to extend
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education to disadvantaged children in India. Since independence, Education NGOs have
strived to strengthen the country’s existing educational system and network so that more
and more children have the opportunity to go and stay in school. The best thing about
NGOs is that they work at the grassroots level, connecting with the masses and raising

awareness about the importance of having a good education to get ahead in life.

» Addressing the Educational Disparities- The stark disparities in educational
opportunities for poor children are a global challenge. In the heart of this issue, NGOs have
emerged as champions for change. These organizations recognize the transformative power
of education and focus their efforts on ensuring that every child, regardless of socio-
economic background, has the chance to learn and grow.

» Overcoming Financial Barriers -One of the primary hurdles for poor families in
providing education for their children is financial constraints. School fees, uniforms, and
textbooks can pose insurmountable challenges. NGOs working for education intervene by
providing financial assistance, scholarships, and educational materials. This financial
support not only enables enrollment but also ensures that children have the necessary tools
to thrive academically.

» Creating Infrastructure and Access -In many impoverished areas, the lack of proper
educational infrastructure further compounds the challenges. NGOs step in to bridge this
gap, constructing schools and classrooms where they are needed the most.

» Tailored Educational Programs- NGOs recognize that the needs of underprivileged
children often extend beyond financial support. They design and implement tailored
educational programs that address the unique challenges faced by these students. By
catering to the specific needs of poor children, NGOs contribute to breaking the cycle of
generational poverty.

» Empowering through Knowledge - Education is not merely about acquiring knowledge;
it is a tool for empowerment. NGOs understand that by providing education for poor
children. Education equips individuals with the skills needed to break free from the
shackles of poverty, opening doors to better opportunities and brighter futures.

» Breaking Gender Barriers- Education has the power to break gender barriers and
promote equality. NGOs actively work towards ensuring that girls, who are often more

vulnerable to exclusion from education, have equal access to learning opportunities. By
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challenging societal norms and advocating for girls’ education, these organizations
contribute to dismantling gender inequalities and fostering inclusive learning environments.
» Building a Foundation for the Future- The importance of education for poor
children goes beyond individual development; it lays the groundwork for community and
societal progress. NGOs, through their commitment to education, are not only transforming
the lives of individual children but also building a foundation for the future development of

entire communities.
Conclusion- There is no denying that NGOs play an important role in improving a access to
quality education. Still, they must move beyond addressing the symptoms of inequality to
focusing on structural issues related to education reform. The importance of the role NGOs can
play in the spread of education to different nook and corners of a vast country like India is
undeniable. Together with existing Government machinery, NGOs can ensure that no child is left
behind when it comes to getting education. A government should act towards empowering school
leaders and teachers towards professional responsibility and set standards and support them
wholly in a quest to deliver quality learning prospects for the learners. Teachers need to be trained
so that they can manage well in the school setting. The government should establish training
centers to cater for teachers training. Presence of training centres could motivate teachers to even
further their educations to the higher level, and after that be able to give back to the community as

qualified personnel.
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TTHTUT SATH It Wi Sfeaat | Sferd aoat sl 19TeMT: Ueh qerTeHeh STeaa
o off TerToT fUrer
e, foreres fover feramr
THoTAohoUToTToThICTS , TETHYT
o e foart
eI ,3cchs BTHSIE,TTIET

ARG | UTHioT SR el Afet sfkqat @ fHeme s arct dfa st i Siferes Rafa o
AT FGHHATY [T 8| T 30 O 1 323 U107 Wef Sredl A s | sferd s ol Stk
g, AT aX, IS I, RTefeh STTHTAT qT S 6 IRhell T qOTCHeR [ 5woT T 2| ST
H uiTeHsh Faeor ffer STUATS TS @ T IO TS o &1 St @ 200 ITE@rRr (100 T T 100 e
Ao &) & Ted ATgrese Shkredd SR HAfehs hiord (Y TT &) TReheadT Hy % FTaR et At
St  ferer a5 eior & IS ?, AT Hy & S8R Aoy wfer sttt & €ieq & vfowe el &
frerar 81 wftom gwia 8 6 et aferm aftaat & AT & (78.5%) T (62.3%) & 1fie 2, fhg
SYATSE & IR &A1 (32.4%) | oft et 81 urior &1 o fornerfl stawamT, frerss Suctsyar wa
fefSreet amerar & v st aTg TS| ShrE-at alieror SR ST aREheu T |k T (p<0.05) T Tl gl
frsheiar: ST aptt o Sferd forTd S, SToteTeHe YU e HaTTich SevTRrdT v

TEATIAT (Introduction)

TR forg T T8 STST JaT SHEEAT ATl T 2, STEf T 47.2 S o= 18 a9 &
3T o ol FA! (ORI ST ST o6 STaIs[e, RIET o & H el STEHHaT o €, foRioert wmeion
HR vl wicw aféqat § e & aret dfed seai o e H| SEOET 2011 % SFTER 9Rd T Ho
STEAT T 5.4% W AfcH Skl | Hama it &, el areidr & TS 36d o bl 7 © (Census of
India, 2011)| Tt & AT st BT ST 85% TalTYe §, Safeh foer, ST Te3r X Tsea™ d I8
60% |+t e 21 wrefior &ntt § Rl ST oft fowm 2, Sfel 2011 st SFRTOMT o STTER UTHIOT | 5T
67.77% ot STeTfch ITELT ATEILAT T 84.11% off| f3rear a1 SAfeshR it (RTE) 2009 & Aid 6-14 a9
Tedsh = ol Yok Ud e e 1 W €, ey Ao sfikqat § seeht e stcdd
AT 8l ITEd (2024) F TGS hl AfA Skt W fhu T 1o o7erm ¥ yrn fob el sfigvre
T ST SR G AT sl ol Lfersh i § @ e &) ASER 2024 st Rdid o 17am
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TTHIOT WA H 6-14 HTF o011 o SFoall 1 GLRRT Torrterl # ATishT 2018 % 65.5% ¥ 9G9 2024 | 66.8%
TAT 2, ST ATl Gorr gt & foreq fRrem ot Torert ST ge W it e 33T @ (ASER Centre, 2025)

wredt wir siféqat # oft Rerf fefarsier &) foceft i afer afeaat o e e
A 56% @, FHeT [-X | SUTISE T 46% AT 3= 37841 | AHiHRT 7 45% & (Bhatia, 2025)1 UNICEF
TS U 18t Sl EET o Wk ST H OTT TR ok STt TR sro Tareed, TwedT, Hier 1 fren
et iR HarsAt # Sfrd @d € (UNICEF India, 2018)1 PwC st RUIE o Sgam wiedt s sreeii s
oY = Sie, 2iernerd S uremul R1e d% 9g= Tk e €od € (PwC India, 2015)1 UDISE+
2023-24 Tt awIit @ foh et AT 24.8 FIS T 3T TR, S 2022-23 % 25.18 FUS 8 FH & (Ministry
of Education, 2024)| ATEAT T T SUTSE & 10.9% B ST 3Tcdd feiars=es 81 NFHS-5 (2019-21) %
ITTAR 6-17 T 3T A b SHEEAT & 87.4% o= foraner ST @ o, foreq ekt &l & 71 90.4% T& aefior
AT T 86.1% 9T (IIPS & ICF, 2021)| Tt f3rear fifer 2020 3 it 2030 T Irq-UfeTd Tehet ATHiH
ST T A T@T AT 2, Tobeq] I HATehs 0 A& 2T TITH H 71T Tt GRidl 21 S Ser O 38
feren Torsmaratt o1 ITeior Ue STedt Afet S ok e § qerTesh oS oT Sqd T g

arfee aeerr
1. TTHOT wfer afeaat o rer <y Refe

areftor W o fRver i feurfer <ol @ @ f=iar 1 fowr w21l ASER 2024 o S4TI9 Ga&0 H 605 TTHT
St & 17,997 el § 6,49,491 Se=il o7 STTehet TohdT 1T, fSTw qrim 7w fok hedT 111 o T 23.4% s
el [ T T 13 ¢ T & (ASER Centre, 2025)| F=ITY I§ 2022 F 16.3% ¥ GUR 8, TY 37+ off
ST 77% Sl HATET 937 Hiere 4 fUg g &) arfior et § Skt srerferen feremerdi # wwr sufterfa
2018 3 72.4% ¥ TGH 2024 H 75.9% TS &, S A GER qR0IT 8| NFHS-5 % T1HSl o STTET AT
&rll o Sreifieh fernmerr g Suftdfd SuTa 83% © Sfelfeh WEdl &Rl H 83.87% ®, foheq areAtten/Swe
HTeAfHeh T T T8 3T oI¢ ST & STal UTHI0T & § 71 76% s<o 3ufeerd &d ® (1IPS & ICF, 2021)]
TrTeor &t § fRrer St TUrET ATl A ATl S HRe H TR STaEET s e, ekt
srqufturf SfiT arg-sRe fRafor TEf Mfe 81 ASER 2024 % STTER 52.1% hH Sreifish forameri # 60
¥ B AHIRT 8 qUT 3I-f0RTE e 111 wenedt § ag-sher frerr Biar @ (ASER Centre, 2025)]
UDISE+ 2023-24 % SR Froifier T W $MUST8E R 1.9% 3 3= Wrafieh & W 5.2% &, fobeg
AreAfie W W AT 10.9% T Tg9 St & (Ministry of Education, 2024)| SFRTOMT 2011 3 fsgwor #
e T foh Treter &t 8 2011 1 229.63 e Frer safte o, St e el s 81.23% ®, S umH
mﬁﬂ?ﬁ%ﬁﬂﬁaﬁaﬂﬁ%@emus of India, 2011)l
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2. oTgdt wifer aftaat # forer sht Reufa vat qemTore afcrea

wTedt Ao aftat o Rre it fefa amefior & @ fire foreg T &7 & Ridremes 31 amea (2024) 5 @
1 Ao Sfeaat oX ST 3ier 7 o R Sttty witam # foar 3fes aetgdt a8 SiiT Arand e wetE
% &9 | 1 il 2, oreh sy s fomm fmt 3 @ & qm siTfotents i o o shl ghTE 3 @HET Jeh
1 forrraTt 311 STt 81 UNESCO (2012) o faedt shfesa stesrerm # ora 1y foh Afed st & sl st
TEAM o TS H forener & STeX ® S & Ud ey gloensdt @ +ff dfd w@d €| PwC India (2015)
TIE o AU Fedl Sfrd sl ol ST Sig- o1 ATAM & TAT 396k (T8 JRITET Harett deh a5 T it
TANT ST 88 81 UNICEF T8 T T1adt sl €€ (2018) o STeaa & HieH st s IR-Afe s,
el sy TR-felT qer <iftres afor O srea it Sifere Suifsu™t § w9 37T 9T @ Bhatia (2025)
feeett it A skt W e T e7a= 3y & sram foF COVID-19 arm 3 fefsea forvmei ot ok e
X o, o wndw, detie a1 feforee wremat o 31w # ot S gred e @ quid: affed @i 3
O STERAT § T BT @ fob ety o7 w1t St wfor afn 7 fRverr it st f-fe wefa < €,
fopmq AT & &t o Siferd st ot ToTeraTgU e SueTed ST Ue T T S g% 2

3. 91TeT o 3299

1. OTefior w el At afeqat § S sear 6 Qe T5d, T &, SIS X Ud Rife
HETETET HT qATCH T80T LTl

2. QT &l B st o Hiae & gfawat, sifrmaeht it ek SrTeeRar ua e s geferd e arer
HTHTISTeR- ST ST ! Tg=T Tl

4. geheuAT

Hy: Y4 Afed Sl # i sredi 1 Qe 95 Td sk g€ Tior Ao stk st gomr §
Hifershia &9 & Iwaat 2t 2

Hoy: THior A st # sferd sredi o die o STdwel Tef RIfateh STaataT et Afor e i qorT
T giflereha &7 4 T et 2

5. yrrer wfarfer

STE ST H AU Ha0T STIEET STehed SO T 8] STE T &5 3T asT TS o & foredt
TG, (RIS A ST) Tef HATqL (ATHTOT Afer shet) Tk HHA 21 SHE@T § ST &=l ol Aier aireat
T e 6-14 oY ST T o sl o SAWTeeh o fRrereh |ireierd &) walisha argieseh Sl forfer g
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F 200 ITEATAT (100 TFTOT T 100 &) 1 =5 fopam o Tl & | 70 AT T 30
Treres wftafera ) Swertor & w0 # w-ffifa e wamaett s s o ma e e o, T
feurfa, Susmee srwn, o StaeteAT, JARMTERR STEeedar, Hiew & Ifawd Td amTeie-oTifeis
e & weifad v aftufaa 91 werecdt it forvr-awg Jedr ot g7 genfid i 18 qun femese
ShIeIoh 3TTHT 0TI (0.82) BRI TATIUG ol 75| STTohel Heher Weaed TTaTeeh R Ud &riter ooy farfer g feram
TAT| frsgeeT o SIferRTa, W, Wik foraie Ua shs-at Siato Sifteshia deh1ehi ahT SR fohaT TRIT| &7 &1
ASER 2024, UDISE+ 2023-24, NFHS-5 T SFRIUMT 2011 o fsciaes sAiei o1 Wi STanT qomiersh
HATI o T 1)

6. Tt
ATICTRT 1: ATHTSHA TS STAATIE T hl TeT (SITawrd #)

Sifareh Hohdeh Tretor Bfer st | STedt Afer st | Tsdi 3ited (UDISE+/ASER 2024)
yTIfiren TR AR €T 62.3% 78.5% 98.1% (ASER 2024 §HI)
I=a TrUfies AEiET S | 51.7% 68.2% 92.4% (ITcTEImoT &%)
TR STI3SE & 18.6% 12.4% 1.9% (UDISE+ 2023-24)
AT o SIS & 42.8% 32.4% 10.9% (UDISE+ 2023-24)
ATfethT SUTSE ST (THH) | 48.3% 35.7% 8.1% (ASER 2024, 15-16 a)

qTfeTeRT 1 % 3tiehe TrHior e St uferT afiaat & sfier Amis T SUeTee 1 H T STEHaT SuIid 2
refror Bt SRkt & Terfires TR Ot AR S 62.3% © S IRl Y 78.5% | 16.2 Ul 37k Y 2| 3=
Tk TR W oft I8 A T T & — T H 51.7% T I H 68.2%| T Fidreen sAisher
Hreafien SIURTSE T ol §, SRl UTHI0T &1 1 42.8% o< faaimerd 3 3q € Stelfeh I=d § I8 32.4% 2
STfeTehT SITATSE &T TTHIOT 1 48.3% 37cdd T 21 &1 & UDISE+ 2023-24 o TSR 3ierd § a1gd e
2, ST afer sret st shY Siferen BTfyTusRtor it ivfiar st yHTford T 2|

o o o
Tfetent 2: ferererar STereTerT =l gorT (Staerd forarer)

STTTTEAT Geohdh i aferT st | Sed ufer st | Tt ST ed (ASER/UDISE)
ST sTfeteRT ST | 48.5% 65.3% 72.0% (ASER 2024)

EESKEICRI 52.0% 71.8% 77.7% (ASER 2024)
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P o 12.3% 38.7% 57.7% (UDISE+ 2023-24)
AT T 8.5% 31.2% 53.9% (UDISE+ 2023-24)
forega gferen 61.0% 82.5% 91.8% (UDISE+ 2023-24)

qrferent 2 fornerr stareaT W arfior-sredl foHaT St SR St 21 ATt Afa skt WA 48.5%
foremerat & SR STfcTeht SM=TeRT SucisY & STefeh 84 H 65.3% H @, foheg a1 & ASER 2024 & TR
A 72% 0 et 8| TSforeer staretarr # Siaw iR ot forsrret & mior # /e 12.3% o # srveget
8.5% H $eTHE Yo €, Seffeh el H ShHTT: 38.7% T 31.2% &1 YarSTet Gforer UTHIor H 52% s el 4
71.8% @) forgga gleran # off 21.5 fcrera 37k o 3t 81 I HAiehg aMTd & fof STereTeATereR Hrl ATHor HferT
et forermerart & fRveqt ot Torem 2t iR w9 & e T R

arfetert 3: e o gfawet (e V & o o=, Jfaerd #)

i 1 Gehdeh Treffor Afets st | STedt wier st | st omHor 37t (ASER 2024)
e 11 &L T U1S UG Hehdl & | 28.4% 41.6% 67.5% (SR forermer)

T T T 81 I TR & | 18.7% 29.3% 30.7% (ASER 2024)

ST TR UG Hehdl B 11.2% 24.8% —

AT 92 (1-99) 52.3% 67.1% —

TATCTERT 3 & V TR o Toall o G- o STl H =il ATl ST TEd Lt 8| TTHior wfer i &
HT 28.4% so< T 11 T 31 U138 U¢ TR ©, STelfeh el WicH Sieaal § I8 41.6% 2 T dreret # off
T2 YA feadt & W o Faret AT H 18.7% T el § 29.3% ool 1 L Hohdl | IS U3 | SR
Tatfeeh 8 UTHoT H 11.2% S99 IR 7 24.8%| Sei@1 ® Tk <1 € & ASER 2024 % TS Tmfior
T (67.5% TS i) § HIH! 1=l §) I 3ATohe FHTOG FLd 8 foh Al st o ool JFRTET ST
FaFaTel § TR w9 ¥ s gu dl

arfeteRt 4: T3TeqT 6t weTferd sha aTet ATTTSIsh-SA1ieieh hier (31fsrvreres afdfspar, gfderd)

