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Education of Underprivileged Children in India: Rhetoric and Reality
Prof. Perveen Kumar

Dept. of Teacher Education (B.Ed.)
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Abstract:

During postindependence period, access to education at all levels has increased
remarkably in India. However, the quality of education still remains a serious concern in majority
of educational institutions. Excepting a small fractionimdtitutions, majority of them are
muddled in mediocrity. Prevalence of mediocre institutions has serious implications for the
underprivileged sections of the society as their access to good quality institutions is severely
restricted mainly due to socEonomic constraints. The present paper examines this
phenomenon. It contends that the health of mass education in the country is in a dilapidated state.
Even the provisions of RTE Act could be of little help in providing quality education to the
children.The paper argues that clustering of schools, colleges and higher education institutions in
and around metropolitan cities and urban areas on the one hand and uneven distribution of
financial resources on the other hand clearly reflect the elitist biasn@aside a few dedicated
interventions, a systematic attempt has largely been underway to deny meaningful education to

the underprivileged sections of the society.

Keywords: Quality education, underprivileged childranstitutions, socieeconomic consaints,

social and occupational mobility.
I. Education in the Contemporary Development Discourse: An Introduction

Education is widely regarded as one of the most importatdlystsfor social change and
inculcation of values. During the pesbrld war Il period, it has also emerged as an important
tool for accelerating economic growth and bringing people out of poverty. Empirical literature
across the disciplines, particularly iretBocial sciences, has emphasised that the development of
a nation greatly depends on the improvement of the quality of its population. Education enhances
knowledge and skills of the people and therefore plays an important role in the improvement of
the quality of population (Denison 1962; Schultz 1962, 1963; Becker 1964; Weisbrod 1966).
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In India, there has been a profound understanding about the role of education in the social
and economic life of people as well as in the development of India as a Adi®onderstanding
helped education to get an important place not only in the Constitution of India but in the wider
academic and policy discourse. It was envisaged that the state shall behave like a guardian and
inter alia go an extra mile to ensure qinal education for the people including free and
compulsory education to all the children betwestx and fourteen years of agbue to the
prevalence of these mediocre or rather poor institutions, students belonging to the underprivileged
groups, also tered as sockeconomically disadvantaged groups (SEDGS) in the NEP 2020, have
suffered the most.

The present paper intends to examine a very genuine question: why does education of the
underprivileged children remain a low priority despite thél Q WIdhd tadition of scholarship
and postcolonial democratic commitment to a just state? It focuses on the role of education in the
social and economic empowerment of underprivileged, i.e., whether and to what extent, education
in India has been able to ifplthe children of socieeconomically disadvantaged sections of the
society. It contends that since India is a vast country and has one of the largest systems of
education in the world, including a large number of good quality educatiwstaltions; mass
education has appeared in the public discourse mateetsicrather than as a serious concern.
The paper further argues that there could be some-sooimomic constraints in providing good
quality education to all, but what is most disconcertinghes apathetic attitude of the policy
makers and even the mainstream society towards improving the quality of mass education

whether at the school level or at the college and university level.

. Identification of Underprivileged Children

Identifying underprivileged children is a very difficult task in a country like India primarily
because of the diverse, stratified and heterogeneous nature of the society. Traditionally, Indian
VRFLHW\ LV FKDUDFWHULVHG E\ FDVWH E bkVaHGpldce khiHe U F K\
society was, to a very large extent, decided according to his or her birth rather than according to
his or her accomplishments. Ownership of resources and concentration of people belonging to
certain caste in homogenous occupations etsmborate this fact. After independence, in order

to deal with the age old retrograde hierarchies, various constitutional and legal measures were put
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LQ SODFH LQWHQGLQJ WKDW RSSRUWXQLWLHYVY DQG UHZELC
achievements ther than social origin. The purpose of all the efforts was to empower the people

of the country and make India a modern, developed and inclusive society. However, despite
numerous sincere soemvlitical measures and economic reforms progress towardsvauii

these goals could hardly be called satisfactory. It is true that during the last seven and half
decades or so the shackles of caste system have declined significantly, particularly in the public
life, it is also equally true that it could not be dmlaited and still maintains its prominence and
sanctity in sociecultural spheres.

The contemporary economic policies and emergence of the new economic order have
createdanother;very different kinds of hierarchies, leading to further marginalizatiorthef
sociceconomically disadvantaged classes who were already segregated, poor andligeatgin
(e.g., see Nayyar 201730, it seems very difficult to identify the extent of being underprivileged
based on any single criterion. Rather, a number of sec@homic and cultural factors need to be
taken into account while considering the identification of underprivileged sections of the society
and their children. Broadly underprivileged children therefore, may belong to any of the following
sections of soctyg:

1. Children belonging to the landless communities primarily reside in rural areas

2. Children belonging to the castes ranked low in the social hierarchy

3. Children having any disability (divyangjan)

4. Children of daily wage earners, and those engaged in low paid jobs such as domestic care,
maid servants, especially in cities where there is hardly any job security

5. Children of seHemployed people such as hawkers, fruit sellers especially 4fufay
areas or cities

6. Children of migrant workers engaged in seasonal work such as brick kiln workers

7. Children of gig workers who are engaged in the service sector, especially in cities at very
low wages without any kind of security

8. The street children such akildren with unknown parentage, abandoned, vagabond or
loitering, rag pickerschildren of pavement dwellers, and those survive on begging and
petty offences

9. Children of sex workers, jail inmates, etc.

[ll. Expansion of Education and the Underprivileged: Some Overriding Concerns
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During postindependence period education, amongst many other priorities of the state, was
identified as one of the core areas of concern. India inherited a very small system of education
from the British and a constricted state exchequer. However, despiee financial constraints,

the state began the expansion of education focusing on the establishment of schools, colleges,
universities and institutions of technical and professional education. It strengthened their
capabilities to produce quality manper required to effectively undertake the projects of nation
building. The state also received cooperation of some devout philanthropists in this endeavour. As
a result, education sector has registered phenomenal growth. Enrolment grew rapidly in the
schods as well as in the variety of educational programmes offered by different institutions of
higher education.

However, despite this rapid institutional expansion, representation of people from the
underprivileged sections in higher, technical and pradessieducation is far from satisfactory.
There are still a lot of challenges in the education of underprivileged children. Whereas it is true
that due to the implementation of various schemes such as Sarva Shiksha Abhiyan and the Right
to Education Act (209) India has achieved near universal enrolment in primary education and
dropout rate has gone down substantially in primary as well as upper classes, the quality of
education in majority of schools still remains a serious cause of concern. Performstuckents
regarding the learning of language, basic reading skills and numerical ability remains pathetic in a
majority of schools (e.g., see ASER; Goyal and Pandey 2012; Woodrow Wilson School 2013;
Bhatty 2014; Malik 2015; Krishna 2018). Poor quality oueation at the elementary level,
especially in government schools, has serious implications for the chances of social and
occupational mobility for underprivileged children as majority of them have access to these
schools only. Their access to good quasithools, which are mostly in the private sector, is
severely limited due to various so@geonomic constraints. This situation is further aggravated
because of the apathetic attitude of thecalted private elite schools for they do not sometimes
even adhit the required number of students belonging to the underprivileged sections as
envisaged by the RTE act. Ironically, the governments too in many cases, feels handicapped in
making such kinds of errant schools and institutions to fulfil this legal oladiga®oor learning at
the elementary stage have serious implications for access to higher education and subsequent
learning outcomes, and therefore restrict their chances in the labour market, where minimum

standards of knowledge and skills are hardly ade® rather competitiveness is the buzzword.
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It is now more than three decades when India adopted the policy of economic
liberalization. Education could not remain itself aloof from this paradigm shift. Though there
were several private institutions ihet field of education before liberalization, this new policy
shift brought significant changes in our approach towards education. Education, especially higher
HGXFDWLRQ ZKLFK zZzDV RQFH FRQVLGHUHG D pPHULW JR
democrait country like India, turned into a business venture, a commercial enterprise (e.g., see
Kapur and Mehta 2004). This rapid commercialization of education has severely impacted
educational opportunities for students belonging to the underprivileged sedimngh the state
agencies have come up with several scholarships angifebursement schemes to support the
needy students, their coverage does not seem to be enthusiastic. Further, majority of private
institutions cater to the demands of urban middid upper middle classes. They possess good
quality infrastructure and the quality of education in these institutions is considered to be very
good. These schools and institutions claim to equip the students with knowledge and competitive
skills assuringhiem a successful career in their chosen area. But the cost of getting education in
these institutions is very high and cannot be borne by the underprivileged.

IV. Conclusion

The preceding analysis shows that education, despite being identified as ¢ne wiost
important factors of economic growth and social mobility, has largely remained elusive to the
underprivileged sections of the society in India. Whereas it is true that education has suffered
from the elitist bias throughout the history, not enoaghld be done to overcome this approach
even after independence. Clustering of educational institutions in metropolitan cities and urban
areas on the one hand and uneven distribution of financial resources amongst different levels and
sectors of educatioan the other hand are obvious examples of the elitist approach. India, as a
nation state, could not provide the underprivileged children access to competitive and meaningful
education. Our education system has grown through small interjections wheratieegoand
compromises were made from time to time rather than having facilitated the access of all people
to quality education irrespective of region, religion or seonomic status. Inadequate funding
could be one of the most important reasons fa pwoor provision of education for the
underprivileged. Despite gradual increase during the entireinegpendence period, public
expenditure on education remains well below the six percent mark: a promise which was
reiterated time and again since it wiast recommended by the Education Commission (1964

66). In terms of international comparison too education in India is inadequately finared.
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consistently inadequate public funding of education and increasing dependence on private sector
would furtherimperil the access of underprivileged children to quality education.

References

ASER (various years)Annual Status of Education Repopublished by Pratham, accessible at:
https://asercentre.org/

Becker, Gary S. (1964Fluman Capital: A Theoreticaaind Empirical Analysis with Special
Reference to Educatiptniversity of Chicago Press, Chicago.

%KDWW\ . LUDQ S5HYLHZ RI (OHPHQWDU\ (GXFDWLRQ
&ERQVWLWXWLRQDO 2 EHtthémELRYRdlitRdl (WESKFAO(UINR 44): 100
107.

Denison, E. F. (1962)he Source of Economic Growth in the United States and the Alternatives
before Us New York: Committee for Economic Development.

*R\DO 6DQJHHWD DQG 3UL\DQND 3DQGH\ 3+REE GR *
"L 1 HUWEEO6nomic & Political Week|y7(22): 6776.

KapooU 'HYHVK DQG 3UDWDS %KDQX OHKWD 3. QGLDQ +L.
Baked Socialismto HelboDNHG &DSLWDOLVP™ &," :RUNLQJ 3DSHU

.ULVKQD $QLUXGKD 37KH 6WDWH Rem{rg XdnDayL28,Q L Q

available ahttps://www.livemint.com/Opinion/1km3nlazOPD0JgDwqKjz8J/Htateof-
educationin-rurakindia.htmllast accessed on March 12, 2019.

Nayyar, Deepak (2017)3(FRQRPLF /LEHUDOL]DWLRQ L Eco@@itB 7KH:
Political Weekly 52(2): 4148.

6FKXOW] 7 : S5HIOHFWLR Q VThe Qourialdfl PaMiPaH Exgvomy) 0 D Q
70(5): 8.

Schultz, T.W. (1963)The Economic Value of Educatiddew York: Columbia University Press.

‘HLVEURG %XUWRQ $ QY H VMW Ueuthal & Huiidh IROso&rBeS L W D
1(1): 521

Page6



eRs _LEIE€ ¢! "O/kS™]

Concept of Inclusive Education for Poor and Deprived Children: Efforts and

Effective Planning

Dr. Upendra Kumar

Head, Department of Education
R.S.P College Jharia, Dhanbad, Jharkhand.
Email{upendrakumar2004@gmail.cpm

Introduction

Education is universally recognised as a fundamental human right and a powerful instrument
for social transformation. It plays a decisive role in breaking the cycle of poverty, reducing
inequality, and empowering marginalised communities. However, degpiial commitments to
3(GXFDWLRQ IRU $00 "~ PLOOLRQV Z2R$pecilly (U BNQ dBpFve&k VV
children2 continue to remain excluded from quality education. Poverty, social discrimination,
disability, gender bias, migration, and lack of asc&s resources often push children to the
margins of the education system. Inclusive education has emerged as a progressive and humane
approach to address these challenges. It emphasises the need to educate ak cbgdrdiess
of their socieeconomic lackground, physical or intellectual abilities, caste, gender, language, or
ethnicity2 within a common learning environment. For poor and deprived children, inclusive
education is not merely an educational reform; it is a social justice movement aimedtyat equ
dignity, and equal opportunity. The realisation of inclusive education requiresplaetied
efforts at multiple levels, including policy formulation, curriculum design, teacher preparation,

infrastructure development, and community involvement.

1. Equality and Equity *Every child has equal worth and the right to education, while equity
ensures additional support for disadvantaged learners.

2. Participation and BelongingnesszAll children should feel accepted, respected, and valued in

the schobcommunity.

3. Diversity as Strength = Differences among learneis seen as opptunities rather than

problems.
4. Child-Centred Approach xTeaching strategies are adapted to meet individual learning needs.

5. Flexibility in Curriculum and Assessment *Curriculum and evaluation methods should

accommodate varied abilities and backgrounds. Inclusive education goes beyond physical access
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to schools; it focuses on meaningful learning experiences that help children develop academically,
socially, and emotinally. Understanding Poor and Deprived Children Poor and deprived children
are those who face systemic disadvantages due to-scmmmic, cultural, or structural factors.
These children often belong to marginalised sections of society and experietipierfarims of

exclusion.
Categories of Poor and Deprived Children
¥ &KLOGUHQ IURP HFRQRPLFDOO\ ZHDNHU VHFWLRQV (:6

¥ &KLOGUHQ IURP WKH 6FKHGXOHG &DVWHV 6& WKH 6FKH(
¥ 6WUHHW FKLOGUHQ DQG KRPHOHVV FKLOGUHQ

¥ &KLOG ODERXUHUYV

f &KLOGUHQ RI PLJUDQW ZRUNHUYV

¥ 2USKDQHG DQG DEDQGRQHG FKLOGUHQ

f &KLOGUHQ DIIHFWHG E\ FRQIOLFW GLVDVWHUV RU GLVS(
¥ &KLOGUHQ ZLWK Gintoe&fadilies/ LHV ITURP ORZ

f *LUOV IURP SDWULDUFKDO DQhallerdgefRattd yDPaboL and Depriked J U R
Children

1. Economic Constraints Inability to afford school fees, uniforms, books, and transportation.
2. Malnutrition and Poor Health tAffect concentration, attendance, and learning outcomes.
3. Lack of Parental Support Parents may be illiterate or too occupied with survival needs.
4. Social Discrimination +Caste, gender, language, and cultural bias often lead to exclusion.

5. Child Labour and Domestic Responsibilities +Children are forced to work to suppdhe

family income.
6. Inadequate School Infrastructure tPoor schools lack basic facilities and trained teachers.

7. Language Barriers tFirstgeneration learners struggle with the medium of instruction. These
challenges make it essential to adoptusaole education practices that address not only academic

needs but also social and emotional vibeling. Importance of Inclusive Education for Poor and
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Deprived Children Inclusive education is particularly significant for poor and deprived children

becausét addresses both access and quality in education. Key Benefits

1. Social Justice and Equality Inclusive education promotes fairness by ensuring that

disadvantaged children receive opportunities equal to those of their privileged peers.

2. Reduction oDropout Rates Supportive learning environments reduce dropout and absenteeism

among marginalised children.

3. Holistic Development Children develop confidence,-astéem, social skills, and a sense of

belonging.

4. Breaking the Cycle of Poverty Educatienhances employability and empowers individuals to

improve their socioeconomic status.

5. Promotion of Social Cohesion Inclusive classro@nsouragesempathy, cooperation, and
mutual respect among students from diverse backgrounds. Global Bfferéed Inclusive
Education Several international initiatives have emphasised inclusive education as a global

priority.

1. Universal Declaration of Human Rights(1948) Article 26 recognises education as a basic

human right for all.

2. Salamanca Statemen{1994) It called for inclusive schools that accommodate all children

regardless of their physical, intellectual, social, emotional, linguistic, or other conditions.

3. Education for All (EFA) Launched by UNESCO to ensure access to quality basic education

for every child.

4. Sustainable Development Goal 4 (SD@) $LPV WR 3HQVXUH LQFOXVLYH D(
HGXFDWLRQ DQG SURPRWH OLIHORQJ OHDUQLQJ RSSRUWXQ

5. UN Convention on the Rights of the Child (UNCRC)Emphasises nediscrimination and
equal educational opportunities for all children. Efforts Toward Inclusive Education in India
India, with its vast soci@conomic diversity, has undertaken several initiatives tumpte

inclusive education for poor and deprived children. Constitutional Provisions

¥ $UWL F©Right té Education (RTE) Act, 2009 guarantees free and compulsory education
for children aged @4 years.
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¥ $UWLFOHYVziProbdpeGocial justice drprotect the interests of weaker sections. Major

Government Initiatives

1. Right to Education (RTE) Act, 2009 Mandates inclusion of children from economically weaker

sections in private schools under the 25% reservation.

2. Sarva Shiksha Abhiyan (SSAQcusedon universalising elementary education with special

emphasis on disadvantaged groups.

3. Samagra Shiksha Abhiyan An integrated scheme covering school education fommprg
to senior secondary level.

4. Mid-Day Meal Scheme Encourages schotdradlance and addresses malnutrition among poor

children.
5. Beti Bachao Beti Padhao Promotes the education of the girl child.

6. Kasturba Gandhi Balika Vidyalaya (KGBV) Residential schools for girls from disadvantaged

communities.

1. 7. Inclusive Educatiofior Disabled at Secondary Stage (IEDSS) Supports children with
disabilities from marginalised backgrounds. Role of Schools in Inclusive Education
Schools are the primary institutions responsible for implementing inclusive education.
Inclusive School Praides

1 Flexible curriculum design

¥ Remedial teaching and bridge courses

T Use of multilingual teaching strategies

¥ Child-friendly and safe learning environments

¥ Counselling and emotional support services

1 Collaboration with parents and community Teachers play a critical role by
adopting empathetic attitudes, differentiated instruction, and continuous

assessment methods.

Role of Teachers in Inclusive Education Teachers are the backbone of inclusive edocat
Their beliefs, skills, and commitment significantly influence the success of inclusion. Teacher

Responsibilities
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1. Understanding individual differences among learners
2. Adopting inclusive teaching strategies

3. Encouraging the participation of atudents

4. ldentifying learning difficulties early

5. Creating a supportive classroom environment Teacher training programs must include
components on inclusive pedagogy, child psychology, and social sensitivity. Effective Planning
for Inclusive Educton Inclusive education requires systematic and-a@tirdinated planning at

multiple levels.

1. Policy-Level Planning

a. Clear inclusion policies

b. Adequate funding for marginalised groups

c. Monitoring and evaluation mechanisms
2. SchootlLevel Planning

a. Needs assessment of students

b. Infrastructure development

c. Resource allocation

d. Inclusive school leadership
3. Curriculum and Pedagogy Planning

a. Contextbased curriculum

b. Life-skills education

c. Activity-based and experiential learning
4. Community Participation

a. Awareness programs for parents

b. Collaboration with NGOs

c. Local support networks
5. Use of Technology

a. Digital learning tools

b. Online remedial support

c. Open educational resources Challenges in Implementing Inclusive Education

despite significant efforts, several challenges persist
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1. Lack of Trained Teachers Lack of trained teachers refers to the shortage of educators who are
properly prepared to handifiverse classrooms, especially those including poor, deprived, or
special needs children. Without professional training in inclusive teaching methods, teachers may
struggle to identify learning difficulties, adapt lessons, or provide emotional and academic

support to disadvantaged students.

2. Overcrowded Classrooms Overcrowded classrooms mean having too many students in one
class beyond the ideal teacherstudent ratio. This makes it difficult for teachers to give individual
attention, manage the class effeely, and address the specific needs of poor and deprived

children, which can negatively affect learning outcomes.

3. Insufficient Funding Insufficient funding refers to the lack of adequate financial resources for
schools and educational programs. Miiit proper funding, schools cannot provide essential
facilities such as infrastructure, teaching materials, technology, scholarships, or trained staff,

which are necessary for inclusive education.

4. Rigid Curriculum Structures Rigid curriculum strucgimaean having a fixed and inflexible
syllabus that does not consider the diverse backgrounds, learning speeds, and abilities of students.
Such a curriculum may not allow modifications, remedial support, or alternative teaching

methods needed for disadvayed learners.

5. Social Prejudice and Stigma Social prejudice and stigma refer to negative attitudes,
discrimination, and biased beliefs against certain groups based on caste, poverty, gender,
disability, or community background. These attitudes create barriers to pytialpation and

can lower the confidence and motivation of deprived children.

6. Weak Monitoring Systems Weak monitoring systems refer to the lack of proper supervision,
evaluation, and accountability in educational programs. When policies and schesmast
regularly reviewed or assessed, problems such as dropout rates, misiuselsodnd poor
teaching quality may go unnoticed. Addressing these challenges requires political will, social

awareness, and sustained investment.
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Abstract-

Literature has historically functioned as a powerful medium for reflecting social
realities and raising awareness about social injustice. Among the manyisswés represented
in literary narratives, the educational deprivation of marginalized children remains one of the
most poignant themes. This research paper explores how literary texts serve as instruments of
social awareness by portraying the strugglesiegrived children and exposing the structural
inequalities that restrict access to education. Through an analytical study of selected works of
English literaturé particularly the novels of Charles Dickehthis paper examines how literary
narratives revealhe relationship between poverty, social exclusion, and educational inequality.
Drawing upon theoretical perspectives such as Marxism and social realism, the study argues that
literature not only represents the suffering of marginalized children butladdlenges dominant
social structures that perpetuate inequality. The emotional power of literary storytelling
encourages readers to empathize with disadvantaged characters and reflect critically on societal
institutions. Ultimately, this paper demonstgtdat literature plays a crucial role in shaping
social consciousness and advocating educational reform. By illuminating the struggles of
deprived children, literary works continue to promote awareness about the necessity of equitable

education in modersociety.

Keywords: Literature, Social Awareness, Educational Inequality, Deprived Children, Social

Realism, Charles Dickens

Literature has long served as both a reflection and critique of society, offering insight into the
lived experiences of individualho exist on the margins of social and economic structures.

Among the various social concerns explored in literary narratives, the issue of educational
deprivation among disadvantaged children occupies a particularly significant place. Education has

often been regarded as a pathway to personal growth, social mobility, and intellectual
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empowerment; however, throughout history, access to education has remained deeply unequal.
Social hierarchies based on class, poverty, and economic exploitesinequently denied
marginalized children the opportunity to pursue formal education. Literary writers, particularly
those associated with social realism, have played a crucial role in exposing these inequalities.
Through powerful storytelling and emotiolyalresonant characters, literature illuminates the
harsh realities faced by deprived children and invites readers to reconsider the ethical

responsibilities of society toward the most vulnerable members of the community.

The connection between literatur®Qe?G VRFLDO DZDUHQHVYVY OLHV LQ OLWH
VRFLDO UHDOLWLHV LQWR FRPSHOOLQJ QDUUDWLYHV WK
consciousness. Unlike purely factual descriptions of social conditions, literary texts evoke
empathy bypresenting human experiences in a vivid and emotionally accessible form. Stories
about impoverished or orphaned children encourage readers to confront social injustice on a
personal level. In this sense, literature functions not only as a form of agkptiession but also

as a means of social critique. Critics have frequently emphasized that literary narratives can
expose structural inequalities by portraying the everyday struggles of marginalized individuals.
Through such portrayals, literature chatjes the complacency of society and highlights the

urgent need for reform (Eagleton).

One of the most significant literary traditions concerned with social awareness is social realism, a
mode of writing that attempts to represent everyday life and soaciditmms with accuracy and
critical insight. Social realist writers often focus on the lives of wokilags individuals and
reveal how economic structures influence personal experiences. From a Marxist perspective,
literature can be understood as a aaltyroduct shaped by material conditions and class
relations. Marxist critics argue that literary texts frequently reveal the contradictions and
inequalities embedded within capitalist society (Tyson). The depiction of deprived children in
literature theefore reflects not only individual suffering but also broader social systems that

perpetuate inequality and restrict access to education.

Few authors illustrate this relationship between literature and social awareness as effectively as
Charles Dickens. VMing during the Victorian era, Dickens witnessed the rapid industrialization
of England and the profound social transformations that accompanied it. Industrial capitalism

created vast economic disparities, and children from poor families were often ift@dabour
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UDWKHU WKDQ HGXFDWLRQ 'LFNHQVIV QRYHOV FRQVLVW
children and expose the institutional failures that allowed such suffering to persist. His works
combine social realism with emotional storytelling, atieg narratives that both entertain and

provoke moral reflection.

2QH Rl WKH PRVW VWULNLQJ H[DPSOHV RI HGXFDWI
appears in Oliver Twist. The novel begins with the birth of an orphaned child mrish p
workhouse, immediately situating Oliver within a system that treats poverty as a moral failing
rather than a social problem. The workhouse system depicted in the novel symbolizes a society
that neglects the welfare and education of poor childreteddsof receiving care and instruction,
WKH FKLOGUHQ LQ WKH ZRUNKRXVH HQGXUH KXQJHU KXPL
for more food® 3B 3OHDVH VLU , ZDdpnres fe despdratidt ‘of children trapped in
an institution designed tsuppress rather than nurture human potential (Dickens, Oliver Twist).
Through this scene, Dickens not only evokes sympathy for Oliver but also criticizes the social

policies that deny basic dignity and education to the poor.

The narrative trajectory of Qder Twist further reveals how educational deprivation can lead to
moral and social vulnerability. When Oliver escapes from the workhouse, he encounters Fagin
and a group of juvenile pickpockets who exploit homeless children for criminal activities. The
absnce of education and social protection makes children susceptible to exploitation and
manipulation. Dickens portrays Oliver as inherenthnocent; emphasizing that criminal
behaviour among children is often a consequence of social circumstances eathiendte moral
corruption. By presenting this argument through a sympathetic protagonist, Dickens challenges
the Victorian belief that poverty was the result of individual moral failure.

Another powerful exploration of childhood deprivation appears iniD&opperfield, a novel
RIWHQ UHJDUGHG DV 'LFNHQVYV PRVW DXWRELRJUDSKLFDO
from childhood to adulthood, highlighting the emotional and intellectual challenges he faces.
After the death of his mother, David isbgected to the cruelty of his stepfather and eventually
IRUFHG WR ZRUN LQ D IDFWRU\ 7KLV HSLVRGH UHIOHFWYV 'L
in a blacking warehouse, an experience that left a profound psychological impact on him. The
factory ewironment described in the novel symbolizes the exploitation of child labour during the

industrial age. Instead of attending school and developing intellectually, David must perform
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repetitive manual labour in degrading conditions. The narrative voiceheofatlult David
recounting these experiences emphasizes thetéong consequences of childhood deprivation

and the importance of education in shaping identity aneiseth.