I T AT s&dt | et Afer st
aqTfefen qft/ st 82.9% 74.3%
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ST 27H/5RS 58.6% 41.4%
ferarmer 1 gt 47.1% 18.6%
AT SNfersh FJEAT | 65.7% 48.6%
AfiTe HewTe (aTfereRtatl ) | 44.3% 27.1%
e # sgan T | 31.4% 22.9%

AT 4 fRvedr ot yomrferq e arey TTeToTeR--3TTefeh et WX stfvrTareht oAt fafsraT Seqa st 21 3T
&A1 1 3ATiefeh it SeTtRreh S sTerm & UTHior § 82.9% el Wedt H 74.3% Sararstl | g9 feifee form ser
#17 TTHAIOT (58.6%) XML (41.4%) & Ao s=ferd @) foremerr 1 g Tmfior 7 (47.1%) e i s @
Sraifer ITedl O g A 18.6% 2l SRTITaehy Nfeeh STaar urer § (65.7%) I (48.6%) | SechaH1
Y U ATk 21 Afires e arefor § 44.39% ST &0 T 27.1% €, S aiforsht f31em § wimeffor g3t <hi et
TTHTTSTeh STaTeAY shi 2iar 2

ATCTehT 5: TR1&Teh-BTA AT Tel [R187eh AT

Tohdeh ITHTOT Tl s&dt | 2l A7fo st | RTE 9ok

frereh-w 3rguTa 1:48 1:36 1:30

gsTiera faretent o1 gfaera | 58.3% 72.0% 100% (3Tufera)

- TTeeh former™ 34.0% 12.0% —

Tareren Sufurfa 71.5% 82.3% 87.5% (ASER 2024 1)

arfetert 5 f3ereh eleft Hohdent H TTEAUT-STEE STEHTAT T Yehe Ll gl ITHior ufer sfkaat o e -sm
3FIATA 1:48 & ST RTE "ok 1:30 & 60% 3T1ereh €, Sfeifeh el # Fg 1:36 ) Tivwfera farereht o1 wferera
TEior  58.3% T & H 72% &, ST B U 100% ¥ S8 HH 8| HaAlleeh [eidrsieh Thel Thdl-
Tarerer forermerat o1 @ arior § 349 ferenerr wehal-fterss € Stafer el § A 12% | feres Suftufa <t off
TrHoT (71.5%) T IR (82.3%) TS ASER 2024 % TS G (87.5%) H HTH! 7 B & ATehe THIUK
A € Toh FR1a7eh TUTerT Ue SueTeerdT TTHivT Hicr st o et sh 3T Turart 1 Teh @ T 8

JACERE
1. RIfereh U5 U AT H ST
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SR ST o GO T8 &9 § SR & foh TIHI0T 37 316k Afer it # sfferd srealt ol ifares o5 o
TEea Ul ST Forer 21 AT Afer SRar § STerfies TR o A & 62.3% © S el Al et
78.5% | 16.2 Ufa9Td 37 & 21 Ig 3faT ASER 2024 Td NFHS-5 & U el & off A @rar 2
ASER 2024 % S8R IO TRA H 15-16 T TR T H AT K 7.9% 2, T Ao et § a8
TRl AT T (ASER Centre, 2025)| NFHS-5 = +ff 9rT 6 31t &1 & 6-17 a9 11 ot # feranmera S
TS sl 3T TSI 90.4% & STaifeh TTHIOT &5 & I8 86.1% & (IIPS & ICF, 2021)1 Uo7 ofer sifeean &
T 5 B 6 TE HON H forerera st sAeatee gl (47.1% Iaeerarst | fafed fomm), stfimashr
&1 ST (65.7%) T ST T (82.9%) T &) ATGT (2024) 7 I T@TS: 6l Al st § sl
TS SIReeRAT St T i fRre o s st & &9 4 fafed R 81 UDISE+ 2023-24 % SI{6R %
iR 1 38 ARg U 3firek ol firere 3178 2, foraw aeenrt forermerat o fewlier # ot st 3118 @ (Ministry
of Education, 2024)| I S wrHior Afer sfeaa & o off Tow 8, et ufar enfdfer foasrar & wmor
ol ol H | o 3 2

2. Siférer A8t U g o Yfdwat § forwwar

AT 2 T 3 o HTengt & Tm @ fop Sifareh stareiam & wimwior wior afiat wredt afer it & s fe
) oo &t § W 12.3% forenert § et gige Suciey ® Sefe wedl Ao sfkadt § 9% 38.7% 2
UDISE+ 2023-24 T TS 36T 57.7% <, ST ST & foh QT &1 &1 T 7 § 98 418 8 (Ministry
of Education, 2024)| 3 Ffdefedt T ar it 3 off fommuret @ omfior & 8.5% s+ wredt 1 31.2%!
ASER 2024 % 38R 52.1% S ATk foRmeri § 60 § A Soo ATHIhd & a1 310 & AT 4
- 7801 BT & (ASER Centre, 2025)| R1esh-sm s1qama amfior wfer afiqal  1:48 € it RTE
T 1:30 | & IR 8, TAT 34% Foranmerr wohet-Rrersh fremer &

g o gfdhett 7 +ft Seot@tar STt qram 7| TrHior aferT saai J e V o 7T 28.4% sed el [1 T
1 U1 UG Tehd & STaifeh el aferd sfikadi § I8 41.6% 81 ASER 2024 &1 TS TrHior 3fed 67.5% 8
(ASER Centre, 2025), STt 9 gwiiar ® {6 afers afRaat & s=a g arfior st @ oft bl 61 2
Bhatia (2025) 7 faeett Y afer sfiqat w 3= e 3 yrn foF COVID-19 wemdt & g fefstee favmem
I HE & A AT A T fAT ] UNESCO (2012) 7 oft oot & afer st st o oiferes d=mm
Tt s Tt R Rl

3. TTHTISToR-3AT{Teh ShTehT ST THT Usl WA fiTeh forswar

T § qrT T foR AT & & sifiier o st S a2, foheq geRt s Tmtor & (82.9%)
TR (74.3%) | ATk 2| STt 2 UTHIOT A ST H (58.6%) W (41.4%) T T | 3Hfereh Srarferd
21 PwC India (2015) 21 Tedté +ff 50 qe 1 qfe et @ fob wredt siferd sreet sAitorerTiish &it & afrer meiglt
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H AT IRERT | AT & STef A1feler Affradr aea st Tt 21 <iffren formar off vivfix fefar =t faer 21
Tretor Afe St T STfoTeRT STUSTISE & 48.3% © I Il &l 35.7% © shIht 311 81 ASER 2024 %
TR A STTARISAT T T 5 TSAT H 10% § 3fereh 8, S 7t e (16.1%), I e
(15%) o TSTEAH (12.7%) T & (ASER Centre, 2025)| 3TEHRIT H 44.3% 0T ITETAAT 7 Afiieh
AT T FTfcAehTaTl <ht f3TeqT & meres sramam UNICEF Ud U YTedt sl G (2018) 5 ot sr<art i
3ifereR Suctfsern o fofm, erifeler Soft wa fame T & STTeR W Ty S R aed (2024) 3 SqrT R
i et e H Hiash 557 U, TTiEtish e ue wi sht sAqaearfa S e sheell ohl R1fateh STfd T
THERIHS THTE STEd 8| 99 &9 § I fodemr qwnidt @ for amfior wfew aftaat o Qfere IHtfaa
SFETEATHe e imfereh wehfa it 21fere €, Safer et ufem aftqat § amnfser-enfds e fefrea
fonarem s amand &) ST € & § T R Aifa 2020 % T B W w 2q fofed o e
AR SATar 2|

TREREUAT TLTRTOT AR
ATfeTeRT 6: UeheTAT Uterur AR
G et =R (Variable) | 90@I0T  |[hig-ani Eaaadl | p-AM | @Tdehar &R | aiomd
farfer HIH q’ﬁﬁ(df) (0=0.05)
X
Hy: el o | THE @ T e (12.84 1 0.0003 | p<0.05 | afieheaT
st § Dferp g | SIS & aequr i
s TR & ATHor |
S &
Hy: omhor  miew | ST I, [ (9.67 |1 0.0019 | p<0.05 | fteheaT
SRaet & drgy ¥ | TR @i, | o i
R U ST | SATETET Hehdsh
ored) & e @

ST UREheTATAY ST hTE-at qiequr SRT Heard foham TR Hy H his-af 01 12.84 TS p-AH 0.0003 916
TAT M 0.05 Tl WL T HAT AT 2, 3T I TNHTHT ST Td Sehiedeh THehed T STEd b
STt & foR Rredl Ao afar # Afaren age ud At &t awior i qor H Hileehia ®9 € |el w9 §
ISR 2| Hp | H1S-a A 9.67 TS p-HH 0.0019 STH GAT SHT Fg THITOIT e & fop rrefior afer i #
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HieH o Ufwal (T87 B 28.4% S 41.6%) T HETEHT Hohash (FFS Floem 12.3% M
38.7%) TTeXt AT STt 3T JorT & AR &9 ¥ Greleh &9 § X 21 M1 aion 7 & Iezai
TS wHy Rt @ i S 8

8. fFAeeny

TEIA SR ¥ T8 by fehetdn @ fob wmeior s wredt wfcr sifeesii g1 # it s oAt farer v
AR 1 W A 2, foheq It bt Rl e 21 odor et foemerr i gl wehar-free
T, SHeETemToTsh HHT Td TSR AT T ST 8, STelfh JTedl afa Skl § HigwTs,
et Ffeercar, fefSreat favitsm uet wmfors fTuertor e s &) Aris o, $Ueiise &, | &
e Ud Qe STt — | Eehden! T ATHIOT Ao ikt el o O €, T wredt Wi sttt
oft TERT AT | agd g &) HE-a Hedr gRI Gl GRS (Hy T Hp) Wl T W & g, S
TrHior-3redt Rifersh forsrar oAt wiflerehir qfe et €1 RTE Afei-=m 2009 w6 g frem Hfifd 2020 =
STt forarer, wreTRes weviiirar, fefsea saetamt & faedr, Rierer gRRmeor ud siivveshe
ST HTRISHHT o HTEA § & 3 aferd sredl T UreraTqul fR1eT STcTed T §9a 2] TR, T-AHRT
ST Ue SR o SH{-ad STETE § € 2030 T -SRI ATk T @ STH fohaT ST Hehd 2|

e Ty I

313raTel, S, (2010). e FT FAHTTI. R fAale qEds Hie|

AT, IRV, (2012). RIGT &7 FHTIRT Ud G9fa7. A1S: 3R, ol geh {3l

Tied, &. (2018). ZFHITT RIGT & FHEGIT 3R FATENA. STAYT: A AfciehersT |

9139, R, (2016). FfAad I 3R forer a@=13: 3R v BEr =]

ST ST 3 S B (2013). T AR iR Wi SR 3weh fortremma) fiiwe gfafiiet s
STFE T, 1T (1966). RTaTeh STe@X 31 ST 3THTEh S T30 HrRIe|

AN S ol
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sifera BTt o forg fore aeh uger: Sfaremor o daw # Turtiaat o it @
ENERIET)

forerTe AR SR (9T BTE)
Mo Toror HaR A (vnrer fcoren)
THITHUE SRR, Rremsme famT , TroTs0%:0 (F10ST0) hieisT, Fe’m, (3050)

E-mail: dineshkumarmaurya@mikcollege.ac.in
ITIEr AT

Siferd Bl o forg e qer g Uk Hecaqul dftres ey o get &, faviy w
& et SHfahtor o wa T SenfirehT, e gt iR Hifaa gt § Aeayul Sl % SeskE, e
ST St T8 €, ST ArHToren-3TTiieh forsmarsti sl o1 sigr W 21 I whaws dfua ermed, fomi
w9 4 foeprasiict i stfaesfea &l |, i @u e Je o @ S It SR ST A
forsJuur ot 21 I8 31 ifdres orferat qx SfeRtor & TWTe Rt qaT oA ©, e gehireneh
3R THIcHS SHT THTET T JehTST STl AT 8l Ueh AR, df¥eor 3§ I, fefSed suemon 3iit
SIS FENT ek Tg=l bl GH ST 8| GaL A, HHTEHT o STHAT foretor AR JomTediTa senadi
o 0T SE TG, TR ST FHEI o sfiel S I 3R AT G2 81 T, et st ot fl, Afires
WaWTe STR HTHTIS sIfwehi St St ot fored & fopsgwor foparm i 2, fored e, wfemor
IR ReIfirer TesH W Ik U9 W fomy ea fear mn 21 sHe 3fafs, I muas fdres
SFEHTTATSAT T G HT o6 ToTT Ty, Tedter AT <ifgeh T O AW bt 118 HiseT Wt 7 Hfifert
=61 THTer AT 2| WHET ged, fefsrear i wiewiv STk wRrd Tohe SEdiatoT wrRisHH S qhe]
TEIRIT o ¥l TSl HaTaH JT3Al i SSFR i o foTg SReqa fore TTe 21 iféres semmar &t are &
SIS (+eh-Feft TR, TR-EehRT STeAT ST xR fehmit i sifeent 1 off fersgwor foar 7 21
3TEAI Sferd SE o oTg SHTRT SR qureTqol e GRTE i 8 Tk ¢ 3 T ST 9ot
HTH BT €| T STRETHT § €@ Sl AThdi B - & g STeifiieh! ST AT ISHI, Fihidsh
®Y Y Gogiter f3retor ugft st sraamr 3k fafs= &t o S amisre i srgrar <A1 e 2
relerTieter 3T THTaRIICH IR A o fTg |TaTrsh ARt SR T fomfRr fHemT & agea @
S e T 2| AfaeRteT o e H, I SMeas Aifaar SR WHITET i TRifed i o foig U ww,
Tg-TeqeTeh BRIV T TG hLaT | TH! ToTe ST Sif<id ST bl §Rh ST & ST frer & wream
T |THTISTeR THTT T SIGTaT ot 2l

T 165 Siersh AT, farewaTd, STereeeHT, faertor, arifsrs sfeshr, Senfisht
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JEATIAT: TGl o o1 9, hg 3T UST ST TR I YRATT STefeer€e o gt foemma # frem
ol HEcaqUl YHehT ol SRR forT &, Fifeh TRTTard ST F-rer At SATermel SHT 31T srefezrereer
3T WX ST TIferd SR AT, ST SR Tetfaer aitad | e deg aeeqe e @ fae
FRT B9 AfThidd IR sTelfeawer i foemrmasfier 3R foag &t fommfaa memerhn steferasen ¥ aea
Hehd gl W o GHTeR 3R GHATETe] forehre o foTe Tifires 3, gfenior 3t snieret & o giifara
TS STTevaeh 2 215 wel | e 1fdieR it rantorens forshrer & forw 7 strarwarens 21 e wan T
wifvremTelt |Te & a5 56 U S SR =meul g 1 o o w8, o fofia
QTIOR3 TTiaRTTeraT sht forRiseT &1 Rrear QU anTsT ST 36 YR QX USg o 3T e
T ierer 3T Frerar YeH et 21 fRren 9 o U TEhishd vk o &9 # off e et @, S
AR WS 37 TS T8 hl SGTa o aTcl el bl J&H Ll 8] 3k tarran, e s
HHTISTeh ST & STETE ohl gL T, HISATAT i HIh S HIT Sifere] AT SATHEIHT i ST
Sferd T G | SohRIeHe TR gEqaishit et (T =gy Tt T o fRre o waed i
A BT, TR USa i ASHT § o SEd deasia AISHT deh, s SR gRT IRIET W ErasI=eh
S T TG St & 967 7, S 2004-05 H Hehet B{e] 3G 1 3.3 WA & Sgat 2011-12 | 4
wiera & AR 7R 2016-17 6 Shiera & T e © resien S w1 Atk fwwr s

WU g e forarm ST =1

113t drererffer AT o SR Rear =51 7 19.6 Wit Ui o ol ASte & ¥ gfs
g3 SN <1 Y H I dfg 30 wicwrd qeh g TS| UST &t 5, e oq o T 75 widwrd et
v o Tt B €, TSt & 44 wfoera serfies fRrafr S 30 e Areafier R @@= g 2l

T Tt o, areler T3 wifwr o fog s=ur sufkaf o€, weament & fiaw wfar (femm
e o) TR U ATRTH TROTH HTawaeh & S JATe! ShiRrall § HIurar G- Xd gl S, ferm
T T hl qLaTe foru fomm auft creent 31t eforat st araviTieh f3rer Yerm o shi fSreier o 31t
ST GHRT GHT ol I & g AT TST TRl gRT Teiterd, Frifea, formife o gemfera et
T Fratfed qTaashn o STTET TuraTo STerfies e Ye i o e &d= 21 oA o Tsgh
TR O SAOATS TS & ht W gl R S W 10+2+3 gghd % w9 H ST ST €, W]
f31erm & uget qw AWt & QA aft fernfiEt B S sty areft wm e yem A
TiERETHT LT 2 STerfies fRafr, R 319 6-14 a9 TR o sl o fo1g, f:3[ee 1R SAfamd &
foam ma 2, 9 wnerfies (e 185) 3 3= arerfieh/areaties (hetl- 687) Tl It 8] draifientor
o foTu, STerfiyeh Tt W &d: gal=iid shl Aifd & 3t 775 2 ik el sl 0 H HH HET § deh U
TRreT SR T o T sTieaTfed fora ST 6o ST TR ST ST9eT1ee i & foraT ST gehl et e
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oge # guR % fag, wd fre ifa 3 o veegt R g ¥ S e wmofies fe
IR (1994)| AT o dferd THET T T Tga & i i s@wg & g femefr ot
SgTaTT FTaTST, TT FRTe i, STirTae-fveren we TR ATq-Rersh 69 ol IRieHT STTewas 2|

feer amifefer feurfa & et 3 = frear o waw o steaferss fft e 81 o fe =@
T HTGT Hee ST AR H Horal ¥ 8, ST A Al e §9 § Trfieh & H el o SH-Si
T31edT o1 T s 2, AT Steferawen & fydiaeh T qoierh &= ¥ 9T o H HaTT Bid 8| ST S
3Tiehgl o STIAR, 1951 W W shl HTETAT &L AT 18 Tfera off, St 2011 H sgeht 74.04 Tfcrer &1
T (SFTOMT, 2011)] BTEAT X H 36 GAR HT THIE TSR o ST hl GTeHTcHR STaT § 31
IRE © TIE €9 § 3@T ST HehdT 2

o7 3Tfeh kT STerfeer & & faciaen ofit fydfaes & & qeftares & o e Termfaror giar
TET | 21 Wik T Ush &1 § qHL &R g TAIauer e Hehreneh fowm # grar €, fad o v
W Hisha A1 Y ST IAGH HIAT H ST Bt & ST AR o6 3 TR H GUR Bar 8| A 2
w1fh o1 718 TTHaRoT fafRTe &, st orefior &rsit & &1, o wreior A ok St Tt H§ germ gl gehdt
2