'LFNHQVYV FULWLTXH RI HGXFDWLRQDO V\VWHDBWhE& hbiFeR P HV
presents a satirical portrayal of utilitarian philosophy through the character of Thomas Gradgrind,
an educator who believes that education should be based solely on factual knowledge and rational
FDOFXODWLRQ *UDGJUL Q Gdatbon WsupbkeSse® Bnadinatdir ikndWeRotidralX
development, reducing children to mechanical learners. Through the contrast between
*UDGJULQGTY FKLOGUHQ DQG WKH FRPSDVVLRQDWH FKDU
education must nurture empathy, creé@i and moral understanding. Sissy, who comes from a
marginalized background, possesses emotional intelligence that challenges the limitations of
*UDGJULQGTY HGXFDWLRQDO SKLORVRSK\ 7KH QRYHO WK
education among ¢hpoor but also the inadequacy of educational systems that fail to address the

holistic needs of children.

7KH GHSLFWLRQ RI GHSULYHG FKLOGKRRG LQ 'LFNHQVTV Z
realist literature that seeks to expose injusticeaawbcate reform. By presenting the suffering of
children in vivid and emotionally compelling narratives, Dickens draws attention to the moral
UHVSRQVLELOLWLHYVY RI VRFLHW\ &ULWLFV KDYH DUJXHG W]
contributed toincreased public awareness about child labour, poor laws, and educational
inequality (Slater). His novels encouraged readers to question existing social structures and to

consider the possibility of reform.

ILWHUDWXUHTV SRZHU WR lés$@Hty Bbiliti toviriAdn2© ali3trabt bet@IH V V
problems. Statistical data about poverty or educational inequality may inform readers
intellectually, but literary narratives engage readers emotionally. When readers encounter
characters like Oliver Twist ddavid Copperfield, they experience the world through the eyes of
individuals whose lives are shaped by deprivation and injustice. This emotional engagement
fosters empathy and moral reflection. As literary theorists have observed, empathy is a crucial
component of ethical awareness because it allows individuals to recognize the humanity of others

and to respond to their suffering with compassion (Nussbaum).
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The influence of literature on social consciousness extends beyond the Victorian era. Modern and
contemporary literary works continue to explore themes of educational inequality and childhood
marginalization. Writers across different cultures have portrayed the struggles of children who
face poverty, discrimination, and limited educational opportuniflésese narratives remind
readers that the issues highlighted by Dickens remain relevant in the contemporary world. Despite
advances in educational policy, many children today continue to encounter barriers such as

economic hardship, inadequate schools,swowilal exclusion.

Literature therefore remains an essential cultural force in the ongoing struggle for social justice.
By presenting stories that reveal the lived experiences of marginalized individuals, literary texts
encourage readers to question sociaims and to imagine more equitable alternatives. The
imaginative power of literature allows readers to envision a society in which education is
accessible to all children regardless of social background. In this way, literature contributes not

only to cutural reflection but also to social transformation.

The relationship between literature and social reform is complex and indirect, yet its impact
should not be underestimated. While literary works cannot by themselves eliminate social
inequality, they plgt a vital role in shaping public attitudes and moral values. The emotional
resonance of storytelling can inspire readers to support policies and initiatives that promote
educational equality. In this sense, literature acts as a catalyst for social asjae@cesraging

individuals to recognize injustice and to participate in the process of change.

Ultimately, the representation of deprived children in literature highlights a fundamental ethical
question: what responsibilities does society bear towardnidst vulnerable members? By
confronting readers with the realities of poverty and educational deprivation, literary narratives
challenge complacency and indifference. They remind us that the denial of education to any child

represents not only a persoralgedy but also a collective moral failure.

In conclusion, literature serves as a powerful instrument for raising awareness about the
educational problems faced by deprived children. Through emotionally compelling narratives and
socially conscious storyleig, literary works reveal the structural inequalities that prevent many
children from accessing education. The novels of Charles Dickens demonstrate how literature can

expose injustice while simultaneously encouraging empathy and moral reflection. &yireng
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readers both intellectually and emotionally, literature fosters a deeper understanding of social

inequality and inspires a commitment to educational reform. As societies continue to confront

issues of poverty and exclusion, literary narratives welinain indispensable in reminding

humanity of its responsibility to ensure that every child has the opportunity to learn, grow, and

participate fully in society.
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Abstract

Children from disadvantaged backgrounds face multiple, intersecting barriers that
limit their access to quality education. These barriers include economic deprivation, social
exclusion, gender bias, disability, geographic isolation, inadequate healthutitcbm and
systemic policy implementation gaps. In India, despite legal guarantees such Righhef
Children to Free and Compulsory Education Act (RTE, 2009and policy frameworks like the
National Education Policy 2020 disparities persist, partiarly among marginalized groups.
Globally, evidence highlights that leimcome, rural, and socially excluded children face similar
challenges, underscoring the universality of educational disadvantage.

This narrative review synthiees research, policy documents, and case studies to
examine the factors contributing to educational disadvantage and critically evaluate existing
strategies. Effective interventions include legal and policy enforcement, teacher capacity building,
communiy engagement, financial and material support, health and nutrition programs, inclusive
pedagogy, and technolodpased learning. Despite these measures, persistent chalenggsas
resource shortages, so@aultural resistance, learning gaps, limited teacquality, and the digital

divide? continue to hinder equitable educational outcomes.

The review emphasizes the importance of ndiltiensional, evidenekased,
and contexsensitive strategies that address intersectingaddantages simultaneously.
Recommendations include strengthening policy implementation and monitoring, enhancing
teacher training, promoting community participation, providing targeted financial and health

support, and leveraging technology to improve as@nd learning.

Keywords: Disadvantaged children, inclusive education, educational equity, policy review, India,

global strategies.
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1. Introduction

Education is universally recognized as a fundamental human right and a key
driver of social and economic development (UNESCO, 2015). Beyond literacy and numeracy,
education equips children with cognitive, social, and emotional skills that enable them to
participate effectively in society and contribute to economic growth (Worldk,B201.8). It also
plays an important role in reducing inequality, promoting social mobility, and breaking cycles of
intergenerational poverty. Despite global commitments to universal education, many children
around the world continue to face barriers tir@vent them from accessing or completing quality
education. These barriers are often rooted in overlapping disadvantages such as poverty, gender
inequality, social marginalization, disability, and geographic isolation (UNICEF, 2019). As a
result, disadvalaged children frequently experience limited educational opportunities, lower

learning outcomes, and higher dropout rates.

In India, several major policy initiatives have been implemented to expand access
to education and addressducational inequalities. Th&ight of Children to Free and
Compulsory Education Act (RTE), 2009 guarantees free elementary education for children
aged 614 years. The Act mandates free admission, prohibits discrimination, and establishes
standards for sdwol infrastructure, teacher qualifications, and studeatcher ratios. It also
promotes childfriendly learning environments and prohibits corporal punishment. The RTE Act
has significantly increased school enrollment; however, disparities in learninognag and

educational quality remain.

The National Education Policy (NEP) 2020further aims to transform the Indian
education system by emphasizing foundational literacy and numeracy, early childhood care and
education, inclusive leang environments, and the integration of technology in education
(MHRD, 2020). The policy highlights the importance of addressing the needs of socially and
economically disadvantaged groups, including girls, children with disabilities, and children from

rural or marginalized communities.

Despite these initiatives, evidence from national surveys such asithial Status of Education
Report (ASER) indicates that although enrollment levels have improved, many children still
struggle with basic reading anditametic skills (ASER, 2021). Educational disadvantage is

therefore not only about access but also alearhing quality and retention.
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This narrative review synthesizes existing literature on the education of disadvantaged
children, focusig on the factors contributing to educational disadvantage, policy responses,
effective strategies, persistent challenges, and future recommendations. Understanding these
issues is essential for developing inclusive educational systems that ensurelesdpatiaiing

opportunities for all children.
2. Defining Disadvantaged Children

The termdisadvantaged childrenrefers to children who experience barriers that limit their
ability to access quality education. These barriers may arise from economic, social, cultural,
geographic, healtrelated, or personal factors. Identifying these dimensions is important for

desiquing targeted educational interventions.
Economic Disadvantage

Economic hardship remains one of the most significant barriers to education. Children
from low-income households often struggle to afford schieldted expenses such as unifeym
books, and transportation. In many cases, children are required to contribute to household income
through labor or domestic work, which reduces their school attendance. Research shows that
children from the poorest households are significantly leskylikeattend school compared with
those from wealthier families (UNICEF, 2014).

Social and Cultural Disadvantage

Social inequalities related to caste, ethnicity, religion, and gender influence
educational participation. In India, margizadd groups such as Scheduled Castes (SC),
Scheduled Tribes (ST), and Other Backward Classes (OBC) often experience discrimination and
limited educational opportunities. Gender inequality also remains a major barrier, with girls
frequently facing early maage, domestic responsibilities, and social restrictions that limit their
schooling (Kingdon, 2007).

Geographic and Infrastructural Disadvantage

Children living in rural or remote areas often face challenges in accessing schools
due to long travel distances, poor transportation, and inadequate school infrastructure. Rural
schools frequently experience shortages of qualified teachers, learning materials, and basic

facilities such as sanitation and electricity (Shah & Shah, 2017).
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Children with Disabilities

Children with physical, sensory, or cognitive disabilities are particularly
vulnerable to educational exclusion. Many schools lack accessible infrastructure, assistive

technologies, and teachers trainethiriusive education (UNICEF, 2016).
Familial and Household Factors

Family characteristics also influence educational participation. Parental education, income level,
DQG DWWLWXGHV WRZDUG VFKRROLQJ DIIHFW FKLOMBBUHQTYV
have limited education often lack academic support at home (Desai et al., 2017).

Health and Nutrition

Health and nutrition are important determinants of learning outcomes. Malnutrition and chronic
illnesses can impair cognitive development, reduce emnation, and increase absenteeism
(GranthamMcGregor et al., 2007).

3. Causes of Educational Disadvantage

Educational disadvantage arises from a complex interaction of economic, social, institutional, and

healthrelated factors.
Economic Barriers

JLODQFLDO FRQVWUDLQWYV OLPLW IDPLOLHVY DELOLW\ WR
indirect costs such as transportation and school materials can discourage enrollment (Baye &
Johnston, 2014).

Geographic Barriers

Remote areas often lack adeguathool infrastructure and trained teachers, resulting in lower
educational quality (Shah & Shah, 2017).

Social and Cultural Factors

Gender norms, caste discrimination, and social exclusion can discourage school participation.
Girls in some communities ¢a early marriage or domestic responsibilities that interrupt
education (Kingdon, 2007).
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Family Factors

)DPLO\ LQVWDELOLW\ PLJUDWLRQ DQG ORZ SDUHQWDO H(

contribute to dropout (Desai et al., 2017).
Health and Nutrition

Poor health and malnutrition can negatively affect cognitive development and academic

performance (GranthafcGregor et al., 2007).
Institutional Barriers

Weak policy implementation, teacher shortages, and rigid curricula contribute to persistent

educational disparities (Kingdon & Teal, 2010).
4. Policies and Programmatic Frameworks
Right to Education Act (2009)

The RTE Act guarantees free and compulsory education for children a¢géars. It mandates

minimum standards for school infrastru@uteacher qualifications, and studgeacher ratios.
National Education Policy (2020)

NEP 2020 emphasizes foundational literacy, inclusive education, and technology integration to

improve learning outcomes and reduce educational inequality.

Government Programs

Several government schemes aim to support disadvantaged children:
Mid -Day Meal Schemezimproves attendance and nutrition.
Scholarships and stipendstsupport economically disadvantaged students.
Free textbooks and uniforms treduce financial barris.

Teacher Training

Professional development programs can equip teachers with skills in inclusive pedagogy and

remedial instruction.
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Health and Nutrition Programs

Schoolbased health interventions, including nutrition programs and health screeningsyampr

both attendance and learning outcomes.
Technology Integration

Digital learning platforms and blended learning models can help reach children in remote or

underserved areas.
Integrated Approaches

The most effective programs combine multiple strategietiding financial support, community

engagement, and teacher training.
6. Persistent Challenges
Despite progress, several challenges remain:
Limited school infrastructure and resources
Weak policy implementation and monitoring
Sociccultural barriersuch as gender discrimination
Learning deficits among students
Health and nutrition challenges
Digital divide in access to technology
Intersectional disadvantages affecting the most marginalized children
7. Future Directions and Recommendations

To improveeducation for disadvantaged children, future interventions should focus on:

Strengthening policy implementation and monitoring
Enhancing teacher training and professional development
Increasing community participation and parental engagement
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8. Conclusbn

Education is essential for individual empowerment and societal development.
However, disadvantaged children continue to face barriers such as poverty, social discrimination,

geographic isolation, disability, and health challenthat limit their educational opportunities.

Policies such as thRight to Education Act (2009) and National Education Policy (2020)
along with government programs and NGO initiatives, have expanded access to education.
Nevertheless, persistechallenges related to infrastructure, policy implementation, sadtaral

barriers, and learning quality contmto hinder educational equity.
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I ntroduction

Education is widely recognised as fandamental human right and a powerful
instrument for social transformation. For poor and deprived chikdtkase affected by poverty,
social exclusion, gender discrimination, disability, migration, or corffladucation becomes not
only a pathway to knowldge but also a means of breaking the cycle of intergenerational
disadvantage. In a diverse and populous country like India Insuring equitable access to quality
education remains both a constitutional commitment and a developmental necessity. Alongside
public initiatives, Corporate Social Responsibility (CSR) funding and -Somernmental
Organisations (NGOs) play a crucial complementary role in expanding educational opportunities
for disadvantaged children. This chapter explores government schemes dduda¢ion of poor
and deprived children, examines the growing importance of CSR funding in education, and

analyses the role of NGOs in implementing inclusive and sustainable educational interventions.

1. Conceptual Framework: Education for the Poor andriizegp Poor and deprived children
include those belonging to economically weaker sections, Scheduled Castes (SC), Scheduled
Tribes (ST), minority communities, migrant families, children with disabilities, urban slum
dwellers, and children in remote ruraéas. These children often face multiple barriers:

a) Financial constraints

b) Lack of parental literacy

c) Gender bias

d) Social discrimination

e) Inadequate infrastructure

f) Limited access to digital resources Inclusive education aims to remove these barriers and

ensure that every child receives quality education regardless of background.

2. Government Schemes for Education of Poor and Deprived Children The Governmenra of Indi
has introduced several landmark policies and schemes to promote universal and inclusive

education.
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2.1 Right to Education Act (RTE), 2009 The Right of children to Free and Compulsory

Education Act(RTE) is a historic legislation that guarantees free@mgulsory education to all

children aged @4 years. Key provisions include:

a)
b)
c)
d)

e)

Free education in government schools

25% reservation for economically weaker sections in private schools

No detention policy (initially)

Norms for pupiteacher ratio

Infragructure standards for schools RTE has significantly increased enrolment rates,
especially among marginalised groups. However, quality and retention remain areas

requiring further strengthening.

2.2 Sarva Shiksha Abhiyan (SSA) Launched in 20Qlaimed at &rva Shiksha Abhiyan

universalising elementary education. Objectives:

2)

a)
b)
c)

d)
e)
f)

0)
h)

Opening new schools in underserved areas

5HFUXLWPHQW RI WHDFKHUV £ &RQVWUXFWLRQ RI FODV
Special focus on girls and disadvantaged children SSA laid the foundationafs
enrolment and infrastructure development across rural and tribal regionSaagra
Shiksha Abhiyan In 2018 the government integrated SSA, RMSA, and Teacher
Education into Samagra Shiksha. Key features:

Holistic school education from pgaimaryto Class XII

Focus on learning outcomes

Support for inclusive education for children with disabilities

Digital classrooms and ICT initiatives

Teacher training reforms Samagra Shiksha emphasises equity and quality, especially for

underprivileged commuties.

2.4Mid -Day Meal SchemeThe provides free nutritious meals to students in government and

aided schools. Impact:MiBay Meal Scheme

a)
b)
c)
d)

Increased school attendance

Reduced dropout rates

Improved nutritional levels

Encouraged enrolment of gider poor families, this scheme reduces the financial burden

and ensures at least one nutritious meal per day for children.
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2.5Kasturba Gandhi Balika Vidyalaya (KGBV ) Kasturba Gandhi Balika focuses on providing
residential schooling facilities to girls belging to SC, ST, OBC, and minority communities in
educationally backward blocks. This scheme has significantly improved access to education for

girls from marginalised communities.

2.6 Beti Bachao Beti Padhaoo HWL %DFKDR %HWL 3DGKDPRro@tiGhP&RIVHYV J
education. It addresses gender discrimination and encourages families to educate daughters. 2.7
National Education Policy (NEP), 2020 The National Education Policy emphasis.

a) Foundational literacy and numeracy

b) Early childhood care andiacation

¢) Inclusive and equitable education

d) Gender Inclusion Fund

e) Special Education Zones NEP 2020 aims to bridge learning gaps and provide holistic

education for disadvantaged groups.

3. CSR Funding in Education

3.1 Concept ofCSR Corporate Social Respnsibility (CSR) refers to the ethical responsibility

RI EXVLQHVVHV WR FRQWULEXWH WR VRFLHWDO GHYHORS
companies in India must spend at least 2% of their average net profits on CSR activities.
Corporate Social Resnsibility is a powerful tool for social change. In India, CSR has become a
structured and legally supported mechanism for promoting education, healthcare, environmental
protection, and rural development. When properly implemented, CSR bridges the wwapnbet
corporate growth and social welfare, contributing to inclusive and sustainable national

development. Education is one of the priority areas under CSR.
3.2 Areas of CSR Support in Education CSR initiatives often focus on:

a) School infrastructure devedment

b) Digital classrooms and smart boards

c) Scholarships for poor students

d) Skill development programs

e) Teacher training

f) STEM education for girls Many companies partner with NGOs and local governments to

implement these programs effectively
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2) 3.3 Impact of CSR on Education CSR funding has:
a) Improved school infrastructure
b) Promoted digital literacy
c) Enhanced vocational training
d) Reduced dropout rates in certain regions CSR acts as a bridge where government
resources are limited, especially immeate and tribal areas.
3) 3.4 Challenges in CSR Implementation
a) Lack of monitoring
b) Urbancentric funding
c) Shortterm project focus
d) Limited community participation For maximum impact, CSR initiatives must align with
government policies and grassroots needs.
4) 4. Role of NGOs in Education
5) 4.1 Nature and Importance of NGOs N@Governmental Organisations (NGOs) work
independently to addse social issues. In education, NGOs focus on outreach, innovation, and
community engagement. Some prominent NGOs in India include:
a) Pratham
b) Teach For India
c) Smile Foundation
d) CRY

4.2 Key Contributions of NGOs
1. Bridging Learning Gaps NGOs conduct relaéclasses and learning camps.

2. Community Mobilisation They raise awareness among parents about the importance of

education.
3. Innovative Teaching Methods Activibyased and chiléntered approaches.

4. Focus on Vulnerable Groups Street childrdmldclabourers, migrants, and differentpled

children.

5. Advocacy and Policy Influence NGOs often provide research inputs to policymakers.
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4.3 NGOGovernment Partnerships Many government schemes collaborate with NGOs for
implementation. NGOs bring dkibility, while government ensures scale and funding. Public
Private Partnerships (PPP) in education combine government support, CSR funding, and NGO
expertise.

5. Integrated Approach: Government, CSR, and NGOs The education of poor and deprived

childrencannot rely solely on one sector. A collaborative model ensures sustainable impact:

a) Government: Policy, funding, infrastructure
b) CSR: Financial support, innovation, technology
c) NGOs: Grassroots implementation, community trust When these three stakeholders work

together, the reach and quality of education improve significantly.

6. Challenges in Educating Poor and Deprived Children Despite various schemes, several issues

persist:

a) Digital divide

b) Teacher shortages

c) Poor monitoring systems

d) Social discrimination

e) Child labor and early marriageldressinghese challenges requires sustained commitment

and systemic reforms.

7. Recommendations

. Strengthen monitoring of governmachemes.
. Increase CSR funding in rural and tribal areas.
. Promote longerm partnerships between NGOs and schools.

. Invest in teacher training for inclusive classrooms.

a A W N PP

. Expand digital access for marginalised students.

6. Ensure community paetpation in school management. Conclusion Education is the
cornerstone of national development and social justice. For poor and deprived children, it
represents hope, dignity, and empowerment. In India, government schemes such as RTE,
Samargra Shiksha, EHDay Meal Scheme, and KGBV have significantly expanded access to

education. CSR funding has strengthened infrastructure and introduced innovation, while NGOs
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have worked tirelessly at the grassroots level to bridge gaps and reach the most marginalised.

Howewer, access alone is not enouBl.investing collectively in inclusive education, society not

only uplifts the deprived but also builds a stronger, negugtableand progressive nation.
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Abstract

The National Education Policy (NEP) 2020represents a watershed moment in the
history of Indian education, aiming to overhaul a system decades old. Central to its vision is a
commitment to equity and inclusion, explicitly recognizihgttindia's educational goals cannot
be achieved without uplifting its most marginalized children. This paper examines the status of
two such critical group3 poor children (encompassing those from various secamomically
disadvantaged backgrounds) angceptional children (those with disabilities and special
needs} within the framework of NEP 2020. It delves into the policy's foundational shifts, its
targeted provisions foSocicEconomically Disadvantaged Groups (SEDGsand Children
with Special Needs CwSN), and the early signs of its implementation. The analysis reveals that
while NEP 2020 provides a robust and progressive conceptual framework that moves beyond
mere access to quality and retention, a significant gap persists between its transfohegine
and ontheground reality. Challenges related to inadequate funding, inconsistent data,
infrastructural deficits, and the slow pace of critical reforms threaten to leave the very children the
policy seeks to empower still waiting on the margins.

Keywords- NEP 2020, inclusion, SEDG£wSN, equity, exceptional children, children with
disabilities, economically disadvantaged, educational access

Introduction -- A Paradigm Shifttowards Inclusivity For decades, Indian education policy
grappled with ke twin challenges of access and equity. National Policy on Education

(NPE) 1986and the subsequent Right to Education (RTE) Act, 2009, succeeded in significantly
improving enrolment at the elementary level. However, the system continued to be plagued by
high dropout rates, poor learning outcomes, and a persistent inability toaethmeaningfully
educate children from the poorest households and those with disabilities.

The National Education Policy 2020 was conceived to address these very shortcomings. It
is not merely an update but a fundamental restructuring oédbeational landscape, extending
the 10+2 structure to a more holistic 5+3+3+4 design, encompassing ages 3 to 18. At its

philosophical core lies the principle that "education is the single greatest tool for achieving social
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justice and equality”. This pgpU DUIXHV WKDW 1(3 TV SULPDU\ FRQWL
poor and exceptional children is iiistersectional and universal approach to inclusion By
broadening the definition of disadvantage and weaving inclusive strategies throughout the policy
document, it moves the needle from simply getting children into schools to ensuring they thrive
within them. However, the translation of this ambitious vision into tangible outcomes for the most
vulnerable remains a work in progress, hindered by -deape systemic and financial
challenges.

Conceptualizing Disadvantage: The Umbrella of SEDGs

One of NEP 2020's most significant conceptual advancements is the formalization of the term
SocioEconomically Disadvantaged Groups (SEDGs)This umbrella category badens the
traditional focus on caste and tribe to include a wider spectrum of marginalization, reflecting a
more nuanced understanding of the barriers to education. The policy identifies five primary sub
categories of SEDGs:

1. Gender Identities: (particdarly female and transgender individuals)

2. SocioCultural Identities: (Scheduled Castes, Scheduled Tribes, Other Backward Classes, and
linguistic & religious minorities)

3. Geographical Identities: (students from remote villages, small towns, and aspiailt
districts)

4. SocioEconomic Conditions: (migrant communities, lovincome households, children in
vulnerable situations like orphans, child beggars, and the urban poor)

5. Disabilities: (covering the 21 disabilities listed in the Rights of Pesseith Disabilities Act,

2016)

Provisions for Poor and SocieEconomically Disadvantaged Children

1(3 TV VWUDWHI\ IRU FKLOGUHQ IURP SRRU DQ@Eed;LVDG
focusing on early intervention, removing economic barriers, andtirngeflexible learning
pathways.

1. Foundational Strengthening: The Great Equalizer

The policy posits that the strongest weapon against inequality is a strong foundation. It recognizes
that over 85% of brain development occurs before the age of six, nma&itygChildhood Care

and Education (ECCE) a critical leveller. The inclusion of three years of preschool (Balvatika)

for all children aged -® is a landmark step. For a child from a poor household, where access to
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cognitive stimulation and learning matds may be limited, a quality ECCE programme can
bridge the developmental gap before formal schooling begins.

Complementing this is thidational Mission on Foundational Literacy and Numeracy (FLN)
operationalized through the NIPUN Bharat mission. The goab ensure that every child in
Grade 3 achieves fundamental reading, writing, and arithmetic skills by-202®his is
particularly vital for firstgeneration learners from poor families who lack academic support at
home. As per recent data, the NIPWWarat mission has reached over 4.2 core students, and
foundational learning outcomes are showing signs of improvement, with ASER 2024 reporting
the highest foundational reading levels in government schools since 2005.

2. Targeted Interventions for Acces and Retention

Beyond foundational skills, the policy outlines specific mechanisms to tackle dropout rates, which
remain alarmingly high for SEDGs at the secondary lé<&y. strategies include:

-Gender Inclusion Fund: To build the nation's capacity toguide equitable quality education to

all girls and transgender students, addressing specific barriers like safety and lack of conveyances.
-Special Education Zones (SEZs)Declaring regions with high populations of educationrally
disadvantaged SEDGs as SE#ere all schemes will be implemented with concerted effort to
truly transform their educational landscape.

-Expansion of Hostels and Residential SchoolsStrengthening and expanding facilities like
Kasturba Gandhi Balika Vidyalayas (KGBVSs) for girls addtaji Subhash Avasiya Vidyalayas

for SEDG students. Currently, 5,269 KGBVs house over 7.58 lakh girls, and 1,137 residential
schools support 1.15 lakh SEDG students.

-Tracking and Monitoring: Using technology to track the enrolment, attendance, and learning
progress of children from disadvantaged groups to prevent dropouts.

-Flexible Learning Options: For children who are unable to attend formal schools, the policy
expands the role of open artdistance learning (NIOS) and alternative education centres,
providing multiple entry and exit points .

3. Addressing Language and Pedagogy

For many poor children, especially those from tribal communities, the language of instruction is a
VLIJQLILFDQW EDUULHU 1(3 TV VW U RIQrhe HaRghixgB/Matver R Q L (
tongue until at least Grade 5 (preferably till Grade 8) is a pdwenclusive measure. It ensures

that a child is not disadvantaged simply because their home language differs from the state's
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official language. This is backed by the development of multilingual primers and resources on the
DIKSHA platform, now availablén 133 languages.

Provisions for Exceptional Children (Children with Special Needs)

NEP 2020 is unequivocal in its commitment to “inclusion and equal participation of children with
disabilities across all stages of school education”. It fully endoregartivisions of th&ights of
Persons with Disabilities (RPwD) Act, 2016and its approach is far more comprehensive than
any previous policy.

1. Mainstreaming and Universal Access

The policy moves away from a segregationist model towards a "whole sghoaaah” to
inclusion. This means mainstream schools must be equipped to welcome and educate CwSN. Key
provisions include:

- Barrier -Free Access: Mandating the provision of ramps, handrails, and adapted toilets in all
schools.

- Assistive Technologies and.earning Materials: Ensuring CwSN have access to assistive
devices, adapted learning materials (like Braille books and audiobooks), and tecrerabipd

aids. The Samagra Shiksha scheme provides financial support for aids, appliances, and
allowances foscribes and transportation.

- Resource Centres:Establishing dedicated resource centres in school complexes to provide
specialized support for children with higlpport needs.