TAAAT o TG o It § ATH o ATFAT:

TN o STE, I oh SoreT H Lo ST (CHET) ST TG ST () sh [R1T, TSR
HI Trstifaren ftferest o forty Sraem o Arerd | foriy e fea mm 3arewer & fog, 3q=se 46
T HET T 2- ST IS o HASR M, ORI T & G ST 3R Ao S 6 RAfereh
3T oTTifen et st formiy & & serar S o I WIS 3T T |f Yehw o SISO ¥
ST TS 17 o Ted ST shl GHTH SN TR 7| TROTHETE, 37 @rll o forg sTmyfes
I gfATey forehme &=l H ot T o Ted Tl Y, S O STR g9 o foodid ek I8 T4 &
FAERY, 39 ST THHAT 3 GHH 7T o S i SgraT [T T BTetifeh, o AIIET 9 IaT
Tear & for e qo wifid og= vk e arfses fiar 0 faws @ 2, 99 @ Afere s A
HHTAT ! Teh SATET AR o &9 H H-=4dT el 8] el § 7€ Tiua g @ T e qen
TET ST IEH JER TS ff | I8 § Sgd 3Aereh T BIaT @ - S, 3, et TR fef
T I © S gEH VR T 21 I SR IR (2014) i FAE % STTER, 9RA | gferd
TRt ot Sreries foramera @ sryutfa ot we tferen 81 Rurd o 78 +fi sramn i & foh qd-forermerr
TG =11 o T8 3feTd sFeed Tkt a1 ST 18 & AN SAJURefer hl I5a1 3T oh W@ R0l SfeAdi (ATl
STTRT) ¥ e SIS STHT T[eh AT STEHTATS TR e 81 Fa1e 7 78 +ff e 2 ¢ fof 3= i o
TRrerent g Srggfea S % sreali 1 STTH, e 3R THIER 3¢ Thet M o A gdianted
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FAAT 21 AT 2 1 o Sl Thel ST H T TG Sk § F GE= T 2 S we
(SATETEAT) o SITER, WA § fore § Ty sHfereh reehrsty s 8| 370 & Sferhis sreal wordl et
3TN T BIRTT W & AT MR § 37 8, e et snf ofit srgfue seenf e &

CCUGELE

Yo ST 2 gferdi o fore fRrem o & o g ot o, SFH @ ook e AT il # &he
Bl h A 2

rgfea Sfr 3 foreil  wha Bred A 3T

TR ST AT o BT H hl SIe i & agd e 2l Thet § aTiaet o T8t ¥ § I8 R aga
3fereh Teell €, Ao 3Tt i H efi-eff 6w 21 SITell €1 & T @ foh It serfuren e s e
kel AR AT (SETR) 98.3 WfaRra &, <ifer wreafiren e # @1 78.7 Widwrd o €1 4 &,
TR 3= wrefen e & a1 71 oK off 'a 50.5 gfowra 2

e & devmE:

fRver iieft < geersh @ STeX Feher skt Uk aliet § 37 aferdi o foIe 718 ke T et
3Tfeles Reerfer T Teh T 2, Sifoeh I8 Iehl TR T T 0T 8| I8t %k foh SIa Sferdi ol &he
ST ST AT e STt &, e off 32 T Tt sht aifeerfrat T ST SRt vl 8| aford o 6 §
99 NTeRTA BT TH SHETET & 1A & et & o A 3| 6 oo, TR-afra sredt o fo1g Fsit Zamm
T AT SR TUTeT ATl (it fRTeT ST ST ST ST 21 UHT St ol ST 36 a2 ¥ forerd & fof
AT TR STATHeh forererll shi T TUrerT T HIAT SITT 81 o &1 afetd AT R1e d 36 TE
6T TETar I R uTd 2, Fored e § Siaw 31 s ST 81 U 9N STiae & S & a1 off, e
3feTd sl o Tehet ST H ST9T STeAdT L&l § ST IAehl f1eT sht Turerelt <hl it T{1ord LT 2

TE 3, 90 o T H WA T G SAFIehTor fereemr I Jerredl sl S0 | S e @
TSIk & shT T+ FHohTelT §51 SfhaoT, TSoRoT ST SEIshTTT o TTE H, s 3 ST §ahR
=g frem & o =t &1 3t @ S soeh ufomeaEy e e § A #§ fiwree o ok s
G T TTET T e S 1989-1990 FHI 1994-1995 % sft=r 32 Wferwre & B2 24 WlAwTd & T,
STelfoh UST aSTel 8 Geiferd 37fehe 12.7 Ufdwid & =eht 10.8 Tfderd & 74 d=asia JsHrel o
THTYAT o ATdeT B 3= f31er ot &F 18 wrerfiyenar & off swrebt vt o11$ B| Gl deretar AT o
e ot spet = =T 14 wfrerd 3= e o T SAreifed foram ma o, St aire <ht a1 vk Arsiret §
TRt 11 9faera 37T Tadt deraeier AsHT § 3T TeaRt 3178 TieTd T8 TR YRd TR 3 Ui a9t o
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et 3= et & ST areft wfsaE i 90 wfawrd & weme 25 giawd s &1 [uig foam (wma
TR, == 9, 1997)

Ifyer ufigea T YA it FHISR ArAfIharsti ¥ I8 W ¥ % =9 fran & fow ws
HAq Tsiel § GHMaT ST IepEal 1 qUES Hidde 9 & SH1 A0eU| A & SeT g
(2004) 7 38 <7 W SR fear 3 forg wwgarr @ @it garsdl st qurerirgul fRefr S s 1 AR
fopam| w18 sharet 3= fRem &t ol SITSTR o RaenTfedt o g @iereRt & foram ST weram forg a7 & 26
T ST T W@ § el Wl § 3T SR AR TTHIT &1 § & &, 981 STSR 9 66 §
FATSAT hl I TRI&T AT S ARG T L AT &I qoh o6, AfS o AR ot T A, AT FASRK
¥ &) 3Hh STATH, AR IHETHT Y frehre | e UaT S, Fifeh haet 37a! qI3shl TR
HTHSHHT 1 SGTET T ST ST SIS H qeehlel 90 @ SR S8 T|T AT ST Hehdl ©, Sefeh
Hgifces, qiufte e SR Wifcish STIeuT™ i uar st STart, St ekl @aqd foe & fog
HEcaqul 8| STk H, frer i1 saerefierr 37t wrHTfsh f 37t shetl SiE qigashat 1 BRI W
ST |THTISTeR STRTI ol SITaT 3 &7 2| Tt T, A T0sl, @I, SATCHIATE 37 TFH &
I T o ST 3 a1 qiEieRtor st SR TN 81 @ & 3R el ud Afd-Rarsii & gae # arem
2 T8 & BT & H g8 ATcHecATeAl, Bearsll AR ufe enedl ¥ I8 o1d ¥ &9 8 W 3775 2 U |
TR 3 GHTST sl 3R Y Tk <) e s dt @

farenfet grr Ui ot Sfeardt urgashd st 1T o &1 HROT &; TEAT, TTHT
FAAT 2l =<l 13171 oh U=l T HTAT ST U, I A1 oA, Tfd-fearsit 3 et o s o
e AT I T Tk SHTC @ I8 hed HIHd €9 & BRI o Tfod 3T TIys e
TIPS 81 38ehT a8 e T § o USTTRI=G! II3ashul i 3ot RT&T o R § STet Wl ST
ey sae w2t 37t 9% 2 for forafommerat w1 seva gl yerr hi R1er wem s 8, 7 for 3 Aot
T aTet sl o ® H T AT =R

qrd | f3rer, foreroent == f3rem, snft oft woar <t worAr fSieieTth = & R) St
3T TR 3 R st vt ot TamTd TR R1 AifsR vt o qwrent # fsft wefiert of s frem i
TS TTeX H 95 ST 21 ST Sl T SEAAT TIIShT TRfT T ofT, Fef T TET SR SR ST
I B 3Eh HIOT Ioof Trer HeAr, foy w9 § e &9 H, i g § Sqen 914 8 ©,
STET UTGASHHT T qeehled SITSTR {ed & I 6 TRUREh STR Sfaral argashAi sl i aig § T fear
2, S TS ot 9o aT-aT et TR 21 39 ST i § R Jee @ 7 21 33 & for,
e T I ST § ST SR Yot M1 o 6wl H, it § TSi &1 o e 371 A 0
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TSI 1999-2000 H 76 TfreTa & sIgeht 2003-04 F 85 TSI &1 71T 21 37eT 331 H ThRT & § 977
Eefifrafir oM senfireht deer ofit fsft & o 764 weer 8| fuferea & o weifera o1ieng s
1349 37 1028 T T&E § FTAehR ¥ o IISThAT § 505 3T 324 7T f37e7e [1ear § 1541 3R
1038 & (TeTTEEiY, 2008-2011)) Wt & Swef farear womredt arfereisr i 2wt 1 o & siferh
frsfiertor aTeft 21 STet W s STHTERT H THTRT 80 TawTd ST Arasii-eh Sodf 118 Heermi & ued
& 3 et 20 yfcrera s deemT o fsft € 2 ufvrers e § Rafa s famda 2

G ST AT STH &1 ohl JorT H T-Faraoiia &= o S1aqel e qrTerh
Y § forvTSehil 3R efireh €9 € SRR 2| &M AIar o ST foxii AT o STreria
AR ST, 3o TRT&fT o T STTarerss Seres g | 3Tawel ST o i o STThIRT bl SATHE
e HIS[GT |THIISI qH1E ol ST el @, STalfsh FT TG STefeereel § TherdT 6l Higl 3=
fRrer 2t 21 forfiar STTaR W ot Yorrelt Herel SFfiEanl & Uk ¢ SgHd ahi el L Hehd! & I
T a1 o ISP ot Ikt fordiar feurfa o e o snfirer o gendt 2, e aftomeassy misfic
THEITE 39 &I Tkl 2

Ja TRT&IT sht T[Urarel WX Wikt TTE TSl 81 WISt 371 R1ETfUreh 1 &1 gieehion |
Ioa e o forehrg o g s Qorifat o qied o STrawaeRdT 8l AT &9 & Hifia T
TN, T e onife Sor firem & f5sft wrfier =med €, @1 9 59 o1 @ welivifd s e & 6
TSt Reretrgt sheret fsft o & €1 &fer @ &) vt a2 @ fob Toh oAk fRrear gomredt o st e
ST A gY TSt Raenfedt o TAThr@rt W SFer T S| et st e TS A
TSR o HTEAH § SIS S AT i H G& s | Ioa f1er 6 fifsht sh Tesfarst
TE foharm ST =iew) & forfvet forait o foreiost sht fTervarehdl @ St T Sifder giar s fafae
HTERAFHATHT T T F Foh| TSR ST H AT I TR o il o foTg WiRTierd shivan st wim &
TR, SHRT AAAd I8 A8l & foh o< 18T Al U8 G JH-hHAT AT 31T hAT BT fSi foT
foreft hrel-sifRTeqor o i TRl & ST foRarT ST ©ioh) BTeiifoR 39 aee ot fafRre et wfkrefor shrishm
ATceRTTeTen aTTatt o el o STEa BI, Tiiehd a8 TRraTiry o diefentioren feat ol qfd &t s
=ifor wfersy Y Wit % T 1 A A FrRifE foRar S weRar @ SR T & qatqia fRer s ae g,
AT THATS U I ® Toh... Tk Aerfeuen foshed Fam=m s sl erqar =1 fmior o6 2, forees
fog et STR AT SivTe 1 Eqird e sTewe gl

e

IE GHIET HET AN TR @ Toh ST 7S feai sht i bt TR &t o forg
ATVHERT BTl YR S I o Fed §, Jfemor o1 SnTd auft fomam ST gerdT © S 98 9011
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T ATk % fod | 8N 31T 79k, AT T T STHEH T § SR TG THIS T & AT g
T 21 faa wew & 3o 9 o o, ag e faem i o iasfierar &1 T Arem @ R,
e ITIERT 7R H=IR o TQ 3TeE Gt 31 Tatioh, forg sht STTehieT STTEet o for, SféreReer 31t
TR BT W &bt 37T Tl ol sigra fean ®, fore 39m o +fiax 31 291 o sy STeqaTd 31
¢ T3 3 W fomm &, 3= fRreqr w6t wft & foig gaw s o forg v e ferm st =i iR
1S FHT 37 AT & T & faehfaa e @ Wi St siftrenier s wenn @eaEl § giiae od 8 '
T AT T & Foh IAHH TSI THR J TST & -1 ok Io {318 T THR L Y 370+
T Tfreigar & T Usa o TR & 3 STaid s forgiarametar st ST i 2|

e g =N

3rarer, LAY (2014). MfEF FHIGTIRET. 7S eo: g gfeaRIeT gr349|

T, IR.T. (2012). RIET vq FAIST. BXS: AR, ofel g T8l

g, .U, (2018). HRAT FIGT F7 [3FrT U HHEIIT. aRIVEY: AIEGFET Gh1I|
THR, FOT (2017). R8T 7 Freplar de3h 7% Red: Ustha T

NCERT (2020). irsgrr forgrr #Afa 2020. 715 ool

UNESCO (2015). Education for All Global Monitoring Report (Tg=er 3ieare) |
UNICEF (2019). a=ai &) e 3k @& r=7ar av Raid
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AT 91 et forarmerar Siga &Y T shuT, UhITH o T4 e =fifarra germe
EIPRCNICRIL
fRremsrer forwmT, THOTR0%0 (FT0S0) HiesT, TR, (3090)
E-mail : vishalgupta@mlkcollege.ac.in

TEATIAT

ST ToRdT it Tz T STe RIeT B & IehT IR, AT T Slifgeh oo T2 o6
wfersr 1 feifea st 21 Rram st o1 wifcres AR 2, T TS ot 3T sl 3T, | T
HTEHATCH RN ¥ ForeTer DT shi Hofal &1 Sfd & I ot 2/ st ST eohed U ST ) o1 21wl
ferererr B1e (TeiIee) T HHeT Th-gut ¥ TeUs ¥ I g3 Wi I €, S e, s ik
TR =T o | H STeT 3cq=T Lt 21 et 57 (Child Labour) U TR wmaTores-otifelss woe g, s
STl oh TIT8IT, STy, Wb foehTe 3T AFaTeIehI ohl TMTferd shid] 21 W S forshrarsfier 231 | s,
AFITET, SUSTTRT SR HTHTSToR STHHEAT o R0 A s A Wi 20 § o | 2| 91eT 49 1 shaol s o
wrfersy ohY STfer ot @ sfeh g 3 e fershrer 8 off STerT Se=t ohaelT R SEfTT T8 Uk o Tt TR
et 3 FieFTd 3Tedd SATEava B

T 9155 :dlfgeh [T, STeT 21, Hifoteh SRR, HTfeeh STEUET, HaTieehi

1. 9T 2 U e S it e o |Ey
a1t 21 a7 feurfr 2 e st STt o1y 3 STy e e e o s snifes wifafafert #§ @ € 8
foreITerT BT (Dropout) 3 Rt i awiiar & STet foremeff smerfires a1 wreafiss Rre ot g, for veTs 318
T &) 3T FEEITE R ST §E § — SAfrenis A #ifien s f¥ven & amet A 2
2. 91T 9w Gat forermera g o v st
(eR) SATFefeR SHTROT
o TR UE SISHTRY
o UNER I 3T TG HT &
o SRUTEIT Ue ST S7ear
(W) ATHTISTeR HTLOT
o 3181 % Ul SEeRar 1 31TE
o MR WeuTT (ot aTforenTeal )
o A forare we uriafies et
() Vifereh ST
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o BOEEN To Yoo Teden-ad] foator
o ST 2 v I B i
2. J1ferR uge
o TETAN f3TeaT SRR
o T5r 57 =g ud SeRfoues faretm g
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e B (Fruerse) i wawn o ot it wESEwReTNE T S g8 81 TR, wme
STEATAT ST 1T % W STesha i st o Hor A sre R § dfed S 9 § de & S g,