2. Early Identification and Assessment

Early intervention is critical for CwSNThe policy promotes the use of screening tools like the
PRASHAST App (Preassessment Holistic Screening Tool), developed by NCERT, to enable
early identification of disabilities at the school level. With over 4.81 lakh users registered on the
app, this epresents a significant step towards timely support and certification.

3. Teacher Training and Sensitization

A policy is only as good as its implementers. NEP 2020 calls for the capacity building of teachers
in inclusive methods. The NISHTHA teacher tramiprogramme now integrates modules on
inclusive education, and over 12 lakh teachers have been trained on FLN and related inclusive
practices . Furthermore, the policy advocates for engaging special educators at the school
complex level to support bothaehers and students.

4. Curriculum and Examination Reforms
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The policy promotes flexibility to ensure CwSN can demonstrate their potential. The CBSE
board, for instance, provides exemptions and concessions such as scribe facilities, compensatory
time, and lexible subject choices for candidates with disabilities. The introduction of Indian Sign
Language (ISL) as a formal subject and the development of over 1,000 ISL videos and talking
books are monumental steps for deaf learners, for which India was avilaedet\ESCO King

Sejong Literacy Prize in 2021.

Implementation: The Gap Between Vision and Reality

Despite these comprehensive provisions, the-year journey of NEP 2020 has revealed
significant implementation gaps that disproportionately affect theegp@nd most exceptional
children. The policy's noble intentions often stumble on the ground due to a lack of resources,
data, and political will.

1. The Financial Hurdle: The Unmet 6% GDP Target

The most oficited and critical challenge is the persistentderfunding of education. NEP 2020

itself recommended increasing public investment in education to 6% of GDP at the earliest.
However, years after its launch, the actual expenditure has stagnated at around 2.9% of GDP. This
financial constraint directlympacts the implementation of inclusive strategies.

2. The Invisibility of the Most Vulnerable

You cannot help those you cannot see. The policy's success for specific groups like migrant
children and Denotified Tribes (DNTS) is crippled by a lack of bagata. The policy explicitly
recognizes migrant families, yet officials admit there aoeofficial figures estimating how

many children of seasonal migrants exist nationwideWithout being counted in datasets like
UDISE+, they remain invisible to the system, unable to benefit from targeted schemes. Similarly,
nomadic and deotified communities, burdened by historical stigma, are largely unmapped in
NEP frameworks. A 2024 resv found that only 0.8% of DNT youth ever attain higher
education, and in one community, 65.6% of chitdnad never enrolled in school.

3. Infrastructure and Resource Deficits

While policies mandate barrifree access, ground realities tell a differemdrys Basic
infrastructure for accessibility, such as ramps, handrails, and adapted toilets, remains inconsistent
across the country. Furthermore, the shortage of trained special educators is acute. Although the
policy envisions a robust support systeng #vailability of qualified professionals to cater to the

diverse needs of CwSN in regular schools is woefully inadequate. Data fror22@2®ws that
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only 57.2% of schools have functional computers and only 53.9% have internet access,
highlighting the dgital divide that leaves many poor and rural students behind.
4. The Plight of the Unseen and Unheard
Certain groups highlighted by the policy remain on the fringes. For children of seasonal migrants,
the lack of provisions for intestate credit transfeportable entitlements (like miday meals),
and mobile classroom models means they remain "on hold, not in school". For LGBTQ+ youth,
while the policy's Gender Inclusion Fund and identification of transgender students are first steps,
broader protectionemain absent.
5. Coordination and Capacity Issues
Education is a concurrent subject, and the successful implementation of NEP 2020 depends on
strong centrestate coordination. However, there have been instances of political resistance and
varying levelsof commitment from state governments. The lack of robust data systems for
monitoring and evaluation, combined with institutional resistance to pedagogical reforms,
hampers the effective tracking of progress for SEDGs.
Conclusion andthe Way Forward

NEP 2020 is undeniably a visionary document that reimagines Indian education
through an inclusive lens. Its recognition of the diverse and intersectional nature of disadvantage,
its focus on foundational learning as a great equalaed its comprehensive framework for
children with special needs are laudable and-patiaking. For poor and exceptional children, the
policy offers a promise of not just access, but of quality, digaitg, the opportunity to thrive.
To transform visiorinto reality for India’'s most marginalized children, a mplonged effort is
imperative:
1. Prioritize and Increase Funding: The central and state governments must demonstrate
political will by progressively increasing education expenditure to reaet6%h of GDP goal,
with a specific, ringfenced allocation for SED@cused interventions and inclusive
infrastructure.
2. Make the Invisible, Visible: There is an urgent need to improve data collection mechanisms,
particularly for highly marginalized gres like migrant children and DNTs. Including
disaggregated data in UDISE+ is the first step towards targeted action.
3. Operationalize Inclusivity: Policies must be backed by enforceable standards. This includes

mandating annual accessibility audits fdrszhools, creating a clear cadre of special educators

Page38



eRs _LEIE€ ¢! "O/kS™]

with defined ratios, and fastacking the implementation of critical frameworks like the NCERT
manual on transgender concerns.

4. Build Capacity and Sensitize:Investment in infrastructure must beatohed by investment in
people. Largescale, mandatory training and sensitization programmes for all teachers and
administrators on inclusive practices and the needs of diverse SEDGs aregotiable.

5. Foster Inter-State Coordination: For migrant children and other mobile populations, the
Ministry of Education must facilitate the creation of portable student IDs and credit transfer
mechanisms that work across state lines, ensuring continuity of learning.

Ultimatdy, the success of NEP 2020 will not be judged by the eloquence of its text,
but by its impact on the most difficult to reach. For the poor child in a remote village and the
exceptional child striving to learn, the policy must move from being a documenomise to a
guarantee of opportunity. The framework is in place; the task now is to bridge the profound gap

between its inclusive vision and the persistent inequalities on the ground.
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Abstract

:RPHQYV HGXFDWLRQ DQG HPSRZHUPHQW DUH YHU\ LPSRU
helps women gain knowledgepnfidence, and skills to make better decisions in life. When
women are educated, their social status improves, they become financially independent and they
can actively participate in family and community decisions. However, many women still face
problemssuch as poverty, gender discrimination, early marriage, lack of awareness and limited
HGXFDWLRQDO IDFLOLWLHV 6R ZRPHQYVY HGXFDWLRQ DQC
support. Different educational initiatives started by governments, schools aricdbsgarazations
help girls continue their studies and develop new skills. Scholarships, awareness programs, and
safe learning environments encourage families to send girls to school. Society and family support
are also very important in changing old thimipatterns and promoting equal opportunities for
girls and boys.Empowered women contribute to the overall development of society. They support
their families, improve health and education levels and inspire other women and children.
Technology and digitalearning have also created new opportunities for women to study and

learn from home, especially in rural areas.

7KLY DEVWUDFW KLJKOLJKWYV WKH QHHG IRU FRQWLQXRXV
education, improve their social position, and suppeducational programs that lead to
empowerment. When women are educated and empowered, society becomes more equal, strong
and developed. Therefore collaboration among government, educational institutions,
communities, and families is essential to ensbet every woman gets the opportunity to learn,

grow, and succeed.

Keywords: :RPHQYV (GXFDWLRQ :RPHQ (PSRZHUPHQW BRFLDC

Equality, Educational Programs, Skill Development, Social Progress.
Introduction

Women are the gdr of every society and contribute greatly to the development of families,

communities, and nations. For a long time, many women around the world have faced social,
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cultural, and economic challenges that restricted their access to education and equatitppo
,QFUHDVLQJ DZDUHQHVYVY DERXW ZRPHQTV HGXFDWLRQ HQ
educational programs, and promoting empowerment are important steps for creating a fair and
progressive society. Education not only improves the life wfomnan but also brings positive
change to families and communities by supporting better health, economic progress, and social

unity.

,Q UHFHQW \HDUV XQGHUVWDQGLQJ DQG DZDUHQHVV RI ZI
considerably. Governments, edtional institutions, social organizations, and communities are
now giving greater attention to the education and empowerment of women. Even with these
improvements, problems such as gender inequality, poverty, early marriage, and lack of
awareness contieuto create obstacles. Therefore, sustained efforts are essential to spread
awareness and build a supportive environment where women can achieve their goals and reach

their true potential.
,PSRUWDQFH RI :RPHQYV (GXFDWLRQ

Education serves as the pathway ampowerment. When women have access to quality
education, they develop knowledge, sahfidence and skills that enable them to make wise
decisions about their lives. Educating women contributes to improved health, lower poverty
levels, and greater invadynent in economic and political activities. Women who are educated
often encourage their children to study, creating a positive cycle of learning and progress for
future generations.Education also helps women become aware of their rights and duties. It
empwers them to stand against social injustice, speak out against discrimination, and take an
DFWLYH UROH LQ FRPPXQLW\ GHYHORSPHQW 1DWLRQV WKI
stronger economic growth and social advancement because educated makervaluable

contributions to the workforce.

)JXUWKHUPRUH ZRPHQYV HGXFDWLRQ VXSSRUWY JHQGHU H-
opportunities to learn, society becomes more fair and inclusive. Educated women serve as
inspiring role models, motating young girls to set high goals and work towards achieving their

dreams.

%DUULHUV WR :RPHQYV (GXFDWLRQ DQG (PSRZHUPHQW
Many obstacles stand In the wafywomen educatioandempowerment:
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Poverty: Families with low income often give more importanceBRR\V] HGXFDWLRQ WKD
Early marriage: Many girls have to leave school at a young age because of early marriage.

Cultural beliefs: Traditional norms sometimes discourage girls from continuing higher
education.

Safety issues Unsafe transport and inseXUH VFKRRO HQYLURQPHQWV FDQ
attendance.

Poor infrastructure: Lack of proper schools, sanitation facilities, and learning resources affects
girls more seriously.

Limited awareness Many communities do not fully understand the ldagn benefits of
educating girls.

Solution: Removing these barriers requires joint efforts from governments, communities,
educational institutions, and families.

Social Status of Women: Past and Present

Historically, the social positiorof women has differed across cultures and
civilizations. In many societies, women were mainly limited to domestic duties and were often
denied opportunities for education and participation in decisiaking processes. Traditional
customs and cultural befis frequently restricted their freedom and reduced their involvement in
public life. With time, social reform movements and awareness initiatives have contributed to
improving the status of women. Legal changes, better educational opportunities, aasgethcre
economic participation have allowed women to achieve significant success in fields such as
science, education, politics, business, and sports. Today, women hold leadership roles as
scientists, entrepreneurs, educators, and deemsakers, demonstraiy that ability is not
determined by gender. Despite this progress, several challenges still exist. In many regions,
women continue to experience discrimination, wage inequality, violence, and limited access to
resources and opportunities. Social sterestyp DQG RXWGDWHG DWWLWXGHYV
growth and patrticipation. Therefore, promoting awareness about gender equality and encouraging
UHVSHFW IRU ZRPHQYY FRQWULEXWLRQV DUH HVVHQWLDO V

Educational Initiatives for Women

Governments and organizations across the world have introduced various educational programs to
HQFRXUDJH ZRPHQTVY HGXFDWLRQ DQG HPSRZHUPHQW 7KF

opportunities, lower school dropout rates, andivaté girls to continue higher studies. In India,
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several schemes have been implemented to support the education and welfare of girls. Initiatives
such as scholarships, free textbooks, midday meal programs, and awareness campaigns have
greatly improved gioV] HQUROPHQW L Q -MasddRPRr@ams &id B&el @rovis

also play a significant role in motivating families to educate their daughters . Educational
institutions have adopted gender friendly policies, secure learning environments, andngiento
systems to support female students. The growth of digital learning platforms and online education

has further widened educational access for women, particularly in rural and remote regions.

Additionally, norgovernmental organizations (NGOs) and comityu groups organize
ZRUNVKRSV VHPLQDUV DQG DZDUHQHVV GULYHV WR HPSK|
also offer vocational training and skill development opportunities that enable women to become
economically independent.

Role of Society and Fanily

7TKH FRQWULEXWLRQ RI VRFLHW\ DQG IDPLO\ LV YHU\ LPSR
empowerment. The family is the first place where individuals learn values, attitudes, and beliefs.
Therefore it plays a key role in shaping perspectives towmbter equality. Parents who
motivate and support their daughters to pursue education and career opportunities help build
confidence and independence among girls, which greatly contributes to creating a more equal
society. Encouraging girls from an eadge to dream big and achieve their goals helps break
traditional barriers and promotes Ietegm social progress.At the same time, society as a whole
must work towards creating a safe, supportive, and respectful environment where women are
valued and giverqual opportunities. Community leaders, teachers, educational institutions, and
local organizations can actively spread awareness about the benefits of educating girls and
empowering women. Awareness campaigns, community discussions, and educatiomahgprogr

can help challenge outdated stereotypes and encourage positive social change. Media and socia
platforms also play an influential role in shaping public opinion. By presenting positive examples
of successful women and sharing inspiring stories, thdfy tleange mindsets and encourage
IDPLOLHVY WR VXSSRUW JLUOVY HGXFDWLRQ DQG HPSRZHUPI

Furthermore, the participation of men and boys in awareness programs is equally essential.
*HQGHU HTXDOLW\ VKRXOG QRW EH YLHZHG DWuveRs@@al D ZR

responsibility that requires cooperation and involvement from all members of society. When
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families and communities work together, they create an environment where women can grow,

lead, and contribute fully to social and economic development

'RPHQYV (PSRZHUPHQW WKURXJK (GXFDWLRQ

‘RPHQYY HPSRZHUPHQW UHIHUV WR JLYLQJ ZRPHQ WKH DE
decisions, manage resources, and actively take part in social, economic, and political-decision
making processes. It involves cregtiapportunities that allow women to realize their potential

and live with independence and dignity. Education is considered one of the most powerful tools
for empowerment because it develops confidence, knowledge, and critical thinking skills that help
women become selfeliant. Women who receive proper education are more likely to secure
employment, start their own businesses, and contribute financially to their families and society.
Financial independence not only improves their standard of living butsaisngthens their self

respect and decisiemaking power within the family and community. Empowered women are
more likely to participate in leadership roles and political activities, where they can influence

policies and decisions that promote socialfarel and inclusive development.

Education also increases awareness about important issues such as health, nutrition, legal rights,
and social justice. Women who understand their rights are better prepared to protect themselves
from discrimination, exploit&on, and injustice. They are more capable of advocating for quality
healthcare, better educational opportunities, and a safer environment for themselves and their
children. As a result, empowered and educated women contribute significantly to building

hedthier families, stronger communiti@sd a more progressive society.
5ROH RI 7THFKQRORJ\ LQ :RPHQYV (PSRZHUPHQW

7THFKQRORJ\ KDV FUHDWHG QHZ RSSRUWXQLWLHV IRU ZRP!
learning platforms, digital classes, and mobile apps neakeation accessible to women who
cannot attend regular schools or colleges. These tools allow women to learn anytime and from
anywhere, especially in rural or remote areas.Digital literacy programs help women gain
important skills required for modern jpland business activities. Social media platforms give
women a space to share their experiences, connect with others, build professional networks, and
promote their small businesses or ideas. Technology also supports awareness campaigns thal

reach a largaumber of people and help change traditional attitudes and gender stereotypes.
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However, there are still challenges such as the digital divide. Many women do not have access to
affordable internet services or digital devices like smartphones and comfutetdly benefit

from technology, it is important to ensure equal access to digital resources and provide proper
training and support. By reducing these barriers, technology can play a powerful role in
LPSURYLQJ ZRPHQYV HGXFDWLREMpWRGENEHQGHQFH DQG RY

Strategies to Promote Awareness

(QKDQFLQJ DZDUHQHVV RI ZRPHQYV HGXFDWLRQ DQG HF

collaborative efforts. Some effective strategies are as bellow:

1. Conduct awareness drives in schools and local communities.

2. Arrange workshops, seminars, and discussion sessions to spread knowledge and
understanding.

(QFRXUDJH FRPPXQLW\ SDUWLFLSDWLRQ DQG SDUHQWD
Share inspiring success stories of educated and empowered women to motivate others.
Usemedia and digital platforms to spread positive messages about gender equality.

Provide safe, supportive, and inclusive learning environments for girls.

Offer scholarships and financial assistance to reduce economic barriers.

Strengthen laws and policiesatipromote equal rights and opportunities for women.

© © N o 0 b~ W

Schools and colleges should organize gender sensitivity and leadership development

programs for students.
Challenges Ahead

Although significant progress has been achieved, attaining complete gendety egustill a

difficult challenge. Changes in social attitudes and traditional mindsets take time, and economic
differences continue to affect women more than men in many situations. Issues such as climate
change, migration, and global crises also crda€ GLWLRQDO EDUULHUV WKDW (

education, employment, and other opportunities.

To overcome these challenges, regular monitoring, strong pohgyovementsand active
involvement of communities are essential. Governments, institutions saciety must work
together to create supportive environments that promote equal opportunities for women. Greater
investment in education, healthcare, skill development, and social welfare systems will help

women participate more actively and equally e tsocial and economic development of the
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country. By taking continuous and collective action, society can move closer to achieving true

gender equality and sustainable progress.
Conclusion

SURPRWLQJ DZDUHQHVV DERXW ZRPHQ YWnaH Grogransy laRdQ  V F
empowerment is important for creating a progressive and inclusive society. Education gives
women the knowledge and confidence to make informed decisions, improves their position in
society, and helps in social and economic growth. Guoments, educational institutions, families,

and communities need to work together to remove obstacles and provide equal opportunities for

women.

When women are educated and empowered, they not only improve their own lives but also
strengthen their familiesnd contribute positively to society. A society that encourages and
VXSSRUWY ZRPHQYV HGXFDWLRQ PRYHV WRZDUG-tehd HDWH
progress. Therefore, continuous awareness efforts, supportive policies, and joint action are
necessaryo ensure that every woman gets the chance to learn, grow, and become a confident

leader in society.
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Education of Deprived and Underprivileged Children in Accordance
with NEP 2020
Dr. Hardeep Kaur
(Scholar. B.Ed. College, Giridih)
Introduction

Education is not just a fundamental human right but also a powerful catalyst for
social transformation and economic development. For a nation to flourish equitably, it must
ensure thatevery child? regardless of background,socioeconomic status, gender, caste,
religion, or geography? has access to quality educatianin India, a country marked by deep
social and economic diversity, this principle of inclusive education is foundational to its
constitdional and developmental etbDespite progress in enrollment and literacy over the
decades, millions of children from deprived and underprivileged backgrounds continue to face
structural barriers that block their path to learning. These barriers range from poverty,
malnutrition, geder discrimination, social exclusion, lack of infrastructure, and limited learning
support at home to systemic issues like gaps in teaching quality and curriculum rel@Vvesce.
article delves into the key aspects of NEP 2020 that relate to the educhtilprived and
underprivileged children, examines the challenges they face, analyzes how the policy seeks to
address them, highlights implementation strategies, and proposes future pathways to ensure
equitable learning opportunities for all.

Understandingthe Context: Who Are Deprived and Underprivileged Children?

7KH WHUPV 3GHSULYHG” DQG 3 XQGHUSULYLOHJHG® UHIHU W
and opportunities that are essential for their holistic development. This includes:

Children fromlow-income familiesor those living below the poverty line.

" Children fromScheduled Castes (SC), Scheduled Tribes (ST), Other Backward Classes
(OBC) and minority communities who historically face social discrimination.

Children living inrural, remote, otribal areasvith inadequate school infrastructure.

Children withspecial needs (diverse learning needs or disabilities)

Children affected bynigration, displacement, conflict, or crises

Girls in regions where gender norms limit schooling participation.

Outof-school children and early school leavers.

These children often confromtultiple intersecting disadvantagegsconomic, social, cultural
that accumulate over time, leading to lower participation, higher dropout rates, and poorer
learning outcomes coraped to their privileged peers.

NEP 2020: A Vision for Inclusive and Equitable Education

NEP 2020 is guided by the principle 8BHTXLWDEOH DQG L (Jér @XIsanérd. 1td G X F D
vision emphasizes that education must create opportunities for dwleryocthrive intellectually,

socially, and emotionally in an environment that respects inaity, diversity, and
dignity.Here are the core equifgcused goals of NEP 2020:

1. Universal Access and RetentioNlEP 2020 aims to ensuumiversal acces® schooling from
early childhood through secondary levyeteeaning no child should be out of school tuéack of
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facilities, economic hardship, or social discrimination. The policy underscores the need to
eliminate dropout rates by providing flexiblerdaula, bridge programs, and targeted support
systems.

2. Early Childhood Care and Education (ECCE)

The policy gives high priority teearly childhood education (ages832 a critical phases that
impacts lifelong learning. NEP 2020 proposes the integrabibrioundational literacy and
numeracy programscommunitybased ECCE centers, and caregiver engagement especially in
underresourced areas.

3. Equity and Inclusion as Core Principles

NEP 2020 emphasizesquity across all stages of educatiomith special measures for
disadvantaged groups including SC, ST, OBC, minority communities, and children with
disabilities. It mandates provisions such as:

Reservation of seats and targeted scholarships.

Free education for children from economically weaker sections.

Provision of infrastructure, including clean toilets, safe drinking water, and separate
facilities for girls.

Inclusive learning environments with trained teachers.

4. Multilingual and Culturally Relevant Curriculum

Recognizing linguistic diversity as an enabler of learning, NEP 2020 promaotd®rtongue or
regional language instructiom the early years. This approach enhances comprehension and
reduces learning barriers for children from diverse language backigoun

5. Flexible and StudertCentric PedagogyThe policy moves away from rote learning toward
holistic, competencypased educatiowith experiential and activithased pedagogies. This
benefits underprivileged children who often struggle with memorizatidritamve in contextual,
meaningful learning environments.

6. Inclusive Assessment Systems

NEP 2020 proposes continuous, formative assessments that emphasize learning progress rathe
than highstakes exams. This shift levels the playing field for childrém yway lack access to
private tutoring or exarariented preparation.

7. Support Structures for Marginalized Students
The policy calls for school councils, counsellors, and community volunteers to identify and

support vulnerable learners. It also envisiafigrschool programs, remedial classes, and life
skills trainingW DLORUHG WR FKLOGUHQYV QHHGYV

Structural Barriers to Education for the Underprivileged

While NEP 2020 lays out a robust framework, the reality on the ground remains challenging.
Some key strctural barriers include:

1. Poverty and Economic Constraints
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For many families, the cost of educatfobooks, uniforms, transport, and opportunity céstan
be prohibitive. Children from lovincome households may engage in child labour or household
work tosupplement family income.

2. Gender Inequities
,Q YDULRXV UHJLRQV HQWUHQFKHG JHQGHU QRUPV DQG VL

especially during adolescence. Lack of sanitation facilities and menstrual hygiene resources
further exacerlda dropout rates.

3. Inadequate School Infrastructure
Rural and remote schools often lack basic amenities: classrooms, electricity, libraries, and

qualified teachers. The absence of accessible facilities is particularly detrimental to children with
disabiities.

4. Language Barriers

Children from linguistic minorities may struggle when instruction occurs in languages unfamiliar
to them, leading to disengagement and poor performance.

5. Teacher Shortages and Quality Gaps

Many schools serving disadvantagednoounities have insufficient or undeained teachers.
Teachers may not be equipped to handle diverse learning needs or apptgotelegd practices.

6. Social Exclusion and Stigma

Caste, ethnicity, and community identities impact how children experiaut®oling.
Discrimination and social bias can lead to marginalization, affecting participation aesteeim.

7. Lack of Parental Advocacy

Parents from deprived backgrounds may be unable to engage with schools due to limited literacy,
time constraintsor a lack of awareness of their rights.

How NEP 2020 Addresses These Barriers

NEP 2020 acknowledges these structural challenges and propaisiésceted solutions

A. Incentives and Support Programs

Free and compulsory educatiorfor all children aged 3.8.

Scholarships, stipends, and fee waiverfor disadvantaged groups to reduce financial
burdens.

Transportation support for children in remote areas.

B. Strengthening ECCE and Early Learning

Expansion oAnganwadi centers andpre-primary programs in underserved areas.
" Curriculum emphasizing plalyased learning to build foundational skills.

C. Inclusive School Infrastructure
NEP 2020 stresses that all schools must provide:

" Safe drinking water and separate toilets for girls and bys
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" Barrier -free accesdor children with disabilities.
" Adequate classrooms and learning materials.
D. Multilingual Instruction

Instruction inmother tongue/home languageip to Grade 5 (or beyond where feasible) improves
comprehension and inclusion.

E. Teacher Recruitment, Training, and Accountability

" Recruitment of additional teachers to fill shortages in rural/remote areas.
" Preservice and irservice training focused on inclusive pedagogy and child psychology.
" Continuous professional development tosup differentiated instruction.

F. Community and Parental Engagement

NEP 2020 championSchool Management Committees (SMCs)ith active participation from
parents and community members to ensure accountability, contextual solutions, and local
ownership.

G. Remedial and Supportive Learning Structures

Remedial education programdor children lagging behind.
" Local learning centers that provide academic help and life skills education.
" Use of technology to tailor learning support where possible.

H. Safety NetsAgainst Dropouts

NEP 2020 emphasizes tracking of student attendance and performance, with outreach strategies
for children at risk of dropping out.

Implementation Framework: Translating Policy into Practice

The success of NEP 2020 hingesedfective implementaton +HUH{YV KRZ WKH SROLF
this:

1. Decentralized Planning and Local Solutions

State and district education authorities are empowered to tailor NEP provisions to local needs.
This flexibility enables strategies that are culturally aadtextually relevant.

2. DataDriven DecisionMaking

Robust education management information systems (EMIS) will track enrolment, attendance,

learning outcomes, infrastructure status, and teacher deployment. Such data can highlight gaps
and inform targetinterventions.

3. Public-Private Partnerships
The government encourages collaborations with-profits, community organizations, and

private sector entities to supplement resources, deliver training, and innovate solutions for
underserved areas.

4. Useof Technology and Digital Learning

NEP 2020 promotes equitable access to digital tools, but with caution against widening the digital
divide. Initiatives include:
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" Digital repositories of learning materials.
" Offline learning solutions for areas without eddle internet.
" Teacher training through technology platforms.

5. Monitoring and Accountability Mechanisms

Independent regulatory bodies are mandated to monitor quality, inclusion, and compliance with
policy mandates. Regular reviews and graded supporersgstare planned to improve
performance over time.

Case Studies: Inclusive Education Practices

While NEP 2020 is still under phased implementation, several models and practices across states
already reflect its spirit:

1. Community-Led Learning Centers

In some regions, local volunteers and NGOs run evening classes and bridge programs for children

who dropped out or missed schooling due to migration. These centers focus on basic literacy,
numeracy, and life skills.

2. Mobile Schools and Transit Education

For children of migratory families, mobile schooling models ensure continuity of learning as
families move, reducing dropout risk.

3. Inclusive Classrooms with Celeaching

Pilot projects place specially trained inclusive educators alongside regular teackappadot
children with diverse learning needs within the same classroom.

*LUOVY (GXFDWLRQ &DPSDLJQV DQG 6DIH 7TUDQVSRUW
6HYHUDO GLVWULFWY KDYH ODXQFKHG FDPSDLJQV WR LQ
transport options and menstrual hygiene aggament facilities in schools.

Challenges in Implementation

Despite a robust policy framework, several challenges may temper the pace and reach of NEP
TV HTXLW\ JRDOV

1. Resource Constraints

Many states face budgetary limitations for infrastructupgrades, teacher recruitment, and

learning support programs.

2. Teacher Preparedness and Resistance to Change

Transitioning from traditional teaching methods to leawgentric and inclusive pedagogy

requires time, sustained training, and mindset shifts.