Fored et wferss et e T ST arfera 2 &)
e Iy g

3araTel, AW, — HRAT e &1 f3FRT vd FHEGT
AT, IR.T. — T F FHITITEHAT TR

e, @Y. - e 3k arFrfas aRadsT

qTUSY, THAAIR — Mfeleh it & Fagend va fafear
e, va.N. — IRAT e gomeh: 3k Afaar

S S

Page 112



afeleT aTefent T fAET : Heg AR &A@

ATToreRT T9TeAT SR AHT Rt Uek e 3 GaTaie o Hew ¥ gaRTes T

o forea uR T
A, stoTgo favm, (e fdwmeh) e stferga,
f3rer genrr, forgne feraforemem- fagrdam, (ST wRm)
T HAR, e, (Sfotgo, THoTRo)
T o AR oW oSt oISt Tt TATITE -Heishsl AT (ITL T2

farem fopeft oft et o fasemr > ymifar o1 ofrerR Bt R) sforeht f¥rer 7 et safema
ITT T AT & Afeen AT, ST Ud iehfaen foshrer st oft st 21 R oft o1ret v wfea for &
I 2T § STfeqentd 31801 & & H AEHEAT hl GTHAT FL & 2| Ig AGHEAT AAfileh WesTd, HIHTISIoh
T, oTfdfer HiaTgal qor SaATeHe STHTS & HROT 3T Bidl 81 STfctert 3T T I had Th
=afh ok S T TeaT, afee 98 G TSt i TTfod shear o fRifar sttt ue Seds AT, wem At
I AT wieett st R) o8 ey, Tewdr, TNl a2 IReR s o i S1ftes gsi wdt 21 sHe
31 et fifeat off frfera st Ty st 2

frfere afeemat it ariert & i o +ft O BT 21 o USTTR S8 o TiER it 3T
T & T TSl IS H Hecaqul Hfweht (T &1 S8 SRR SITicTshT [RT&TT TSg Sl WIHE SETe T oh
TSTE AT 2

Tohd YTeg— STetent fR1aTT , ifieh Yawma, |, Tieefae fashm aww foerm, |, |risies STfcRentor |
Lliep)

freqr wre Sfra o gatTior foema o1 TR R) I8 A Sl I, i, ATHTEE R
TSR T e it 21 foreft oft T st s Seeh Amifient st fvear wx fefe st 2, foremt snforenredt
1 e forew wewe Tt 21 et S @ fo <afs ueh qew Riferd grar @ @ ue satw Riferd g 2, At
Ffe weh wfgT Riferd il € a1 g aie Riferd gier 817 seeh sersg aTst  sTfcteht e o & H o1ft off
STEHTAT forera T ], S amaieen, ik 31T Titepicer RuM & 3cd BIdT 2

Page 113



afeleT aTefent T fAET : Heg AR &A@

FTfeTeRT T3T8IT ® STerwTaT o aref

STTTeRT TRTETT H STEHTAT T ST Ageh! R AASihal o sfter fRI&1T o 3Ter@i, ST, Torer,
iR T f31erT Y FRaaT & UTT ST ATl SR § 21 I STEUEAT shaol ([T ¥ YA qeh HifHd et
BT, Sifoeh 3o 3181, dehrieh! f37eqT 37T USTR o STael qeh off fowts dt 2

rferent FoTer Y swm fufa

W H foeset et | siTfereht e o & § Seci@ 1 STl €8 2l ST ek Tt o STfcrehtedl o JTHieR
 gfg g8 ©, wq ATeAfien SR 3o Rl TR W 3h! HEeAT STUTTHd A 8l Sl ol

1. ATHIHA R FTAATIC GO — TR e 1 Soret et 2, Ao fopemrareer # st foare, aie]
et 3iit oTfdier THemsty & T 2 SfTehTd UeTs SIS ot 2

2. TTHYOT Qe STEHT SFAR — ITHIOT &5 ferererat ot g, witeret o st T gee weieft fefand fRver 7
EICICE R RS

3. TR faumm - e forer & v 9 %8 afaed diamgd, $ee i fefsea dameqt @
Sferd & ST 8

4. ATHTINTR ATHTRIeRAT — oS TRErl § 31T ot Teahl sht f3rem =t 31fres yrerfirerar & St 2)

STfeTeRT FRTTT 2T T foremmer & siferent
antferept f3rerr feT &t o st fereprar st ife it 28—

antfefer ferermar — frfera wfgemd srfae & sfieT Sie ScTe et 2

ATATRTeR THTAT — 3187 A iTeh SgwTa ol HH Lt 2

TATELT AR — [RITRTA AIATE SFeali oh TaTeea T Iuy 9T €1 ol ol

AT T — e o Her e SR AT ST sed! 2l

Arehditren @vTierentor — ffara afeamd oo ifmrit & gfa Srees Bt € i drrdifies
sk & o7 et 2

A e

TR Foreft off TSt o forehT o1 9o STTUT 8| ST Ak THTST ol SATelT STTETET STITq ferehTd Rifera et

Y, et e T forerrer Tve T 21 aduT wn § v # afersn e 3 & § oot il g8 8, g
a7oft oft a7k eIt TSI 2, St gk saTaeh foreae & amerm o & &) Wi H afern fren & &7 § few

Page 114



afeleT aTefent T fAET : Heg AR &A@

o N1 H HehIIcHe TR o i e 81 Tt fRrear fif 2020 o ] € o a1 e =6t sifires
HETT ST T S o SR fear R

TrIfireR T 9T 3TTST A [ShAT ST ATHIoRT THTHIT AiSeh! o SR &1 TRIT R s TS § a1 STfefehr3l T ATHieh
TIUTT ASHI § e T ST 71T 8| wretiver ue 3=dt Rean 7 oft anfershred i yriiert # Fiaw afs e @
H

TR GRT EATAd TS ATSHTE S sleT St il qgral, il el STfoTeht forermery AISHT de SHy
T AR o STfeTehT et shi SIGTa o & Weca Ut fveR (TS 21 37 ASHTS! o HTEH § o haet [RTafT
o T STHREehRAT a6 &, Sfeeh STTcTetAl ohi foreTerd deh qgar o +ff wererr firett 2

3Eeh fafce, fefsreat frer ofit qer-fiehl amert o 3w & of sfererTatt T T starat T §U 2| wredt &
T SIS 18T 3T TS HaraAl sl 19 €98 §Y § 3@ ST HeheT 2

AT IR H STTeTehT [RT&TT T TGTET o o6 [oTg, 3Tk ST BT &, TR off s arend Hieg &—

o TR SR AT STEmEaT

o ST [oaTE shT T

o HEINE SieAT AR AR HadE

o Toremeri sht gl vd gea st wEen
o TeRea foraem ot doremt i

o ue Sfera & § 3 gued S1ies Wy &9 8 fewrs At 2
LRI TS GTHTSTeR 999
TR A STcTohT & T SETa o o fTg 3teh ATSHTE 3[& ol &, Se—

o T TSN, AT UGTAT AT
o TEH fITEr ST

o  TEATE TS AT

. BT e e firar s

T SR & T & § g1 8% 7, T et TR friawan gt e sndt of stevee 2
TR o AT

o TS H f3reT o U TehRIcHeh greehivT forehféra foram STTq)

Page 115



afeleT aTefent T fAET : Heg AR &A@

TTHToT &t 7 ferd ue gferereh forrmera et €
fefoea e dareri it Sucrsyar st S
TSI T ST i & AT =TT ST
HITTST TG SR ST T7eqT W o T <)

STTfeTehT fRTeT H STEwTT o e ot

o TRIET 3R AT SrEuTAT

o TG TS JTURYA AT T STHTT
o Torem o ufer SseRar it &t

o TATET TS UTVUT Heelt TR

3 g} heh THeTeRt SITToTeRT3AT hT RTedT Rl SITRIT ohid & 31T 3¢ E9 e ¥ afed st ad 2
HERICH ST
STfoTeRT 18T T SIgTa 3 o folT Ten 31T gHT T 31+ JaTH fohe ST @ 2

(1) BRI FISHTE
o T TUTST AT TGS AISHT o HTEIH T AT o GLETIT T {37877 W forsiy =7 oo mam 2
o Tw frer srfire 3 sfarfa ToremTgYl wE wwTert e s seted foR S T 21
o HEQAT et aTferent forarmera aetT g sifed ot sht rfcreRtet et strarey e giowr yee
HSTE R
(2) GTHTISIS e EHR Taat-
o SITEHAT AN
o ST T freror qrt g
. TR e SRl
(3) fefrea fren vea
THTE FATH, HTTATST TR1&T iehid SR TSfoieet Hrerar skl o Areqw o fRef *h ug= sg™ 1 S|
[ERIEIREE]

Page 116



afdd arefent T 6T : Heg AR &A@

STt ERTRReRT o foTe g

STToTeRT T3T&TT ShaleT SATETTT JARIHR T Sfceh TS SATaRTehdT 8| Uk f¥ifara snfersrr wee i wifth, wfa
3R "y 1 YR a9t 21 AR IR 1 fowfa i aers g a1 © @ anforsht e st wat=a
srerfireat 3T BRI <ueh ey fRifare €A & At skt we st ffara S 2, wq e afear fufia St & @
o7 wfter frfér g @1

1. ARt gEenioT § gitada
AT THTHAT % Ifd 99T § Hehredeh A faehf¥d ST ATaweh 2
2. a1feieh wrErraT

o Tre Rren ol BEE
o UitER glorr R Asfehet AsTd

3. gfEra feramera arereor

o T YT Sl FTET
o e Rrarehi T FRRE
o Toramera ae gefara sremmA

4. fefSea gomemm
aTfererTat i fefSeet Suerter TR $etie glorr 3ucrey UMl

5. 1T TS SATTHTRIe f3ret

qehrTeh! Tal shiSTeT SATEN fRT8TT & SATertiiar sl s/grar <1

6. TATE TS 0T G

foranT o Tameey, Ta=adT 3T aror 9T fasiy e &

Page 117



afdd arefent T 6T : Heg AR &A@

Ry

arferet fRveqr & semTar ATk fohre o wnt § weh i S 1 ety adee we
feafa & gom gam 2, R oft qof wwmar s o o foe Frer o sTravees 81 aER, e, aiEr # i
NeFforeh TEAHT % AHfER TEART ¥ & afershreT A NferR staEt e R S weRd 8 fifaa
TR Toh TR GHIS 3R THE A I SRR Sl 71 AT STfcieht I8 Sl F@maT <1 had
aTiSTeh gTiiee 72T wifceeh Uit 3rrarsdendr B1 foreft oft Trsg sht wifar ek amrfeent <t firerr o fedv svedt 2,
3R it & aTeft sTrat wfeestt it Bt {1 gafeTy aforsht Rl sheer wmTe qeT T afosw T
forema St srmemfTer 1 afe aefrat i gift o ufer, worsr 3 Teg 41 1 wm fasmme da gm)
TS o6 STy TR et o 7 sforent Rre i Tsdhr sTTaweRar o &9 § wlehr FHET AR &
21 frsheia:, anforsrr frer o & § 9Ra ¥ SccraH fy i 2, Wy ot ot o Tfeat 9w §
AT T QT Shelel TR STl & & e, dfces THIST hl € § qier, STwTaeh! i STrTeshd]
3R wfe STET § T 2 ST Fedsh STkl S §AH, i TR urerqet e s Eeft, @t we
T3 3R farpfira T o1 fmfor daa 2 s

T Thor g=ft

AT, ST, (2015). 17877 67 GHISTRITE. AT fodie gedeh Hiew)

IMT, JTRT, (2012). FHer T, Ba: AeH} TR0 3ET|

e, S, (2018). AT 3187 7 fashrg va Gaemd. feeett: Te ufserensm|

THT, TH.AY. (2016). 127877 %7 3314 TF GHTSIRITE. RIS T T o]

forsm, ST, (2014). 3187 37 GraTiores TRad . 78 fowedt: stedifeen ufsetrd|

I, Q. (2017). HiewT e FHETY 3R FHIYM. SR TS & T srepmedl)
AR TR (2020). T 3787 Ffa 2020. e vamer, 78 feeehh

AT Uet oot forehter TaTer (2019). F7ferehT 137871 U Genfopaor fgie. 7% feeedhl
I (UNICEF) (2018). ¥Ra # sirferent 17 &1 feefa Rt

S AN G R o

Page 118



afeleT aTefent T fAET : Heg AR &A@

oITE T § TITeIT Tvareelt FreaTatt st frwoT : SeRmY S ug & fowy awaef o
T R YT (e )
T80 UHo TR HETEETA, 3T T, HEUSTS (3090) R
o, ot fg (vmrer FAdfeTenT)
T80 THo TR HETEET, 3T T, eSS (3090) R

ar

A QMY O T St § fRre veee aaensl i e e TR 2, S S TevT 6
T SIS % foRIY wea o fofam 1T 21 36 T 1 M 3T UTE SN Sreadl 7 Rfern
SraETT 6t Ry, former e it <€ qer frer 1 yefad s arer amnfses-anfies wrent &1 s
AT 2| MG T FUHATCHE Faeror TRy o1 SRINT fora TTIT @ o SeRMR SHUe i 12 9T SRaar § 300
IAaTare! 1 Iegaqul Shrera gRT = foRa | aiteher I off foh o ikl | Qifaren stater
FHHY TUT ATHTRI-Tie e foarmer <t 5t 1 serd | ufomy gl € o omre sfkaan o anerar X
AT 41 gfowrd 2, wreafies Tt 9 forener™ Sied il &t 62.4 Jidwrd 2 q9r 73 faera sfkaat § iy e
HEETET T W 2| ko ot afeaai o e ot gt feufa ageTmamt sreht 1 ditom 2, o
3T feraw=rafr, siiTifereh ST, Wieehfcrsh STETS o FLehidl AISHIS ol ST foher=re 79 &
HEH 9153 T ST, TRTem e, Sertryy, foeier camT 8T, ST e
1. SEATEAT
W H SIS SHEr sh e deel Teh THICUl forer T8T 21 SITUMT 201 1 oh STFAR S SHsfiaay
T TTERAT 2T 59 Towra off, Srerfeh TS 3Ta 73 ITwrd o (YR TR, 2011)| 3T IS S8 T T ST
FA 12 ST STt FHamd Fd €, 98t o9mE SISt gaifie SHEe Tl S wE 8 (3,
2020)| ¥R SIS fErATerd Y a2 & 0 e it ® a1 WRd e 39T g1 39 § gt St 21 3
AN H I T T, Sedsd, TEag it qun deffia et 7 fam s § (9 v g, 2008)|
AT SIHIE IR NaRT o6 AT-TIg SIHGT H FHT ST 81 SETOHT 201 1 3 AT o HATHR SOy shi
FA SHEEAT 21,48,665 7, TNEH TG ST SHEEAT & 1.16 JIAed 8 SHIg sl SH |TadT 30
49.51 TTaeTd 8, ST ST YT shl TG F1eRAT & 67.68 T H STl & 2| foreis &9 & =TI 1= @rear
AT 41 Sfdwra gt i TR, ST ST FaraTsHe & (TTTEuasTRE!, 2021)| Aieer dnerar shi e oiiw oft
TR R, ST ST 2l AT |TadT & 38.43 WRiwTd &, Si U9 o ot 1t & 6 U 2 (SeTe T e,
2023)|
oI SEAT ST FT T Tt |WT 9 6 e & o o €, STt Sieren weenstt i st w8 Al
(2025) % MY & AR ATE SIS o 90 AT § ek ITETraA! + Tl fopar o Tfior &t o
Terererat =t gt o shTLOT fereTer T ST 3fcafersh 81 ST Ue 3TN (2023) H AL T 6 9T THer T
3T MG T R foh 3ATfele forawia, Hivepiaes qaiie qem Rifareh STeEerT il FHt TE arard 8 FAR
(2020) ¥ HTSTE! ESFHHOT o FHTS Rl T@ifeha HTd T T foh feral Tl SHUST ohl Tvfcald & T sr=<ii sht
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Sferer Sucfer Tl et 21 ISTTETHE+ 2023-24 o 3fehe I & foF I wawr & wreAfid T W
forenerr Bie 1 & AT 14 WTawTd 2, fofmg ST &= a8 3 Tl AT & (Rram warer, 2024))
T (2015) TS SIS o THTISR-HREEh{doh TREHT 3h 3L FHTd T TR foh fR1&T o S STreseat
¢ T 7, T AT ST AATed 2| S I T 3701 SgSTTATHT STl b1 eI SHUg o foTy
Tl T e fors T SR ST &, dTfk <fifa-fmtaret st wre-sania gae fo S e

2. Aifeea e

2.1 ST f3tem i wHEeTd ve e uitgv

R 5 SIS e % Sa7oeh 314 1 8T | SEUET 2011 o FTER TRA § STIE e STt i &
SEEAT 10.43 FS B, S FeA SHEEAT T 8.6 TG &, T I7eh! H1Edl & U 3{ed § 14 whwrd
FH & (TRA TR, 2011)| ARG 7 9 T (TCATHTE) 2018-19 3 STTER ST HIERAT 3
TEHL 69.4 FfRTa g3, fobrq Tt ST <t 78,1 ST &0 T g # 78 3t off = 2 (Sed T e
AT, 2020)| #emed, THT T FART (2024) A fo@R 6 a1 &5 § oTE G M- forarfe =i Qifaren
ITATSE T qerTeHe Tee foram, fSrae rer o fof e feranfelfat ot Sfares wawta o fornffa it
qeT H Tifterehiar & & T o Srerfires Tt X STgiod SISt St ol foreTery @ aX 35.6 v ¢,
STeIfeh -SSR s=at st 27 SfoRra (e |iftersht, 2010-11)1 {868 (2018) 7 9T WHE™ % HHIN-
TR THTET T ST A T AT o TP SHa@ml | Serear qe e o Sid €ifid srreesar
T STETE 8| JSATETAG+ 2024-25 % TS o SFTAR ST T T SIS AT T Treiifies
BT R, oy TTeAfieR T R Tehe ATHISR ST 81.3 fRTA qeT I=er HreAfies Tl W AT 51.9 Wiawrd
B, ST TTRfiT Siferek eror BT gwmifaT € (e, 2025)