3. Digital Divide

While technology can enhance access, inequalities in access to devices and connectivity remain

stark in rural and economically weaker areas.

4. Community Mindsets and Social Barriers

Deeprooted social norms related to caste, gender,disability require continuous community
engagement and sensitization.

Page51



eRs _LEIE€ ¢! "O/kS™]

Measuring Progress: Indicators of Success

To evaluate the impact of NEP 2020 on underprivileged children, a set of measurable indicators
can be used:

" Enrollment and retention rates of disadvantaged groups.

" Learning outcomesin foundational literacy and numeracy.

Attendance and transition ratesacross grade levels.

" Infrastructure access including toilets, water, and facilities for children with special
needs.

" Teacher recruitment and qualfication metrics, especially in rural/remote schools.

Parental participation rates in SMCsand local education planning.

The Role of Stakeholders
1. Government and Policy Makers

Ensure adequate funding, effective governance structures, and suppoetjuatory
environments.

2. Educators and School Leaders

Adopt inclusive practices, nurture supportive classroom cultures, and actively engage families and
communities.

3. Parents and Local Communities

Become partners in education by monitoring progreagjcipating in decisiommaking bodies,
and fostering learning at home.

4. Civil Society and NGOs

Complement government efforts with grassroots outreach, specialized programs, advocacy, and
innovation.

5. Private Sector Partners

Offer technical and finanal resources, especially in areas like teacher training, digital learning
solutions, and infrastructure support.

Conclusion: A Vision for Equitable Education

1(3 UHSUHVHQWY D EROG DQG FRPSUHKHQVLYH
education landscape. Its emphasis equity, inclusion, and holistic learningignals a
commitment to ensuring thato child is left behind especially those from deprived and
underprivileged backgrounddowever, policy alone is not enough. Realizing tvision requires
collective commitment, sustained investment, adaptive implementation, and community
ownership.By addressing structural inequalities, empowering teachers, engaging communities,
and prioritizing the needs of the most vulnerable learnatsa lcan build an education system
that unlocls the potential of every child. the words of the policy itseleducation must be an
empowering tool that equips children not just with knowledge, but with confidence, creativity,
compassion, and agencyWhen this aspiration is translated into tangible action for
underprivileged children across the nation, the promise of NEP 2020 will truly be fulfilled.
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ABSTRACT

The rapid integration of digital technologies into education has transformed teaching
and learning, particularly after COVID9, which accelerated the shift to online and blended
learning models. While technology has increased access to education in neasyitahas also
highlighted and worsened existing gaps between rural and urban regions. This study examines
ruralxX UEDQ GLJLWDO LQHTXDOLW\ DQG LWV HIIHFWV RQ FKLC
survey, data were collected from rural andambstudents through questionnaires on digital
access, literacy, and engagement. Academic records were analyzed to evaluate learning outcomes
Statistical methods such as mean, standard deviatiesist and correlation analysis were used to
identify differences and relationships. Results show a significant gap in digital access, with urban
students having more devices, better internet, and stronger digital skills. Rural students often face
poor connectivity, shared devices, and infrastructural issues Himaler online learning
participation. A positive link was found between digital access and learning success, suggesting
that better technology resources improve academic performance and engagement. The study alsc
points out that socteconomic status, pamtal education, and infrastructure are key factors
maintaining digital inequality. These findings emphasise that digital disparity is not just a tech
issue but a structural challenge impacting educational equity and opportunities. The research
recommendsstrengthening rural digital infrastructure, making access affordable, promoting

digital literacy, and creating inclusive policies to support fair and sustainable educational growth.

KEYWORDS:

Digital inequality, ruraburban divide, learning outcometigital literacy, educational equity, ICT

in education, blended le@ng, and academic achievement.

INTRODUCTION
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The rapid integration and growth of digital technologies have fundamentally
transformed school education worldwid In India, the incorporation of Information and
Communication Technology (ICT) into classrooms intensified significantly during the CQYID
pandemic, when prolonged school closures compelled a-daade shift to online and blended
learning models. Viual classrooms, digital assignments, recorded lectures, and mobile learning
applications became essential tools for maintaining instructional continuity. While this digital
transition expanded opportunities for flexible and remote learning, it simultsigeexposed
deep systemic inequalities within the educational landscape, particularly theurbaal digital
divide.

Digital inequality extends beyond mere access to devices. It includes disparities in
internet connectivity, electity supply, infrastructure quality, digital literacy, and the capacity to
use technology effectively for academic purposes. Urban students generally benefit from stable
broadband connections, personal smartphones or laptops, and supportive home engingitiment
digitally literate parents. In contrast, many rural households contend with unreliable electricity,
poor network connectivity, shared devices, and limited technical guidance. Such structural

disadvantages restrict sustained participation in ondiaming environments.

7TKHVH GLVSDULWLHY KDYH GLUHFW DQG PHDVXUDE
outcomes. When teaching, assessment, academic communication, and resource access depend ¢
digital platforms, unequal technologicaccess results in unequal educational opportunities.
Limited engagement in live sessions, difficulties in accessing study materials, and reduced
interaction with teachers adversely affect subject mastery, conceptual understanding,-problem
solving abilites, and overall academic achievement. Moreover, digital inequality intersects with
sociceconomic status, parental education, gender norms, and regional disparities, compounding

educational disadvantage and reinforcing achievement gaps.

Within the framework of the National Education Policy 2020, which strongly
promotes technologgnabled and blended learning approaches, the issue of digital inequality
becomes even more critical. NEP 2020 envisions technology as a means to enhatge qual
access, and equity in education. However, if infrastructural and digital skill disparities remain
unaddressed, technologyiven reforms may inadvertently widen existigaps rather than bridge

themThe shift toward technologlgased education has thwansformed digital competence into a
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foundational academic requirement, elevating digital inequality from a technological concern to a
matter of educational equity and social justice. Unequal access to digital resources risks
perpetuating intergeneratiandisadvantage and deepening semonomic divides. Therefore,
understanding the scope and impact of iRAUEDQ GLJLWDO LQHTXDOLW\ RC
engagement and performance is essential for developing evidased policies and targeted
interventions. By situating this issue within broader discourses of inclusion, equity, and quality
education, the present study seeks to ensure that digital transformation strengthens rather than
IUDJPHQWY ,QGLDYVY HGXFDWLRQDO HFRV\VWHP

REVIEW OF RELATED LITERATU RE

Scholarly discussions on the digital divide have shifted from focusing solely on access
issues to exploring various aspects of digital inequality, including skills, usage, and outcomes.
Early research highlighted infrastructural gaes$ween rural and urban areas, with rural regions
facing limited connectivity and affordability challenges. Later studies expanded the focus to
include qualitative differences in technology use and digital literacy. Data collected during the
COVID-19 pandent showed that children in rural areas experienced significant learning
disruptions due to a lack of devices and unreliable internet. Additionally, shared household
SKRQHVY OLPLWHG FKLOGUHQYVY SDUWLFLSDWLRQ LQ OLY!
benefitted from a wider range of digital tools and structured online support. Further research
indicates that socieconomic status strongly influences digital access and educational results.
Higher parental education is associated with better acadenporsugnd digital guidance, while
children from lowefincome backgrounds face additional obstacles, such as limited study space
DQG OHVV SDUHQWDO DVVLVWDQFH Sévél digitsV di@dewreférimgv X U H
to differences in digitaskills and the ability to use technology effectively for learning. Even with
devices available, insufficient digital literacy can prevent effective use. Gender differences also
intersect with rurakurban divides, affecting participation in technoldmpsel education. Overall,
studies suggest digital inequality contributes to achievement gaps, lower engagement, and poorer
learning outcomes. However, more localized research is needed to understand these issues within
specific social, cultural, and infrasttucal contexts. This study aims to fill that gap by
investigating ruratX UEDQ GLJLWDO LQHTXDOLW\ DQG LWV LPSDFW F

a particular educational setting.
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CONCEPTUAL FRAMEWORK

The current study is basedh dDigital Divide Theory and the Social Equity
Framework, offering a comprehensive perspective on suma&n disparities in digital learning.
Digital Divide Theory explains inequality across three interconnected levels: théefnedtdivide
(access), wikh involves device availability, broadband, and electricity; the sederdl divide
(skills), covering digital competence, information navigation, and séficacy; and the third
level divide (usage outcomes), relating to effective use of digitéd foolearning, collaboration,
and knowledge building. These levels are sequential yet interconnected, meaning having access
alone G R H yuaramée meaningful educational outcomes without adequate skills and intentional

usage.

The Social Equity Framework emphasises that educational systems must ensure
fair distribution of opportunities, resources, and support regardless of smoipomic status,
location, gender, or culture. When digital infrastructure becomes integral tointpaahd

assessment, unequal access turns into a structural barrier to equity.

This combined framework views rurairban digital inequality as an independent
variable, measured through indicators like device ownership, interredtiligl, digital literacy,
and tech use frequency& KL O G lgéairnj Voutcomes, such as academic performance,
engagement, assignment completion, understanding, and skill development, are the dependent
variables. Key mediatorg sociceconomic status, parental education, digital literacy, school ICT
infrastructure, ad teacher digital pedagogyshape the relationship between access and learning

outcomes, explaining how digital inequality influences achievement.

The framework suggests a causal pathway:

'LJLWDO $FFHVV : 'LJLWDO 6NLOOV : $FDGHPLF 8VDJH : /HDL
with socie economic and institutional factors moderating each step.

Overall, the model views digital inequality as a layered social and educational issue that
influences learning and engagement, both directly and indirectly, especially in the Indian
sclhooling context. This framework offers a solid base for empirical research and policy
development.
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OBJECTIVES OF THE STUDY

1. To compare the level of digital access between rural and urban children.
2. 7TR HIDPLQH WKH LQIOXHQFH R le@&hidgomd@edD FFHVV RQ FI
RESEARCH QUESTIONS

1. Is there a statistically significant difference in digital access between rural and urban
children?
2.,V WKHUH D VLJQLILFDQW UHODWLRQVKLS EHWZHHQ

outcomes?

METHODOLOGY

The study used a descriptive survey design to explorexuban digital inequality and
its effect on learning outcomes. The sample included schoolchildren selected through stratified
random sampling to ensure proportional representatmm both rural and urban schools. Data
were collected via a structured questionnaire that measured three areas: digital access (device
ownership and internet connectivity), digital literacy (effective use of digital tools), and academic
engagement (partigation in online learning). Academic performance data from school records,

including recent exam scores and teacher evaluations, were used to assess learning outcomes.

The questionnaire covered device availability, internet conmedafigality and
stability, frequency of online class participation, access to digital resources, and parental support
for academics. Data analysis involved descriptive statistics (mean and standard deviation) to
identify group differences, and an independsainples test compared digital access levels
EHWZHHQ UXUDO DQG XUEDQ VWXGHQWY 3HDUVRQYV FRUU
learning outcomes. Ethical protocols included obtaining informed consent, maintaining

confidentiality of resposes, and ensuring voluntary participation.

HYPOTHESIS TESTING, INTERPRETATION AND DATA ANALYSIS

The null hypothesis proposed that there is no notable difference in digital access between children
in rural and urban areas. Data analysis showed that utbdanss scored significantly higher
regarding device ownership, internet reliability, and how often they engage digitally. The
calculated value was greater than the critical threshold at the 0.05 significance level, leading to
the null hypothesis's rejgon. This confirms a meaningful rurairban gap in digital access.
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Moreover, correlation analysis indicated a positive and statistically significant link between
digital access and learning outcomes. Students with more digital resources and higher digital

skills tended to perform better academically and participate more actively.

These results imply digital inequality is a structural factor affecting educational success.

Infrastructure deficits, socieconomic differences, and unequal access to digitd wicectly

impact participation and achievement differences between rural and urban areas. The findings
support the need for equitable digital integration to promote balanced, inclusive educational

development.

RELIABILITY AND VALIDITY

Content validity ofthe research instrument was ensured through expert review by education
specialists. Construct validity was established by aligning questionnaire items with conceptual
GLPHQVLRQV RI GLJLWDO LQHTXDOLW\ 5HOLDELOLW\ ZD\
indicated acceptable internal consistency. Data triangulation through academic records enhanced
credibility.

LIMITATIONS OF THE STUDY

The study focused on specific rural and urban schools in the Dhanbad district, which may limit
how well the results applio other areas. Variations in so@oonomic status and infrastructure
DFURVV GLIITHUHQW EORFNV ZHUH QRW WKRURXJKO\ H[SOF
UHSRUWYV ZKLFK FRXOG EH ELDVHG RU LQDFFXUDWHda3$GGL
deeper analysis of how digital access changes over time and its lasting effects on learning

outcomes.

FINDINGS AND DISCUSSION

The study confirms significant gaps in digital access between children in rural and urban areas.
Urban students consistentlgported reliable internet, personal devices, and regular engagement
in online learning. Conversely, rural students often relied on shared devices and experienced
inconsistent connectivity, hindering rdahe class participation. Findings indicate thagithl
inequality impacts academic involvement, with urban students excelling in completing
assignments, participating in interactive activities, and grasping concepts. Rural students faced

hurdles in accessing recorded lectures and submitting digital wnikh negatively affected
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their performance. The study emphasises that technédmggged education without equitable
infrastructure may deepen existing achievement gaps. Additionally, digital literacy was found to
influence learning outcomes, with stutkepossessing stronger digital skills navigating platforms
more effectively and utilising additional resources more effectively. Addressing digital inequality
thus requires both infrastructural improvements and digital skill development. Overall, the study
highlights the necessity for systemic efforts to ensure technological progress fosters inclusive

growth rather than widening disparities.