2.2 T AT U SR fver 6y fafere grtfomt

I SSTd W Ty ey wifeed o Suctey 21 aMl (2010) 7 ST TR H TS SIS h TTeR0T-
ITEH ST T FTHTISToh-HIEh{eh Tt 1 foedd Ui fohaT| ATEL (2025) 7 3T YT & a6
ST 2T THRTCN FHEITHAT OX MY A ¢ TR foh A1 fen e wa shreret forepmer o6t #heft o sror 7
e e &9 ¥ frmer 81 9 U 3T (2023) ¥ TR W S F AT ST i wEers v
AT T ST fopa, fem 250 ITETeT @ Afhs A fohd T ek Tt o STET itk
weerstt sh g, STfeieh ST qum Wiepiaen sTeTd yE I € FAR (2020) T dEER @il § are
WTHT o BTE ohT STEIAA hLd B TTIT Toh RTaTeR WTearw H HIQTST o 3TWTE § sToal shi STTatsh SucTfoes STiord
it 21 vt (2015) 7 21 Gt H o1 ST % WSS -Hieh{qeh TRad=T T 3Tezee forar qem am fr
TATH Ta IR 3 ek aiged sl gwifea foram 81 g wd Mt (2017) 7 o1& SHsta § featar wd
R T STEFH A GY AT o 1967 H Sgfor ST ST B o qeire & fRve sht fawm # wme
TR BT, Toheq] FRTTRTT STl b1 TR STcaed =T 2| SeAL SIHYE # HOTet €T &1 3 a1 | oI o
FRTET H Nfereh STTETET 1 TR STTE & TAT TEhRT AT o ShATa H SAT9eh YETER ol Rishmrd
e et 2 (e, 2022)1
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3.389
1. SCRHY U 3hT 9T STl H Qfereh STaataT sht aaaT &l o foermer @mT §t & ey e
EACICAREE S LT
2. T SRl H e ht TTferd SR Aol ATETISTeh-SATTeh Ta |iEhieh shRehi oh! qea T o
TR RTeTeh AISHISAT o foraTara sht TTerRfTerdT sh Heaish |
4. aftheTT

1. Hq: 9% afqal § feres sradtemn (e wem, Rters Suctsean, Siferss amft) it st =
fererTerar camT & Ut Tmeieh TTe Ut 2l
2. Hay: 9TE UNET il ArHTISIeR-TTTeh feurfa (3T Tav, safvvmaeh i fRrer, sa@mr) qor i
Feh Sol shT 3feTeh Sty Ud forarmetd Suftufd st gufad #d 2
5. giver wfarfer

S RN T SUHTCHe Fa&T0T STTE-T SAMehed T ST TR 7T 81 e &7 SeAqL SHIE o et
TS TR forehTe@ue sl Juret Eirard] o SRt €| SIS o Fel 9T SEE! ared el § 9 12 st
forgre v, sffora shie snife wftafora &) wees st @ 25 a6t == fopar 1o, fred et fest
300 IRETT &, o SAfsrrerh, foremeff qerm Rrerss wftafora 81 sTishel Heher 8q 3Ta-Hifod Hiacsh
I, TTEAt T Sfarciish forfer o1 ST foram Tmam werraredt # Qifersh StareeT, aREm sl amifor-
aTTfefen Reerfar, foranerar QI o ShR0T, TERRT ASHISTT hi STHeRRT qerT fR1et o Wi sfvah & aeaf-aa s
HirAfTd 2 fEdiaeh Siehe SFRTUMT 201 1, TITATHSRE!, JSATSTas+ 2023-24 TAT SHUS 18T form o
ARG & STH Tl Tl SATeheT o Torsuor o NTaRTa, HTe, HHeh foreie qeiT his-a Siefor i ST foram
T S AT e g S o TErEe eI 30 ITETret 9T T T q T s
JTTHT 0TI 0.82 TH g

6. gteuTTe

ATFCTERT 1: T FRaAT W HTERAT G T T TcHeh [STWUT (ST 2011 T TET0T 2024)
aroft ARd [ 3. TERTAY | TERTHIT oATE  Afeaar

(2011) | (2011) | (2011) | TSN GER
(2011) 2024)

el | (%) 73.0 67.68 | 49.51 41.0 44.6
&N WIETLAT (%) 80.9 7728 | 59.73 52.3 56.1
T | (%) 64.6 57.18 | 38.43 29.8 33.2
Tl o=t (%) 16.3 20.10 | 21.30 22.5 229

AT 1 H T HATehs T Fd & Foh TR SRl H HIERAT & TSR, TSF T S9E & § Hh! =47 2
STUHT 2011 H SR SIS Sl STTEfI ST @rerar gt 41 Sfawrd off, it 2024 % geigror § qreft
U o A1 44.6 Fhrerd arit mfl wiear |rerdr &€ 29.8 Tiaerd § seet 33.2 i g, foeg fof s
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22.9 SIRTT ST GHAT 2| LT WIERAT & (73%) § AT LA T AT SRl H T 28 Tfrd 1 =T
faEraT &, S QHereh o= ot TRITET i SRIT 81 T8 W1 3 H U sieal feufd ©, foeg wifger fRrarm
T oIy gxaeiy T SATaver 2

ATCTERT 2: UTE FTaAT § HTaTeh TITHR TreTerd et §¥ (Taerd #)

Jifers TR A& OTCTeh | A& SICTehl | A6 &l | ToRMAT &ieAd | 3. FHel
(%) (%) (%) (%) (%)

T (1-5) 28.3 34.7 31.2 14.0 3.7

3= WTUfis (6-8) | 38.6 47.2 425 22.0 5.2

Tt (9-10) 54.8 71.6 62.4 31.0 10.9

3= wTeAE (11- | 68.2 82.4 74.8 45.0 15.8

12)

TR 2 6 3AThS A= FeToTeh T & hid &l AT e | Srerfies & ot & 31.2 wfwrd s=t
TR Bie 30 &, St SR % et 14 FRTT T I ewT o 3.7 NfowTd & agd fie 21 wreafis @)
T AT W 62.4 T T TEa ST 2| Srfershratt i fommes @ X Teish TR aTeenh 8 IR 8,
forsreRt mTetien TX O STfotehTal st 71.6 ST W €T ifiieh STEHTdT sht TR shi {&ifehd il 2
I9 ATEATHE T qo Tga aTel T sredi 1 TTaR1d A = 8, ST 3= &1 qoh 5o ohl forehe Tl
1 YfRTd LT 2

ATfeTeRT 3: UTE Tikat # Jiferer sra@temT 6t Rufa (N=12 afea=t)

ATHTEAT Tk IS AT (HEAT) | ITASHAT (%) | T A (%)
1 TR Y. 3 ffae smerfires former 8 66.7 92.0
3 fop. . & ¥fiat 3==1 v, foeme™ | 5 41.7 78.0
5 fon 1. o +ffoR mTeati forenme™ 3 25.0 65.0
IITERT o Ieh forermer 4 333 93.4
ersTer gferer Ik feranmera 6 50.0 97.2
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forega gferan g forrmers 3 25.0 82.0
FFRIYFUTAE o 1 8.3 57.2
Tty fRrereh-s STUTd (1:30) 2 16.7 48.0

qrferert 3 H A HAiehs YNfersh HAETaT sht waTere feaf ol ISR ohed €| Weiferd 12 aifkasdi # 9 |41 8
(66.7%) T 1 Teretfiex & sfiaw srerfies formamera Suctsy 8, Safer ureatus fommer shaer 25 g sfkqa
o 5 forcaiet o fiax Suctey 21 itemer gforem wr 33.3 wfera foermemt § Uy 2, St Usa 37w 93.4
SITORTA & ST W 2 FHELK TS 3UeE o 0T Ueh Sl o forannerd § Iueiey 21 Rrerss-sm st
FA 16.7 ST ferenerell § HTeh STITA T X T @, S frarent sy et sheft <hy qwian 21

ATfeTeRT 4: TarerTerer mT % THE HRUT (N=300 ITETAT, Tgfahed ™ Im)

Tererer =mT @& w o ITETAT G | Jtewrd (%)
3T shfeATe et 234 78.0
[ERIRREIE 198 66.0
/T T | HT 186 62.0
Tferent f3tet o i FeRrTeAes gf¥enmor | 162 54.0
fRrerent sht Srgaferfc/amt 153 51.0
Toremera § STaETEAT T 141 47.0
CIGACCIE 117 39.0
CIEIRICICI 105 35.0
oS # &fer 7 &M 96 32.0
T FISHTSTT St SBT3 | 87 29.0

AR 4 o IO TR0 3 T Foramers SieT &1 @o W@ HR0 ATF HioAs @, FE 78 wfewma
STl o Tftehr fopam| ferarmer =t gl (66%) T SNe] Tei HiY il H sl hl TAHAT (62%) A
S SR &) STTART RIS 3 ST TohRIcHe |HTISER UshioT 54 TiRTa STeararstt 3 Rurd foram, ST <ifireh
ITEHTAT sh1 SIS o aRMTAT 2| TRTateht ol SRR (51%) Ta STt il T (47%) SR var sht i
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TR ) ST foraTe (39%) fersioert sfershratt st et sht Sferq st aTet |ikehiash R &l TSRt
STET 3T 35 TTAeTd STALGTATAT o {ifehd fora)

ATFCTeRT 5: TNERETAT UHIRIUT ARIIT (SRTS-TT ULreruT)

qReReaT = HIE-TT | T@qdr bt | p- | ATeRar | gfond
(X?) T H/IE(d) |AA | &R

Hy: Siferer g | STTEEHT Tk x | 34.72 4 0.001 | p<0.01 | 9RGREHAT
B F > fe | O @ i

LKLY

Hy: GrTfes-anfifes | STa/3TRmrash 28.56 6 0.003 | p<0.01 | gReheoHT
Rafr  — iy | o R T i

IucAtsy

TIEREIHT TTETOT o TNOTH ST TRECITT ohi ATefeh &9 § I8 Ad 8| ToH GRehedT (Hy ) T HIg-an 7
34.72 (df=4, p=0.001) STH T, ST 0.01 ATHAT TR T AT | FEEHT AT ¢ T RTeTeh ST h1
el T feraTer T &2 o qe Qe Ty 2| TS it § ferarmeral g, SFeraierT i oo frereni <t

St oft, Tt o™ T 5t g ' @ At yrf o i afteredm T (Hy) 1 g-ant °e 28.56
(df=6, p=0.003) STH T, S AHTISIR-3TTIF Reufd Td Aferes uctsd o we |ele wvawy i JHIOTT
Har =) FreT 3t ot e stfwrfara stfnmmasht o s o formrmera cmT ot wnefes w9 @ 31ferss ureft me

yAccor
7.1 91Teres STaETET shl HHt U faremer | v

TE e o IROTH T8 &9 U M1 @ foh SR SHUE ohl I ST § Siersh STarat=rt
T TR et fererTer T 2T St X T Ueh THE HR0T 2| ATieTehl 3 o SFFAR AT 25 Tird s & 5
forcteiiet o fiax ATeatieh foraners Sucrey €, ST JEITETHs+ 2023-24 H SR T TS 374 65 Shwrd &
T W & (e HA1er, 2024)| e (2025) % e sk off 39 o A1 Y Fd § fop amfior &
Terererat =t gt o s, feraIoent siTfereRtedl o foq Herdl sIgh <ITm 81 ST Tef 3717 (2023) 7 ot 370 911y
T e for ftrer deunsdt e ifoe oga i FH O TEw i U T I o) feren-sn s
Tt T (T 16.7% Torammerai 5 #ieh STIT) fR1afT o6l TOTeT shi Sedel &9 | o et 2| o et
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T (2017) 3 ¥ 7o 30 W GiteRd fopa fop o &t # foremmerat o srgfes s dektehl gloenst @ a6
Rl Sifersh GEAMT 1 WIS 8] HFI U 30T GlordT 1 T i 3wTa (AT 8.3%) fefteat
TorTSi =t AT TR AT &, S U fnen e 2020 i fefseet e i uferedar & foda 21

7.2 TTATTSeR-2ATeh T Aieahides STemd

1 <1 GHU Sexd AHTISToh- ST Tl Hieehfcrsh el 2hl TE=T & HraIf-ere ol ATfeieht 4 %
oI =TT & fof SATTeleR ISTS (78%) Torermer Bte- o1 aifash THE 10T 8| ST (2020) = 39T T&dh
o T ST sht 37T TUmgu o foreq fersywor shed g sram foh it vifey <6t sheft o 3rmegfeh ahteret
forehT®r o 3TWTa & € WHET TS o =5k H T gAT 2| HfaTeda, THT T FAN (2024) T AU TR
sTee - foh amnoren-anfelen shvent wd diwhfae gea o1 Nk STdfsy T TeT T g 2
SforehT fRTeT o WfT TehIeHeh GIARIOT (54%) T a1t foame (39%) fafsre wiemfasr sremd €, St <iffier
JEUTAT ol TR AT} €1 T9TE Ue T (2023) T I US| <Afies |nerar fawwar & 3o e o
AT foh ST, SRS qT TR S AT HHTE Sual H Al STeTar 3 S =Id | Wi sen
(35%) +f T HEEIU! R 7, ST foh R (2020) T 379 3iver F Fwiran for e & wreas § AT 6
VT ¥ T STl ohl [oIo-arq WHg H ST Bl &, ST @ SHereh Jania o foreme sig # uftora
Beft 21 T Ue BT T H Al oh HeaT (62%) ST 2 st T i o 3T e 21

7.3 TR ATSTATAN hT AT Tt

MY 2 GEL 37T 1 UF Hew Ul AT FhHT QTereh FeH1al o fraraa i sraiierr
T AT 2| T 7 29 TfTd STETATHAT = FLHRT ASHISAT 3h! SHHRT o ST hl Forarmerd Sre- &
FHROT TART| TSI T HATHT (2020) FRT HATeAT Teheled TG STTETE forner™r (STHsTRud) A1
o I ox 9 H 285 ToreTery I €, foheq ST U H gHeRl SUcTeHdT YUy B et =
HRreh STfRrfad 2009 T THy e TR el geet F STt TR § gun o 8, we
guIiar & o Wfcermer weh TRt T S €8 § (HET, 2025)1 T (2022) F SORmE § oTE e
IS % ToRATI H ST0eh WBTEIR shi S ST STTHINT R, STET 6.90 S TRl o SISie T T
STANT & B AT HEATE HIS AISH, SEE T (3o meaqwas foor SEt e stfac 7 €,
fefe T STEaRIT o Ioh! Tg T 21 AT (2015) T AT 30 20 § YT foh TTehrt FISHIAT =T A9
oI TS o TTel &9 8 T ugr aran| Tt e Hife 2020 H STt e % g fori srerei Ay
RERTT 2, Tohrd SHeRT STHIAT T R foRaTearert S1vft WRIveh STereelt 7 21 ST T 31T (2023) 5 g foam
o Tt Ue TR-EahRT TS bl Ao aiioh & ATl ST S| et FHeTTeht, Te o 3T 3e%d qU1 8id &
T qRoTTH 3Tl € foh o siféqat # e o g Rfa sgemam et s afrferd giom &, fSes
HEETIAT, AT/ =TT, (e Jaig qem ST Rfrerdr v |
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8. ey

TEIA Y § T BT 8 foh SOy SHUS o ot afedlt # Rear wveel e S
TR TE STgTTHY &) T STl ol |TeTaT &€ 44.6 SfawTd U 3Hied & 28 foRTa =17 81 "reafissh &
T 62.4 Tiaerd foremer @t & swiasy & fore o 81 Qiférer stemtemT ot mfie st etiifder foa=ar,
AT HewTE, WTWRI STaTd JoT SRl ASHIAT 6 ATAH BRI SE HROT 8l IF1 Iiehe Ty
wifteashia w9 | wrefeh rt 7efl| 37 Frer foar S € foh weden o st 1 3 fopettiet & it wreafien
TR wnfia forr ST, ATl fomrmerit 1 foear &1, AT STTenied SgTt e <wy &, stk
fRretm 29 oIy Sicaest FrerTE =t ST, Rrerent i frafia Fafe 2 aun et demmet & SR §
qRERIAT TR i Sy

T Thor el

e, Tt (2018). YR STHTAAT 3R 37 GHETE, T3 feedd): Ted dfsctehsH|
T, SR (2016). 167 GaTeIeTe. ST forie qeaeh Hicw

o, TH.H. (2014). ¥RA1 GHTS. 78 fewedt: Jerer fsafyim grs4|

ST, ST, (2017). 13787 o5 garerene. faecdt: fashma ufsafyi grsa

Torsm, TreafisRia (2015). ST 137877 7 faahTd. SATETENE: AR TehIeH|

A
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AT 31\ et forarmerer B &Y TeaT ST AehelTH o AT Uet Hifaera gimer
o, A7 HUT, TETAH JTEATIRT
TretreTrer formT,we v ve. v 3. aiee geTfeer, gheTe, aiEs|

T 9 T AT UH It § 2 S oeall § 39ehT S=T S 3eh! 3ok o Ieht T,
ek ferehrer wfren forehrer drorm et & siferd shteh 3ot SATfeleh ATt oh fore wTell ot Ot Histefy T <
B I8 U it Uk UHY varear 9 idee g ® S fet oft ang i gmnfses e aeifae
ST, HHSTRISHI qot A foenrd it afssat 37 2T 8 I GHTST sl Teh T8 9 9T o ST & fStarent
i ST qoT feemda 8T 81 9Tt oW ueh afies gaen ® S fasraefier oot F SeE M Rl 1w
SATITEhT AT AIcTeh! ST ol & 3TTeIeh T T o ToTT, fohaT TRIT Ue gaTd Y01 Sae @ Sfet of 39 U Ud
I AT FFETT T ek d 2 Sl 98¢ TAATeh BId & 3 37k T o an amfees @ees & foau
FIHERE B & S -ITaT Ja, &I & HREM 52 E, WA I TR & Ganes gl
ERIIE

I EH AU & U Tl 217 shl GRS L a1 YR o S 1950 % 24 9 =8 &
HTHR 14 99 § 7 1Y o Soall hl fohell ol HR@M @ AT S YA TSR H HW FH H Tohal §
AT IE FHILAT STORTY 2| A IO o foeeg, HifeTeh SRR T [ 2

ST 2H Tk U1 SRS & S EHN GHTST ol U8 SR | Gehel IdT & S8l © B Uk foehfad gasT
T forhfea g o e i T8l o 6ohd 8| 1et 2 ok sredli o [7g & 71 SfUg |t i 81 aga
TSl T R H 8 T & - e & forner se- st ame|

foremerr Bie a1 g 3113e <At feuftr o & Stef s srerfires 2 Areatier e ot forg fomm s1oft werg
1 off 7 €1 Big 3T 81 79 o foreiTer Si 9d § T SHeRT 318 H shalel 3o AT i Ta forehrd
TS 8 Sl 331 o e forshre o it SRt qUTHT ST gt 21 TReT St T o Tt # Uk U A o SR
Brar 2 fraw terer Y it Bt & Fe@ Siaa e 391 o Scareshdr Sfcustenshdr R farenre gurferd grar
Bl T2 7 et amTieieh iR 3Tfeh STHHATS I ST ® dfesh TSt § saTH fowarady sy 1 oft 7isfie
ST ST B ST S7H BT § FHIS H ST T ST 3SR BT T et A eht 1 it
foreft +ft Trg o forehrer o oTQ UeF Tepmrenen fiehT Tt 21 ST & SITeT 211 Tel 3ok forarTerd Sie & Tid
FROT R A < at gn fafi afeferfa  stie o @ € e e €

aATfeieR sRToT -
T ffafed wra @ -
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T - el fepelT oft g oAl I 31k o foIT Uk SATHRITT AT STl @ iifen el arst § srga o qusai
1 ST ot & o T Ste it e, T dad 310 I Ja Nieh A T @ | e € v &
SATH T ST T ST Bl 2

UER Y ATT I T a1
arfeiies fSrier T UHt Tret R S sl o GHT § Ugd & aiged 1 odl @ qer S faeerdt
fover ot =2t et It B 12w © vEet 3 aitatien e o aiet et 7o wfersy st faem A

ST 1 TSR K <ot 21 A T @ fof a8 aia i 31 sgr o forg it werm o s st 7 o1
3T 31 $i1%h AT & ST A7 AT 39 TTee o forg w2t 2 & 37 e 3eh wifersy o fog

EUBELGGI

TIETIE 0T ht TRTs i o forg sft rar-foar wefedl et 370 Sl 3l TSR & S8 3 & 3R
foTTe T STo St fRvedr ot et ot o &) Tt feurfer & st s i foratiert st feie s gu
ST fersy Tt A1 feerme it o €

[T hI0T
ATITRAT Ul ANTEhRAT <hl HHT

TS § AW SRS A 27 T STeten! o R Bied 1 T wR 2 | A afEw R
HEH shi THH & T TaT I 8 3o =i i off Rerd e & Teet TSR o SFTE go- TSR a1 8 3
38 1T oW i 3T 2

A o SATHST o TR AT TR (S SR T TSg 2) H ST 129 el Sehl 3T 5 9 14
a9 2T AT oW H M 2 A SgeTe

TART GHTST 11 SIS A T8 TUT 2| 89 T8 fohat ff qearhl it 7 ot o AT forehmer o oor o foh oft
TIEL FAT AT B S AR ST ST B T T8N o HARHRT hl ST § A TART GHIS HATS W To el
Y % € 3T 31T off STershi ol refeRar &1 STt @ UE e il e STl 81 9T SR Siereh T
STeTeRt o fRTeT T SrerfiahaT o St SATT @ T ST it TSt STkt i e i AT Wewd Jar € qu
STTCTRTSAT %l B 3 ST o6 17T AT BT TG HHTE oh o T TR HIHT & S 3 &1 Srerfirshar & S 2

W T fRT&T Horerd §H0 ST (UDIS) 2024- 25 (IFWTES fSfesh sTwite fieen B G i)
T % SATER A

6 1 14 99 T 14.6% Treiohai 50 3717 &g H ferarmer # =i 2 |
119 13 3 o ASferat & 35.3 WikieTd AIgieRa Thet H 721 2 |
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TR 149 15 98 6t 21.4 fdwra e foamem g ame e |
16 9 17 a9 1 22.5% i farme # 7 21

Ig IH{hel WY Hehd ém%a%sqaaﬁ%W-wag%ﬁésw@Dropouta?rﬁwaﬁaﬁésﬁ
AT wewTE, TASfRAl ohl BTN STRIERT H HiCTHAT T Se] Al SR A 3H | dIeihal o fdarg e
HTTISTR HE i SRIAT o TaTet OiReTRi <ht sTfRer e Sreft

ST TfERT ot Hee TS HEET @ foh 98 39 TiER st SRTeT ST i O R o T ST TR
e O 1T shed € TS 3ok sree) oft 2ot 21d € (97emeft aitel o e o 8id @ fors aier 3o
TSRt % T U T & O oIt o Wit A STeTs F9 & S &) e e 99T Sarew @ wet
N SIY TSIl T ST oh G HTGL TSI H T, sh9TH 7 &7 sh 3hel§ o fof ST & ael eI § &l
o HIEH H U % S H HH F 6 [T S & STEH 7 =1 3 T A6 o TR 7Sg F  g
ST &l
T R fwior & 7 o1 TTell H WA, U 6o AT AT a1 # i hl ASgdl o forg T 2

Tl 3T AT LS AT BN | H oft Ueh g TGl S THE Th STE ¥ gOl STE Jarell Bl qiam o are
Y T TeAd &d 3| TH T8 €A qied q¥ f1iT Bia & R g6t aed o1 WiftHATSTT s ol 2idT
B SIS ST 18T Jame ok R0 SI1Terd BidT © 3T SRl et o1 | "ifeid T 9T 2

JrfereR qUT YA R ST

ST o TorerTers SIS o THE THeTsl § what H RTe i Torerar sht st o @rer-amer fRrerehi oht heft vt
qarte gforemat i T off Tk T e 2 fresh ot & e faener e § € 8ig 39 €

T @ FHROT AT foreer shi st o gl ud forenmery aeh uiterest sht et «ff @ wre € frmt o
1 forcheTaT T qate SHRIHHT o STTRTIdT S HT b el & & UTei o ST BRI st 1 auraet
T HE M H AL TG o AT hl ST AT H ForarTerd Big- T AT L <dT & 3TN TE Thel ST 313
T @ FHTOT T ST 2
AT 37 T e oh TATH
SHRTTAT AT

VIl o W § SAT=ee 24 o T8 Ueh HI{cTeh SRR o & H GeTsh ITN § sTet 21 i Ffcrsiferd
R ST R 114 99 O &7 3W o ] ol HREM, TEH AT 3177 [HH Tates Fae@™ § i i i
Agufe & <ar 2|
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LRI AATE
TR - WA HISH ASHT TR o fSreet e =) o sr=ai ol oga St Gue ST @ sh off 6t
HUTHT E3AT S 36 AISHT 6l IST8 § STt 217 H FHH1 Al 3T S 81 &1 A1 STershi H (e i i g

oY o 1S TS |

HHR A el o fIq ot fodTel, ToraisT qerm 3727 fR1aqor Sl shi o Sucisd shearr &rer g1 | e
STfcTshTal If:Y[eeh |sfohet St Hlordm Suctes] e st ITeh! foamerd S W 8 el srfaen @ «ft
e faeras| 58 gierem = STeT 2 o1 Ukt S TorrTery i § Big & ST i itk A aHy e AR
ST R SR AT AT SRR o7 369 STl

HTHR G AT T g AN et 8 oremimgul fR1ef Iucisd s H Herieh g3l fSeehl aste
4 forarmers gia 31132 <l G | i 31Tg| S& sraral o w el St ASHIG it 36H HIeR wtford g3l

TR BRI WITSAT ehT TATE
ST ST ST SATETAT AT ohl o1 FI08TT 6
fore Sfta e 1@ TR aTer 91w ot Akl o TTY-ETY WA dropout Y T ot FH T HEE g 8

AT 3 T forerera g trse s o) Hfora gea
ST 21 U foreTerd 14 aei1Se i ek o fo1g e fiferma gt frfetfiad & -

T TS 1 B o6 QU8 FRishA I 2T S AR o S Tt gaX a7 Sied A 9 52
YT T & oI, 3T AT H Tt gt 37X f¥reror ot srgran firerm|
SRISTe forehTer o ATY-HT TSR T

TR T FRIA HRIR ST I [T FohT o I R ATl 98 Tt T USTI IS F Tk AR
U ST T ST T Y Fqg T Heh ,FHY T 0 TR T HT STALIHAHAT shl I L Fehil 31T
3Tk STl ohi SITeT 4 ST ST & Ak et ot 37 o fRiferd St 3= fRrer +ff sme st we)
forem o TuTerT ¥ W

TR UE frerent 7 Fagfte ol S sfrfed oo et &1 qor Sresl T W w1 e 1 fov |
TR Bt 21 U8 o o e I1e107 defrieh STOHT T sheel shi ferermerr 31 3 fore Ifta s gkl e st
gy T wfl forrerlt i fefsiear d@memT & I T BT ATl a8 W SRt Ued dTel B 9 o 6
ST 2h! THS Toh S U T o AT shedl U hed FHeTeht =i Hehl
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B et Teqel AT FEATAOT (DBT)--FTHR i ALY Toh AT T =1 ST bl AcETiEd L o 1Ig
BTAG T bl GlTel SUToRT hUalTT, fSrerdt HerTell ST Sl et o for +ft U &1 o) ST 2l giore s

TS DTS ol Ao HIGTAT S| STTAhI3! ohT f31eim WX formiy e fear sy |
A 4 T e haraad

TR SR T S T T § GTeA TR STHT =TTET Tk fofer Sareel geme &9 § =ct Hohl |1 &
S AT ohT TTeqor ot it ATeld foparm ST =fe fSredt st sarereel 1 St ST foharm ST #eh)

e T et

fafrT foremera wifafRrtt & o demera qen wuri wqg i vrfiert gifia et snfeg @ifer former
STET GA® T Y e e T TR T Al T A 27 1)

Ry

T 91 Ue forener Bre il Gue At S a7 wenrt e T @ afces g g o o v
Tfeleh T RISHN THTST ohl I8 <TIed © foh o8 UET BX o€ 9T 311aTsT 331U ,3Hah el 89N HIST & &1
3T =R 9 TR B G & U 8 A7 foene g et ot firereRt s SR g (fSren s st
RRR F AT-HTY TEL I ST HHLT ohT AL ot SHT BRI qel SR B9 hlS STEYTS FHTETH
ITH =T T

e Iy g

1. Usé dferen segauE R TRIeToT aRe (2006), 75T TreEgl FRET (NCF-2005)1 71
ool TAEISIRET|

R FHATT AR DR (2020), 75T e Afa 20201 75 &

AAE (2019), 4R H &lo7 47 Ud T & Rl (Redr d&aton)| 78 el

RIS 5 GIS (2017), 5767 47 3G 3iegAld Ud 9gladi (fg=ar feqame)|

31rare], LA (2010), @ FATGTE 75 e AerE dfeafieT g3y|

AT, JR.T. (2012),RIGT 7 FHISTIRF #S: AR, offel goh 3T

TSET T HTAFR TIETUT 3T (2018), 5T HOFR v Gv&ior o7 Ruidl 75 Eeait

N o u bk wnN
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TTHIOT, SATIETET Te T8t Afer Sfeaat & 378 aremd : Jarem T&ame et wiet
ot
Slo mgﬁqﬂﬁ%
ST, fRrereh fRretT fervme, wiih SHIh e e gy, SermyT (ST JeTT) 271201

AR (Abstract)

RT S Sg-Tiehieh 3R amTiers-21ieh faforerdr amer 3w # fven s afadT &
S @Y 8| AT &, AT FHETE T Xed Al St (Slums) H T8 aTel sedt o forg e
T THH Tg e TS W o oSt I ot g5 @) TRIel, WTTiSies STemar, wereHt i i, fefsteat forvre,
YT Eeell TeTd qe dTiaTies it e o Sraes 81 ST [0y o T 36§ & H e
S STTAT 3T 0T AT, FATaT SRATET 3 STERI AT QT SToret sht TTeft TRt S T 2
W | R8T B WIITHeRoT Tk Haerrieh we €, TS fRrerm sh siferepr stferfrrm o arem | weermra
T T8 gAT| iy wrefior, sArfeeret e wredt wfor et o fRve st ug=, Turet AR e 1 off
TR I a1t 8% 21 I8 =M i 34 S & H TR Sl el s fare ot shid g€ e S qu
Teft TOTfTerRlT 2T T forerr e e 2

TEATIAT (Introduction)

TR Arer forshrer I WTHTISTe Gt 3h SRR 21 At w1 s1gsa 21-A et =1 Hifcrsh
HAYFR % &7 H A=A 1 8, T AAThd1 H TH0T, ATfeamet Te el afo sfqar o s=ai i
OO FRT&TT SUTed I H STeh AT e 8| YRA S SgadaTel SHTs § fRTe i =
I GRTTTRERLOT 3 S ETe 2| T fRvam fifer 2020 = wrertt, Jr SR qorae! e w ot foar 2|
T ST AT & FETEET, sTfiare st § wtemtis g aur et wfe aftaat § sifter
Shramafcfeerfeat frer i i o amee 2-
3 WHETEl | e ae foener qe uge 6 U e, dfosh STk =, ST SaEt ST wiehae
U o1 off o R
AT ok 39T (Objectives of the Study)

1. TiTeor, SrifeaTet we sredt nfer s o f3ver sht adam feerfer st steem s

2. Trear & S STt S sraret Al gEe

3. JaTart iferer ST s ferswor S|

4. wifore o forq srrelt oot gl
UG R EAT (Research Methodology)

o INY TeRT: TUMTCH Ud farsgwumTereh oTeaqa

o T fdtash Gid (Teeh, 39 7, TR {UiE, UNESCO T UNICEF i)
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o Taspwor forfer: qemTere we sameaTeTsh fasdwr
TrefoT, rTfeaTet ue vt wie afeaat o forem &y fRufa
(k) TTHYOT &

o foramerat i gl wd itare oAl

o TRrerent o srquftafa

o fefSee gamemT &1 e

o 1T W U SATTeh ot
(@) anfearet &

o ATIHTST T fTeF07 9T H 3R

o WiTIfTeh ST

o T3em o i Wfererfres s
() vrEdt wier aftaat

o ITETT AT 3R IR

o UTER ST 3Tiefer rfkerar

o ST 5 TG B F

o ISV Ud 7T ATATRIT T ITHTE
forerr BRAC) E!T%'IT@ (Major Barriers)

1. TTfeieR STemy: TS, 37T 1 AT

2. WTHTNT SATeTd: i, foftT e wipfaes devra

3. ETEATeHeh STHT0: foeIera ue GareT ht T

4. TeRtee favT: Setic To SUHUT shi SFaereear

5. SrerfuTeRs TUTSET: ferfere forert = s
AR T (Innovative Initiatives)

Jerfeuss freror ureer

o TS Thet UF AT fTa Sy

o AeE fEreror yorret
eftea vz

o TR FATE TS 3-AMT HIHIH

o e ug ddt ermeiea frem
TR AT

o Tmy fRrear sThiRm

o HEATE WIS AISHT

o UhcTsd Hige T foramer
TUETT ATLTHA TEe

o TIHAOET TTATY I TR

o SANIYTEh ST A

el WHITT (Future Strategies)
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T TEH HATATRA UTGATHA e Tl
HTHTST ST STfTes f¥rer 1 srgme ol
TeTree ARtV 3 1 ARG T 1o STeTed Tl
TRTerer UTITeTuT Ua TR ST STl

[T FEHTRIAT WIS ST
FrferenT forerm wr ferore eama <m)

THA-H-ITTR (School to Skill) HTEe forhférd |

N kR

== (Discussion)

ST | T B & fo Rrear ot e o weme ot st T afeen wmTToeh-oTTfies weee @ off St
2| TR T it ot ST ST ST SR fcr, AT 37X SHETe ot qfer st srerfierdr & St

TTeo, SATfeaTet Te STed Ao sfkat | e s SticheRor W o SHTeRM faw % e st @)
TRreT T et AfrTa TR O T afosh AT SR % ®9 H AR] AT TR ol TR, HER 3
feTeR TR oh Hh SRATH €1 TR1e7T sht FTeFelt Gi-T2ra 2l ST Hehell €|

HEET ST aired
(<F) TTHOT &

Terererat sht gl we uitere sht gwen
gfstfera farerent =t e1vmmer

fefSeet waremt i et

A 91 TS AT goa

(@) ITfeaTET &

HIHTST SR fRregor wrer § S
HreHt yare

o o
HIHTIslen slgtendV]

(@) st uferT afaat

ST} ST 3Tyt ufEm)
forarera @mT (SueTee) fi 359 &
T 9| ST SN USHT
fefSteat favem
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AT T
TTHETRI ATerTRa forer uieer
TTHIOT Te SATTCETE &1 H WTTIIsh Tt o TRy Here Te e Jarstl s <Rer fe o w9 o
SRR A 2T T8t TTelt s g% 2
TEATIYeR Tef ATTaT aAremia foreror
ST &1 H TITST STTeTia SR fren & stferm T o gfg e 8 )
feRrea Tamm
o TISEA AMT AT
o TR TSI GaTferd TS FHafTd
o e vE wrETRie wifear et fran
it foTeT saarwe
. Torwd
o 3O WA
o FHRI-FTHS TG fRreror
ArateR-fAsht agaTfiEr (PPP)
TR AT SR T fRT&, 9ToT U Sfia-shiRTet ikl T Sere|
T TR aEet
o Ty f3rer srferm
o Uhorod Hise SETE fermer asmT
o JTEST qyoT ITfRR i s
T ATSHTSAL = AT ST, T G TR e Sl i §g6 i H Hecadul AMeH o 2
et e
TR ehT THTAI
o U ANIC Tt Seeie/feamsa
o IATHATET 3-ATgSHT
o T T # fefSteet Tt
Toreress woTicReRtoT
o e Sy e
o TR e ¥ e wdf
o Teioeat gerar gfsretor
ATATTeR- AT R TweiT
o T MY AW (DBT)
o DO T gitesT gl
o ITCT 2H 3 ol Hed T
Hifa-Fada gan
RS ERCINEAICRED
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o ST AT faTeR ST
GHTAI gi¥eRtor

o AR FHFAT

o S-S TS SHTeETRIe f3TedT

TTeor, STieaTHT e et Ao aRqar 7 e S gkt ST 8| g off sgEE S
qufed B =Y TATER, ToheiTeh! GHTER, TR TeTHIdT SR A d-Far Sfegar o Aream & Rre
T ATEAE H FHTCRTT ST ST SRl 2| TS Wieft WHTRT ST AT sl & 3TTET qar) i S, af
Tarerr wraTfSTen afterd= 6t TR ATe firg B TRt 21

TRreT A forehre =T SITUT @ e WrwTiSteR, STfieR ST Wik fer Sfel T @ Are A St
21 Toreft oft g ot s Sk AmTivent <A1 R o T ox it st 81 v S ferfereramoqot e 3 oo &,
Tfearelt et qu el Afer STRkaEl (T H T det SRl ook TorsrRTqUl fRTE ag e O gl Sl
1 37 &1 H e o foreners qo a5 1 W A, Sfcdh WHTiSe: =i, T ST S gl o
1 7T o1 2

TreoT e W v <y Reerfer
TITHTOT T H RTEAT 36T Tered ™ gAT &, T Turardt ST awar a1+t «ff fefar o forer 21
T feroreard

o Tormer i He 9 2, T HETEHt i FH g 8
o fsTfare faretent o1 Stvma

o TR FIOT | oTeT &1 3T forermer™r Sie it wae|
o Teforea dammt i Hifta Sucrsean

TTHior giEm | T3vear sht 3T SATS{iferent st STefHehar <) St 8, e sa it et sultafa swfaa
BT 21

aATfeaTEt e # forer & Rufa

afearel Turer i, JTeTE iR wiwkfaew 3fy & faftty St 1 e syawen st AT T
HTTTIHATAT & 5 T8 @l

THE AHEITY

o WY S W &l H feramerdi ot sl
o HTWTNT H e s v

Page 136



afeleT aTefent T fAET : Heg AR &A@

o WIEHide ST o T frer & gl
o TRIS ST forEemom St TmE

% IR ferammereft wrgershe smTfearet Sfiam Sieft & ST €1 % ST sl T & A & STl 2
Tt AieT afeaat 7 e <y Rufa

TTe) &t H forenTerr Suctesy B & SITa[g HieH SIfqa o sToeii ohi f78fT & TS | shioTear TTelt 3
T e

o TR} fFam R IR-aR T qiEdH|

o HTAT-fUeT ST STETSA 21 &5 § HrEied g

o ST 2H TS BT A1 H el

o vievTE, STELRAT STATERYT S ST o] T HT 9|

= iRl 4 sai i fRe fFiaaT sATe W hiea g ST Rl

forer & s wend
Trrefior, Srrfearelt i afer sfqat o e & et = s e §—
ATrefeR STy — TS, HETeHT ht
HTHTITSR STLTT — Aok STEHTT, GTHTS &
TR ATeTd — 0 & S afiareH shi qael
WTHTS ST — HIGHTST 37T fTeqor e & e
Teforee farvrem — Torisht GamemT i 3T SueTswUEn
JrFereR TTUTSIT ST ST — [R18Teh FIRTETUT Ue STUEET o1 37T
qﬂﬁﬂ'ﬁ TATY (Innovative Initiatives)
TR, T-EEHRT TS oI TR ST 3T TR ST T ST @ &—
() Sehfoden FITeruT ATSeT

o TIETEE Thel TS T e )

o ST e vkl

o Tifdfarfer smmenfia favetor (Activity-Based Learning)|
() ThATehT FEAAT

o TEfStea et oK 3-af wiewd)|

o e ud it emeniia e i

o  TIEHH 3Teniia fneror amafi)
(T) TTHETRI HEWTRET

R SRS REILIERI

o TEd et it yrfieRl

AN O
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o NIVTEER STTTEeRAT AN
() TR AT

o TEITE HISH ASHT (Mid-Day Meal)l

o Ty e SAfiwm|

. BEEN T (1 3[e dTeae fo
aTet W (Future Strategies)

S &A1 7 1T G o e WHTTaaT SATeeeeh &—

1. AT ATTTARATSHT TR STLTRA UTGAHA forshiard foham )
HIHTST STTRE STifres forer s srere fean sty
Tefree aumarem & fofu Setie v SushoT Suersy Y 9|
foreres ufSteror wet gieaTe sgrET ST
T fTer it i et w9 & A1 o ST
TTETIIeh AR shi e ot SAfr= 371 s S|
FTferenT fTer wv e gam fean sty
THIITCT JTATRA Tt Hraraat forer 1 wfier fomam sty

® Nk

Ry

TrTetor, STTfaTet 31 wredt Afer i & e o o Faet foremer fmtor qe it 72 2, sfesw
TSR AT SR AT AHRT (ST 317 2l e sl e weepfa, A S sitem uftfbafat &
SISt B ATdTaeh TR €a g FaTart ST, STet fifeRt ST areTiics HeanT o Areaw § e
FUTARIT TR G ST S HheT 2| STel FHTST o Wl aiferd o fRriead git, qit g ot we forshre giafea
&

e Iy g

g, 3R, (2018). HRT H FHIUT RIGT I FHEIIT Uq THTEA. A5 Goall: Tcaifceh Tisel |
1T, W, (2016). ATt RIe: galfadi IR G0, SAYR: Tad lectensr=|

gAY, TH. (2019). YT A FIETIl H RIGT #T FHIGRIRE. [&oe: AT diectehre|

31raTer, LA (2015). HRAT FIE @7 [are 3R FHETY. 3RT: faeie qeds AT

qIUsy, HR.&. (2020). FATGN G fAGEna 3R cFagR. aRIoTEl: HRAT TR |

A S
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TRt fervmem ot atera sr==it it forer: adw vee ue gt
3. 2ot Sruek gt
FATHAYL (3T W) Email - vermadeshsss@gmail.com

e forelt oft @ISt o Ty forerrer sht ATARIST 2, wiq 31Tl ot FoTSl o1 Toh SIgT i<
ST T § FHSI, HHTSF &9 TRIC T TS, Tosaiir, wrior, semeft asigli & s=— e A1 geram
g dfad B 32 2 M= dfed s el Sian 81 3466 forw f3rear sharet st 7, sfees amifsies =
ST |9t 31 TTey 2| f¥rear g Sfiae 1 STER 21 A8 ARk T had I YGH et 7, dfosh W
HTHTHR, SIATE 3R SR AT ot STt 81 Oiq SIS 61 O oSt vt AT off UH &, St fafiet
TTTRTeR-3ATfe shron | f3retr o 31ferehr @ sifera 81 U8 s ot afeid sed el ST @ S Ieht f3rer
3TST o T ol T T |TTforeh e o < 2

e sreat o T aRERT % s, Afies it % T, Tes W T dTel oe, et e umior
&A1 % s, sfetehTd, feeari sea qerr gare aferl & seo wfier 81 s, afdren, amforen SevTe,
AR STEHTTAT 3 ATiETieen SEeTieE 3o el @ gt & o 9@ 0T 8| % S el ohl UgT3 SIS
TSIEL AT Tt @, ST SeT Wi Sfuenre g ST 21T HiSTedi  HAfdien e foaem oft
Sfera sreat St f31em | oISt ST /1 3T ST 3187 <R T2 R ST 8 T 8, 99 TISHH, TS R
ToroTedl 2T el o RT3 SFoel TEITRT ¥ AT SAfereh gL BN MU &) HRAT LR 6 §H I€ FHET AW ot
Tl 21 T8, S oot sig B & AT dfeId s UgTs ¥ e Y

T v1e;: fefStea shifcr, fRvam wene, fefoeet qeashrera, $-afm, dfed s, Ftm gigmar |

iRt

(=N

fefSreat shifer 1 Rt % &= o Saue afede g &) HATesT e, 3t wiew, fefsea
eI I HiH fgua SAraTid fRreaor 3 J st 31fersh G s &) fog gt ST o |1 O i
e off e T 3T ®, S8 fefStea foresmr vt StTan 21 3 faire fori w9 @ sfvra 3iit et
It o sl ol fTET Bt ST R TeT B e wH H fefree forer frerr & 1t o a9 sraer
T STTUROM & T T TST Tohe I 7T =1 T8 ThR T ST HehdlT & Toh feRteet fasmam areaa # forern
F STfereRR o TWTT STaeR 1 et WISHT % 70 Ueh argt Hehe o T 2 51 ae fefSea wameHt
T GHM U G2 T shl ST, T qeh SHTCRIT ST =AUl R1edT sFaree sy A qof A8l &1 o)
211 &t i TSforeet I o &9 # ST SIAT 2, ST gaT ST SR STl +f Sfia o Sedieh &5 sl T
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foram 21 e off s Svadt 2t T fomiv &9 & Atems fvem, § ik feforea damemt 3 affr wewid-
TRTeToTaTY HHTS! H Ueh 5 STEHTAAT AT -SATTH TishaT hi T T Ye T form €1 aiq deheh! forehre o -
I T 8, ot fefree forvmer et Siman 21 7% forwsm 37 @l o st SiaR 1 awitan & fomes o

TefSTeet damer e ug= & S fomeh ure el 3111 718 Reerfar fRrer o STfRrehm 7 ST STere sht Sfaremon
o forq Tt <Rt o et 21 wnfee wwta

Warschauer (2003) — 3T 3T&49 I8 g31iaT & foh “Technology and Social Inclusion” Teh-ieh &d-
Segd e, |rTierh AR Sifereh dasd ° 1o Tl 1 kW TR HE qued wHEl H Al Hied s
HeRRTCHe TS At FowerdT & 319 TNaR, Tohet S ATeTieh S HisE gl

Heckman (2006) & I YR =07 ¥ i@ o STE o1 SHat I T<9mer 31 favea
afcorT SRt TeTferd shtar R1 fefSeat farrei gl 3iaw o1 fewa semt Seleniforer Tvmer Srerar 21

Selwyn (2016) — “Education and Technology: Key Issues and Debates” feforea aoisn
frer st e T aTaT Ll 8, o SEel e weeEn, wiifer stk it Sfod wlt % fo a7
fereTer <l srgTeft

Van Dijk ( 2020) 1 “Digital Divide” @RI qefe1ehl TS fieh ST dh U8 T8l ST, sfoeh I,
AT, FTETISTR- AT Reafaat st amTiere Feash 1 Sredr 21 S=id fa9TsH &1 four-stage model &
GUFAET:

o HeMd HETEH (devices, connectivity),
o IANETE/FNG,
o ST 3 TUrE,
o WM FioTH|

UNICEF Reports (2019-2022) COVID-19 pandemic % 1T =T 9T o Tisl/amHoT =it
o foru fefoteat fRafor <t wg=r siga Hifia s 731 36 RI&T-S7aadl § uact | HIS[g FEHHAT 3 ST a1
fe=m

THEIT T 3T e

ZFhia Tt | f3reqT oht Tey el i & fefSteat grar 51 1@ R1 AT e, $-afd wiew i,
fefSreat qeaermera it Aferer Tow fRverr =t sifere gorw et weft ST ot e e 2 fobg o1 afterd
& foTT auT STaET A1 o uraT 31 wid S forerrasfiear awr 7 fefreet farvrer 3 difera ot o st o farer
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1 1R Hehe 7 g1t faa 21 feforeet forvmem & aret Sraret Sexe o qerieht STsRTo o STuerseaT e 2,
|l Ao T T AT ST S ST | UTHIT, AT, et gl SISt & quT SATF T § FASAR
qNERT o el 39 TS & et 3fereh wwiferd 2

ifre-19 AT % SR el et qofer: s wresmi o fnft 2 718, qar a1 gwe sf
ol TT IRt WTHA TS| IS WA | Sfed sl TIEHH, e, R $etie qum eSS ATdieul o
TS H 16T | e 7TQ) 368 7 Halet ek Nfareh e # arar 39 g3, dfceh SII-3T18E &, a1 21 3K
qraTfoes stem H o afe g

T e Aifd 2020 gwrEett R wHE e v wd @, g feftea dareHt i sramm
SRS g9k fohaTare | wrgl T[T SRt 3wt 21 e feforeet forarsi =t worer Tedt el wem it g e
Tora T, Y T T3TeTT § ST STaE o AT <189 Shl ST oL <)

37 TefSteat forrstt AT sifera st sht fRrem & St wmen o1 srea 1l Shifierel 21 sed
A RIfeTeh Hehe Shi TTeXTs hl HHEH, Afd-THT0T H SATaRTieh U G T qehrileh i THHAT 3717
QTSI =T 3T HTEH ST 2l Tt 3 31 |oTer S fohg 1T ek

LTI T 39T

fefStea I & Rram & et feRrecfiomor % aTesE @ &1 T ST o, foRive dfed a==
(T, Tmeftor, srrfear, el gefi-gnaet e o S, fefea darmi @ dfua 21 9w fufa fefvea
Tt ot S ot 2, o Rre § srawEar R et ST w21 36 el # wea oo & 3w
frefafad & —

T A 1 T Iexd fefSeat fovrei & sror dferd st st e v ag At
ST ST TorsOT AT I A Hehe o TfEfrRlt § Sk SmaETiie: TE frTa wHTee gEm 2

1. dfoa st & ot fefvea foaem o @& td v $i gg=m w0

2. fefSrea guremt (Setie, Tind feargy, 3-amaft) it st & Ica= Siferes THTmatl o1 STE= |

3. SHIfFE-19 TS 3k oS o shiet H Tefoteet frer o deyd o dfrd st o awet Sca— Hehe o1 farsgmor
h{ATI

4. feforea fawre =1 el Sudfoy, die it fiatar vd foeme™ Sed i yafa @ awmE &t

HTeheTd sh{dT]
5. TRreT # @rEe (Inclusive Education) % SfEhior & feforeet Sramme ol ikt shi &1l
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6. TR ASHTSAT, et uel fefsrea e swrishwT ht TTeRfiierar 1 qeaish sl
7. TeRree Tarar, Rrerer TIRT&Tor U6 AT FETIT oAl HERT T TR LT
8. TeiSTeet forvToi =l oM X B SATerRTRE, ATHTISTR T faTTd e SedTford |

39 ThTL B 39 S ST o st ffed Sewl T T e und @

o Siford S T UIERTYUl s EHT Qa7 ST JaT s St fammm # Amiesie ol
o Teforee e if st sAferer wrTaRt ST =R S 2 YT &I LTl
o wfoea o fefSieet dere @ Fued o foTe ueh wdd Siferes Aise foerfid s # werar )

39 YRR, GHET 1 32 T dhdd fefea favamm i ug= g Hifiq 2, afes 3 i
3eTT XNfeTeh Tohe ol THETR THTEHTH gioahiT forshfera s oft 2, foredr sifera st ot fefstea g &
g T8 1 7RISR ITH 21 Hehl

TENT T 3H T T 9o 3e3d TSfSeet oo & Seaw feres STeHHarst! shi ST, 37eh T
TS STET T fero T AT et Siferd s o foTg SATaeTiEs, feshtes ST qumeRlt ST SR T 2

fefRree farvre= < eraramon

fefStea o @ arcd 39 srgHae @ ® St fefSed domedi—Si9 geie, Tew,
F, ocie Tt feforeat TmeRar—ahi Suceear 3R ST & <@ i ferdt §) TS 6 G o et
3T fFeh Toh1eh =T WYL TATH 33T T&T &, el o a7l 0l dferdl T8 STl €| Fet SFAHTAT 7e o &t o Tel
Tehe T 57 T R

Sfra et <hY Forer # fefree forvrs= =61 awma

Teforeet forTem =1 werd tfereh srwTer Trefion &peit, Sredt grit-giafeat, ffeamet sereht qen 37 &9 &
FHSI IR o T2l T TS 8| 36eh T TTe Ffeifiad &—

1. fereR sremTaT § qfg - e Rt e Sifia ug= o Hor dfod sod Teaaw 6 e §
RIEXEES GRS

2. R <At Fawar o ae — fefSiee aremi o ovma o s il UgTE TR-aR STfed gl 2|

3. FTU-3TTSC T H qheg — qohrioh! TETEAT shl T § oS ool [RTAT DTS hl AT &1 S &

4. AR st ATATISR THTE — 31877 § held seal § 219 WIaHT, SATcATIETE shi hHT 37T aisen

AT o1 SI-H T 2
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st st <Rt TOTerT 1T o WHTST o6l Hoe oSt I 6 § U 2| AT A K1 1 9 e, qieeh
TTATINTER =T, THTAT ST AT forehme & S[e1 7e7 2

dfad s= w82 F s S RIS, AHiiNes ST, Wfteh ST, feunTar, Yo, s oM,
HATfCaTEl/ SAeTHETe IR AT STURT (SIH HETHIT) o 0T TUTETguT forem & fere @ S 2

ST HHET
1. arriefes ameaTy - by, forars, I, aites|
2. Tefrea fawrmm — wéwm, $ere, fostet 6t s
3. OTCT 9 & el RTFHETRET - UGS T @HE T fHet Tl
4. WITHTE & WiFEHTdeh ATATY — TSIHH § ST FH|
5. ToremeTat <Rt SHT & TUTERT ST STHTS — fR7eeh, SATERa gl
6. WTHTNTSR VW — ST, TedTT, Tt U= o ST SfEshon)
orerr st wEea
o TS o =I5k T AIS T HeTdl THTET TTe
o STTCHIITAT, STTCHTTT TR TrHTiSieh TRt
o TITEA, TSR SR Al Heal § ghr
FHTIH I U
Fr:y1ew & stfard fva @61 wwTeht foRaraam (RTE)
BT, HEAT+E WIS, TEaeh/HIH dgraar
fefree aamavm — amarfie fefsea s, sitwars ameft
T o AT TTGAsHA — T Hasi o rer
Toreres uterr 3 wagAsiierar — aurasft wamd
NGO-FHEI-TTehR hT ATHIRY
farore e — sfeteRid, fesari s, yaret afEr)
Sfera st st farerr & frareT Treg o i O faT 21 99 &€ 59 &l 99 STaer fied €
Tt TR S ERTh GHIST 31 AT €9 BT 2
Sfera srea < foreT o araER
1. ST Tat T ST
o R |G T SToBT 21-A (614 9 7 :37ee ud S7famd fRrem)
o Trem @1 R saferfem, 2009
o G STi/SHSI, AeTeers G G seal o forg foeiy srerem
2. TIRTH AISATE 3R ST
o Ty e SAftEe

S N o
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o fuediaasT

o BB T H:3[eh TTgaTETs, HEH

o T il STforeRT frEmerd (KGBV)
3. Tefres forar o ot

o AT wicHH, DIKSHA, SWAYAM

o ST A TR &l e fRTet shi uge Sgrg
4. TR-TTeRT{ TEHAT (NGOs) hi sTftent

. =g

o T e

. T SIISISE Tl i : R & e
5. AR ATTEehdT § g

o T3rea BT ATTSIeR afterds o6t |reE TEe o |

o SATTEeRT § 31T o Ui HehmreTh gfentor
afera st <t Forer <t T Attt
1. 3fefer TRt

ISP CEIREC)

o T3rea & feren Sfifermt st werfireRar

o T Bred il aT (Dropout)
2. fefree farvrem

o I, W, forsreft Y st

o AT 318 A rHE arflert
3. ATATRA Tal Hitahideh a1emg

o SITHTT YETE

o antfoteRt f3TeT & Wi TR A

o YaTH uRET & s St SAfer fe
4. TOTSTYUT foTeAT T ST

o wfwrfera fretent it weft

o STTUTRT HTEHT T SIS

o SRSt F Tem-dfiet fRranTfRt ot wwEr
5. AT Ue WTaATcHeh TUEITY

o  ITcHfIATH i HHT

o SUET I AW HT A
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o HiE o & 1 79T
BRIRIERC RS EIC)
o T37ETT T TSR & g TR ST
o TIAT-TUaT Ud qHEr Al Hrierl
o T3rerent o1 Gagmefiet ufsteror
TAATH Hehe oh THE HRUT
Faae ga 1 fefsrea favarem & fi” &¢ amfsres, mfefer 3 gt Tenes: SR g—
o oM TRIET — THIEHH, U 7R $ete il AT TS IRER a8 el L I
o Tefreet sraeremT st wHt — arefior i gy el  Heaeh U forsTedl <6t e
o Tefreer arerar & srvre — == & ary-any STRTEe ot dehHieh o TN H He el Bid|
o WTNTE US Hitehiaeh aremd - siferenis fefStea ammft wurier et  Sueres 2 21

eRres farvrs= <hr sweaT & gaam=

fefSTeat forvTs o1 &0 foR formT mTarstt fRrer st e STl 81 38e for fforfiaa wmmam smeft g
BT &

1. ORI ATt o aetTe - Sferd st i :37ceh a1 femrd fefsea Sushor Sueisy s s

2. Tefee stawvemT @t foear — ooy & $etie faefadt 31 forsreft AT i 3@ forar
Sy

3. Tefree arearar wrishn — o, frerent 31 sTfirareent o fore ufsTeror Rl =y S

4. AT wToT W Tefree amft — =3t it J1qTT § Qiferk 9l foemiaa i Sy

5. wpe-areiia fefree g - forrmemt & wren fefrea wamem %z wonfia forg smd)

fefSreat forvToi shaet derrieht THe =el, sifcsh |TTiSe: = 7R Sifersh Jaar | ST
BT e 21 AlQ ferd e ot fefSreet e & Sirer 721 o, @t a7 sramman whasy o i siferss el &t
ST 37 ST @ foh TEhTL, TSt ST Sfereh Tt fHeTet 38 ke o1 THTe by avft fefsiea I H
“gefeh foTu 312 o1 8T AR BT HobtT| Sf<rd st shl f3TeaT haret Rl fomer =&, sifess st it
qrfee ek fTRIR 21 afe STel o1 Wel STanT R IR 1 aHfed JHTa fohm SITe, 1 3 o |
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FAA I ST, ok T EHTS i T3 [ S Tkl &1 30 THEAT o THTEN % 07T FGRR, A1 37
TRt Teerat s et ST e g Yo wE stemd e, qear e A, seaf, Tw
ek 3R I SEft AT 3w faem & et e 8 e &, fefSea aremt it sucswr, et
TIRT&I0T, ST 99 O Ueh I SINTHTIRT H STTRechdl SMT WY STTI9deh 2| 3idd: hal ST HehdT & foh dfua
Sl hi f3reqr ey e # 291 3 Sesaar wfosy § f4aw1 1 e wArSt ot St s oft ffera gvm, asft
AT, THAT 3T TYfg 31 U AR &1 Tk frer € o Area 2, S aferd sreat sl SRR | JehTeT
T 3T ST Tehelt R sifera sTai ohY 18T Sheret saferTTa farehre oot w1 7t 2, aifceh o g 3T g &
forprer & oft S &% @1 Rifera srea & wiiorr o us e, STEe SR SAHER ARTIGR S et 8| et &
AT | TS, SUSTIRT, 790 3T A1 STEHHAT Sgdl |l SUTIT afd soel ahl {31817 & ST
TraTfSTeR = St fa o ek Afard e R

1.

ST, AT 311 (2021),Bridging the Education Divide Using Social Technologies:
Explorations in Rural India. feR, RAIMYR|

SFGION, I ETT (2024), F3f57eer g va f3fdleer @35t JatiRvn, o 3R galfaar.
er-gF (Research Gate)l

TS, AT TR UF TegToT, AT (2023), IRAT fargr gomelr & Bfacer @3 ad#ET
gREeT FT fFea90T. UGC HIR STeTdl |

sTeerany, ol ud TS, MR (2022),5RT # =2l & & THAB qf’u/ H FHHTAT.
SSRN STeTel |

AR, FART fA8fT T oA, AN (2022), BfAeer fAsirere, dfarndr 3R e AT SIREs
& STAAIAT Zar3il @ gailfadl, (e )|

areRTad, WS g ey, P (2025), 3N 37geTHar e g2 & v fBfacer [T &
FH I G HIfecT THIET. Sl @ |

FRraTeT, degs MM (2023), /BfFEer JFFHAT IR IV JiTaedshar aleh ae=il &1 .
IAHERI STeter |

Page 146



afeleT aTefent T fAET : Heg AR &A@

T T T ot T STeTeRT FOTeT Y STTHERT : ATToTeRT T9T8AT Ut wiger
AITTheRTOT o foaoTe Teel o
TFhT T2 AT
MIBEIERIRE 1 E2)
o ATFAE HATA, (X THa9TeR ) Torerer forer fawm (& froue.)
TOTeett AVTIET ShTeIT , SATSTHIG, HERTSAT Haotad 19 (g™ ATHE (IoMo)
“farfara sferent, TR TaTT ST SRS R1”

fopeft oft Trsg St STfar =T ATk wTae e SEEhT afgerstt it fufa @ fretfa awar 21 i wast i
et Srrerel Rifera Bt R, avft s foee dvie g 81 gEiag sfote e shere T @ISR
SATITIRAT T, Sfceh TS Ifer bt ATIRIIIEAT 21 AT S ferfereraroot <u1 #, STl Tl AT smegfene
HI-|T Tt &, TET aTforeht e 7 W 37K «ft s1firer a1 ST e srftreRtor st Awditn
TS <hl SATIRITAT 81 TE Shalel T I JARFR YeH A dh Hiftrq Tt 7, Ffesh 3w,
aifeleh, TR 3R TS ®9 & ATcAFAR wa Fofaem sAmr 81 wia # afger aeifheor
GoenfHes TTaeT, SRR FisHTel SR STausdiy Sfdsrgdrsti & Aread § TicaTed Rl T §, SH—
WW,WWW,WWWomenIWWWWWﬁW,W
Terfer, o STt e et TR T frsdNOT S T B

T v1eg : fRrferd siforer, trenfaniy, Afeet aerirentor, Wit dferem, T =t wfa

TEATIAAT

EUREARNEEIEAR ]

1. |TATRTS auTtrentor — fifera snforent o1od Aferert R shdeat & ufd Sk Bt 31 '

wfgarel G 3 ST T 9T i § g8 sdT 2
2. orTtefer forerrer — fXream 9w e & e sfetentd et sdt €, fore@ afam st arffer feufa

Hge Bt & TR 3w At srefoerarwem it oft Aeteet firerdt 21
3. TETELT TS UUT H PUR - Rferd Al o SR S1o qier o w@meed, wresdl a7 9w

SR S W Rl
4. YSRTA TAT — FET ST 2, “Afs 3779 Tk 5oy i i wa § @ vk safw ffa g @, e

fe STd Teh AfeT AT fR1ferd i & T Teh U TR f3rferd €rar 81
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W § STferent f3veqr shi feafea

U | STToTehT T3T8TT Shi SGTET @ o foTU 37Heh JITH TohT T €| Ta=dT & o8 § Aol Idi™ aoh JGhR o
3 FSHTE AT T

o ST SETST ST UGTAT IR T SIfereRteAl o i THIS hl Tl T HeheHeh UEdT o ohT JIT&
foRam 21

o T f3rer STirrT o mrey o urerfies f¥rer At wre iR S T e T T

o Tt fRverr A 2020 7 Afires TETaT T TEEE e 9w fowiy oot fear )

T SRITET o STar[g WTHIOT, STfeardt we wredt wier st o o1t oft aforeht e w6 smenstt @ S @ 2l

afrfeTsht fRrer # e srand

1. Tfeieh Tty — TSl o SHOT ohs URER STTTshTaTl bl forerTerd SIS o ST el shidi | &
&d &l

2. AT HATAET — STt fodTe, Fest oIt 3 ifiieh Sewra Tt e o e &)

3. FREAT U STURNA Flaeratt ht st — foer # sitercr, gufara aftes 3t e ardreeo
i T ot T e HR 2

4. Tefree favrem — qerieht domerT i st & snforennd sierms fren & sfe @ st 2

UNIcH 3T

1. STREehaT AT — THTST T S1fetshT f3TeTT o Hecd ol GHEIH o ot fSiat SHSTPoT 31ra9ares B
2. SATFYeR WETAAT T BTN — §hT I T-WHH ST g S 3 3w e 6t

ErET|
3. ORI TS STTehet ATATaRuT — frenert § sfershret o fofe gefé, T ve weareet ararerer
EQRELIl

4. Tefree averar — arfior &= | $ete e fefieet Suartult <t Sueresar T2 sl

1. ufEam & f31ferd g9 &1 3Ter

STToTeRT s oAt /AT, STeH, Todl 31T GHTST shl GEhiaTaeh Bidt 21 Teh fR1fara sTfetent 319 =il o Ty,
TIYOT, TSt IR f31eT o i 3iferss aetT el 81 98 TR U STEU= T STdTEoT QIR Al § a7 STl
it i e ST ATTTSrR et & TR Ot 21 56 TR SITfetehT e JHTSt sht SIS bl Hfeld i ol
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2. AT et st 3

HARTEAT o FHROT A1 fordlTE, Toof T, ARTeh Hewrd SR fufaamd St Ffaar oot §) S sy
ffera St €, a1 & o7o SAfreRRi Bt Tt € ST 3 R i foke s T e Bt ) sa § afershn
3181 1 SETaT S % FoTq St ST, S UeTeAT SE ASHTLE TATS TS, TRt 3R TeTaTa omAr ST
ST 2T T T2 e 2|

3. 3Tfefeh forepme & T

frfera et ST TIeeRt AT TH Rt 2, STTeAfni st & ok afer it snfife fufa gawd 2
nfeeAratl i FHras § IReR! Se7 & T AT | gg Bt 8| UNESCO % I8N, ASfRat shi e &
frereT e @ Tl STer ST WA forer bt srgra fHeT €1 39 YeRr siTforent fRre STieish wrieheRtor
ST e 2

4, T I SiEEaT e

frfere wfeemd wamee, drwor 37 uftar it & gttt s1frer Sereen 2t 81 3o ag 90 <X 3R Ry ey
FUH AT AT 21 RTeT 3 T o Tferd TNER shi STTLTON bl ST &, Foreet St fisrr § wgrran
firerelt @ 7R TSt o1 Sfa TR g 2

5. SRR e 26t forehre

e f¥rfera anferent 319 AR 3T shdeat o fd Sreeh ATREs ST 21 98 AdeM, HTATISeh Gl
37R Fofer-fmfor & wfsrar syfirert farelt 21 0@ rend Fofel ST 2 ST HATS H HIAT U = Y e
forrfra Bt 21

6. TR R 3 e

Trfera afeae fafir= sati—sHit, fogm, e, Temes 3R Srfecr—3 S Y& ! &) WRd | 360
Tieft SR B s S afgersti 3 a8 g forar @ for e it staen fie @ afgend g & 78 feam
Hohall 2

7 T ifert vt el Tt e fifa 2020 F <ifier TETaT SR aforen e o o et foar T R
ifer shT SeT TR1&MT < HTEs © QT O TaH AT ST GHTS o @l T ohl FEIem | A €
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arforeRt Rrert waastt forer o fare deei #

TRreT foreft +ff g <t SITier o7 ST SATET 81 S 18 FrErRiT YInclusive) B 8, T 98 SHIS % Scish
aii—fetm, Sfa, e, enfdfer feufa, sifter wa amftes emar— smam W Yevma e fomT gt aam
O T&H HLAT 8| AR S8 faforeraaot d=r # anferent et st wmeRft e & afties H wwgr stcdd
ATIITF B

Tt TRt <t rgerrum

gurasft fRrer st oref U fYrer sgerer fSred Ui seteh Ue STfofehl, =R 98 919 &l a7 fesqi,
Trreftor &1 A vy, el 8 o wue, weft o Ue S arrerr § orerargot e s En

aRG § gurasht e qde FH & fog Right of Children to Free and Compulsory Education Act
(RTE Act, 2009) T foraT T, STt 6 & 14 3% o T¥eh soel bl 1:3[eeh ST AFramd fRvem et saferpme e
21919 &, National Education Policy 2020 3 T3rear & Afireh AT 37 auTEYH W ey s feam R

EUREARNEIEAR ]

1. |THTITR THTAAT shl TATYAT — ST sTfctehTd {37fard Bidt &, a TSl H A fireh Hewre o7 2idr 2

2. arTrefeR TyTieReRtuT — f3Tfrd srTforert wiorsa & SrTerfeit st @ ST afe it 31 & Inrer <t 2

3. TR U UWUT § R — fRfard nfeemt sto aftem & s o1 dwr o wfh sifres wset St
H

4. AT Uit ot fareRTe - e f¥rfara At oo s i SEdt ERR U 38T Y A 2

et Rret 3 wad & anfersn fore <61 s

1. TR qatwg - 3T &1 1§ 31T +ff anforenraAt st e & e T S 2

2. TTfeR aTerTd — et o IO TRET STfcTeRtat il Tahet WS o ST Be] 1T § o &d 8

3. T ToraTe Ue ATt 9 — 3 WIHTIST FTAT STfetehT [RTaT H STer g

4. Te=gim arferentet shY IALAT — AT SATATIRATST STt ATARTAN T TATH HETEH 3T TEIT T
foret wram

5. TITHOT UE anTfaaTHY e W giremen Y st — formert § witeer, gefad aieed Siv s
f3rereht ot 31T
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HEWIcHb Tq19

1. TR AT — 2 sarafl, S qerety SEft ST snforent fRvedr st sreanfea st &)

2. RIeR HAGAIeT UTGAshA — TI3ATEIh H ik SHTAT i SITaT fGdT ST =11y

3. |TAA TS STTReT ATATaRUT — freTerl H ST RiTeTer, TeresdT U Gl hi e |

4. Tetoreer ammaym — fefsiea e o Hrem @ et &mi shi arfereradl qeh e age=m
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