IMPLICATIONS

The findings highlight the urgent need to systematically enhance digital
infrastructure in rural areas to promote equitable education. Priority should be given to expanding
reliable broadband, ensuring continuous electricity, and developing ICT facilities at schools.
Educational planners must distribute technological resourcég &md based on need, so rural
schools are not lefiehind compared to urban onéslditionally, policymakers should implement
targeted subsidies, student data vouchers, and affordable device programs to make technology
more accessible. A collaborative apach involving government, private sector, and local

communities is crucial for sustainable digital inclusion and better learning outcomes.

LIMITATIONS OF THE STUDY

The study focused on specific rural and urban schools in the Dhanbad district, whicimmay |

how well the results apply to other areas. Variations in secomomic status and infrastructure
DFURVV GLIITHUHQW EORFNV ZHUH QRW WKRURXJKO\ H[SOF
reports, which could be biased or inaccurate. Additionally, V& X G\fV VKRUW GXUDWL
deeper analysis of how digital access changes over time and its lasting effects on learning

outcomes.

SUGGESTIONS

1. Strengthening Rural Digital Infrastructure: Expand reliable broadband access, ensure a stable
electriaty supply, and upgrade ICT facilities in rural schools. Establishing community digital

learning centres can give students access to resources they lack at home.

2. Affordable Access to Devices and Internet: Launch subsidy programs, distribtdedow

dewvces, and provide student data vouchers to minimise financial barriers. Bulhte
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partnerships can help make smartphones, tablets, and internet services affordable for

disadvantaged students.

3. Institutionalising Digital Literacy Programs: Incorperdigital literacy into the school
curriculum as a vital skill. Offer structured training for students, teachers, and parents to promote

effective, responsible, and academic use of technology.

4. Capacity Building for Teachers: Implement regular professidevelopment focusing on
digital pedagogy, blended learning techniques, andliaskbd assessments. Preparing teachers is

crucial to ensure that digital tools enhance learning and do not widen achievement gaps.

RECOMMENDATIONS

1. Strengthen rural digital nfrastructure by ensuring dependable broadband, stable
electricity, and establishing community digital learning centres in rural regions to provide
equitable access.

2. Improve affordable access to devices and the internet through subsidy programs and
public private partnerships, making digital devices and data plans cheaper for school
children.

3. Formalise digital literacy programs by embedding structured training for students,
teachers, and parents to encourage efficient and responsible technology usetioneduca

4. Implement blended learning models that combine offline and online teaching methods,
accompanied by ongoing monitoring systems to assess the effectiveness o of digital

inclusion initiatives on learning outcomes.

CONCLUSION

RuraltXUEDQ GLJLWDO LQHTXDOLW\ VLJQLILFDQWO'
outcomes by shaping access, engagement, and academic performance. The study demonstrate
that disparities in digital infrastructure, so@oonomic background, and digital literacy
contribute to uneven educational attainment. Digital transformation in education holds immense
potential to enhance quality and accessibility. However, without deliberate measures to ensure
equitable access, technology may reinforce existing inequalBiedging the digital divide
requires coordinated efforts involving infrastructure development, capacity building, and
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inclusive policy implementation. Ensuring equitable digital access is fundamental to achieving

sustainable educational development arstisiong equal learning opportunities for all children.
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ABSTRACT

Inclusive education has become a key priority QGLDYV HGXFDWLRQDO UH
with the rollout of the National Education Policy 2020, which aims to ensure equitable,
accessible, and highuality learning for all children. Going beyond just physical inclusion, the
policy promotes meaningful paipation of children with special needs (CWSN) in mainstream
classrooms through flexible curricula, Universal Design for Learning (UDL), personalised
educational plans, assistive technologies, and ongoing teacher training. It connects inclusive
practicesto constitutional principles of equality and social justice, emphasising a-bgbésl
approach to education.

This paper explores how NEP 2020's inclusive education fosters the overall
development of children with special needs, inclgdacademic success, social integration,
emotional health, and life skills. Using a thematic synthesis of current research, policy documents,
and reports, the study highlights key factors for successful inclusion. These include strong
leadership, a collabative school environment, available resource rooms-d@3ed assistive
tools, differentiated teaching methods, and continuous professional development.

Results show that although NEP 2020 offers a progressive, comprehensive framework, achieving
inclusive goals largely depends on effective-thie-ground implementation. Challenges such as
infrastructural limitations, lack of specialized training, large class sizes, attitudinal barriers, and
sociccultural stigmas remain barriers, especially in rural and mres®urced areas. The study
concludes that inclusive education can promote holistic development when supported by
coordinated systems, coherent policies, community involvement, and strong monitoring, thereby
advancing educational equity and strengtheni@@GLD YV VRFLDO IDEULF

KEYWORDS:
Inclusive education, holistic development, children with special needs, educational equity,

differentiated pedagogy
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INTRODUCTION

Education systems worldwide are increasingly recognising the importancelusfiam
to promote fairness and social justice. Inclusive education is more than just integrating children
with special needs into mainstream classrooms; it emphasises meaningful participation,
accessibility, and equitable opportunities for growth. Indndhis shift has been supported by
legislative and policy reforms, culminating in the National Education Policy 2020 (NEP 2020).
This policy highlights inclusive, equitable, and quality education as core objectives,
acknowledging the diverse learning neeaf children with special needs. It promotes flexible
curricula, personalised support, assistive technologies, resource centers, and specialized teachel
training. The policy aligns with constitutional principles and rightssed frameworks, aiming to
eliminate participation barriers. Holistic development involves balanced growth across cognitive,
emotional, social, physical, and ethical domains. For children with special needs, this includes
academic achievement, setfonfidence, peer relationships, atte@ skills, and independence.
Inclusive classrooms encourage collaborative learning and social interactions essential for overall
development. However, translating these policy measures into actual classrooms is complex, due
to variations in infrastructer teacher preparedness, administrative support, and cultural attitudes
toward disability. This paper reviews how NEP 2020' s inclusive education supports holistic
development, summarising existing research and proposing a framework for future efforts.
Beyond policies, creating inclusive education requires changing school culture to value diversity
as a strength. Inclusion is an ethical commitment, not merely a teaching strategy, aimed at
actively involving children with special needs as part of the legrmommunity. Inclusive
environments foster empathy, respect, and cooperation among all students.

NEP 2020 also promotes multidisciplinary and experiential learning, which
benefits diverse learners. Flexible curricula, compgtebased assessments, and a focus on
literacy and numeracy support differentiated instruction. Assistive technologies and digital tools
improve accessibility, enabling personalised learning experiences. Still, successful inclusion
depends on coordinatedfats across school leadership, teacher training, and stakeholder
collaboration.

In India, disparities between urban and rural schools, funding issues, and limited specialized
personnel make implementation more challenging. Overcoming these barriersciad twu
achieving meaningful holistic outcomes that go beyond academics to include social participation,

emotional wel being, adaptive skills, and seltdvocacy. Thus, understanding inclusive
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education under NEP 2020 requires an integrated approathlinka policy, pedagogy,
infrastructure, and cultural factors. By examining these interconnected aspects, this study aims to
demonstrate how inclusive education can move beyond rhetoric to become a transformative force

for the comprehensive developmenthbfldren with special needs.

REVIEW OF RELATED LITERATURE

The global conversation on inclusive education has gained momentum through international
IUDPHZRUNVY DGYRFDWLQJ IRU HGXFDWLRQ IRU DOO “~ 5HVH
not only acdemic results but also social integration and emotional resilience. Studies highlight
the significance of differentiated instruction and Universal Design for Learning in
accommodating diverse learners.

In India, inclusive education has developed via pedidocused on mainstreaming children with
disabilities. Empirical evidence suggests that inclusive environments foster peer acceptance and
collaborative skills, aiding social and emotional development. However, infrastructure
shortcomings and insufficietdéacher training often hinder effective implementation.

Scholars point out that teachers' attitudes and skills are crucial to the success of inclusive
education. Professional development focusing on inclusive pedagogy, adaptive assessment, and
classroom m@agement is vital. The availability of assistive devices and resource rooms also
greatly supports participation and academic achievement.

Recent literature on NEP 2020 highlights its progressive stance toward multidisciplinary and
inclusive education. Theolicy advocates experiential learning, flexibility, and sk#ised
methods, which benefit children with diverse needs. Still, systematic evaluation of -igor&hl

impact is limited. This paper aims to fill that gap by analysing themes related tp @lajicment,

teaching strategies, infrastructure, and overall outcomes.

RESEARCH GAP

Although policies are welllefined, there is limited empirical evidence linking inclusive education
practices under NEP 2020 to tangible holistic development outcomes. rbsearch focuses
solely on academic achievement, neglecting social, emotional, and life skills. Systematic, school
based studies are necessary to explore how contextual factors influence inclusive implementation.
Future research should use mixedthod @proaches to test and develop the conceptual

framework introduced in this paper.
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CONCEPTUAL FRAMEWORK

The study draws on the Social Model of Disability and the Inclusive Education Framework. The
Social Model emphasises that disability arises femaironmental and systemic barriers rather
than individual impairments. Inclusive education strives to remove these barriers by adapting
curricula, teaching methods, and assessment strategies. The proposed conceptual framework
considers inclusive educatigractices under NEP 2020 as the independent variable, including
differentiated instruction, teacher training, assistive technologies, accessible infrastructure, and
personalised learning plans. Holistic development is the dependent variable, assessedwacro
domains: academic success, social integration, emotional health, and life skills. Factors such as
teacher skills, parental participation, school leadership, and-smmaomic conditions influence

how inclusive practices impact developmental ontes. The framework suggests that effective

and sustained implementation of inclusive strategies results in comprehensive, multidimensional
growth. This study presents a structured model linking inclusive education practices aligned with
the National Educain Policy 2020 to the holistic development of children with special needs.
Inclusive Education Practices serve as the independent variable, encompassing differentiated
instruction, flexible curricula, Individualised Education Plans (IEPs), assistive diedgns,
resource room support, and ongoing teacher training. These aim to promote meaningful
participation and equitable learning in mainstream classrooms.

The success of these practices depends on mediating factors such as teacher competence an
attitudes, school leadership, institutional commitment, accessible infrastructure, parental
involvement, and socioeconomic context. These elements either facilitate or hinder the
consistent implementation of inclusive education.

Holistic Development is thdependent variable, conceptualised across four interconnected areas:
academic achievement, social integration, emotional Wweihg, and life skills development. The
model suggests that systematic implementation of inclusive practices, supported bggenabli
mediators, fosters balanced cognitive, social, emotional, and functional growth. This framework
offers a clear analytical structure for evaluating inclusive education outcomes and provides a basis

for future empirical studies within the Indian educagilocontext.

THEMATIC CODING FRAMEWORK ---A thematic synthesis of literature identified five key
themes that describe how inclusive education functions under NEP 2020 and its link to the overall

development of children with special needs. Each theme idedebslow:
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1. Policy Alignment and Institutional Commitment: This theme assesses how well
schools adopt and implement the inclusive measures outlined in NEP 2020. It covers
leadership, stakeholder awareness, and the integration of inclusive goals into school
plans. Institutional commitment is demonstrated through careful planning, resource
allocation, and regular monitoring to ensure that inclusive practices are genuinely
enacted rather than symbolic.

2. Inclusive Pedagogical Practices: Inclusive pedagogy imglmodifying teaching
methods to meet diverse learning needs in a shared classroom. It includes
differentiated instruction, flexible curricula, varied assessment methods, and
collaborative learning. Effective practices promote active participation byrehild
with special needs, minimise academic barriers, and encourage fair engagement in
classroom activities.

3. Teacher Preparedness: This refers to the skills, attitudes, and competencies teachers
need for inclusive classrooms. It includes both-g@evice andn-service training on
special education strategies, classroom adjustments, and assistive technologies.
Teachers' positive attitudes and confidence are crucial for the social acceptance,
academic progress, and emotional vireing of children with specialeeds.

4. Infrastructure and Support Systems: This theme emphasises the need for accessible
physical environments and support mechanisms. Bdraerinfrastructure, resource
rooms, assistive devices, and the presence of special educators foster participati
Technological tools and personalised learning plans further facilitate inclusive
implementation and promote holistic growth.

5. Holistic Development Outcomes: Holistic development goes beyond academics to
include social integration, emotional strengthd difie skills. Inclusive classrooms
enhance peer interaction, empathy, communication, andca#ilence among
children with special needs. When properly applieded, these practices support
balanced cognitive, social, and emotional growth in line with RBE0' s learner

centred approach.

METHODOLOGY
This paper uses a qualitative review and thematic synthesis approach. It examines policy

documents, peerviewed journal articles, and institutional reports to detect common patterns and
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ideas. The analysisvnlves a systematic coding process: reviewing texts, creating initial codes,
grouping these codes into categories, and then synthesising them into broader themes.

This method allows for blending various academic viewpoints and forming a unified conceptual
model. While not grounded in original empirical data, the analysis offers a solid theoretical basis

for future quantitative or mixethethod studies.

LIMITATIONS

This study conducts a qualitative review and thematic synthesis of policy documents, inatitutio
reports, and scholarly literature, without collecting primary data from schools, teachers, or
children with special needs. Consequently, the findings are conceptual and interpretative rather
than statistically validated. The analysis relies on secgnstaurces published shortly after the
National Education Policy 2020's introduction, limiting insights into {targn implementation
effects. Variations in regional infrastructure, seemnomic conditions, and administrative
capacity across Indian statesay also restrict the applicability of the conclusions. Moreover,
indicators of holistic development such as emotional resilience, adaptive behaviour, and life skills
are discussed in theory but are not measured with specific instruments. Future erapdical

mixed-method research is needed to validate and expand upon this conceptual framework.

FINDINGS AND DISCUSSION

The synthesis indicates that inclusive education under NEP 2020 has significant transformative
potential but encounters challenges in immatation. Schools showing proactive institutional
commitment tend to achieve better outcomes in student engagement and peer integration.
Differentiated pedagogy improves academic success by addressing diverse learning styles and
abilities. Teacher prepaneess is a critical factor. Educators with inclusive training display
greater confidence in managing diverse classrooms and using adaptive methods. In contrast,
untrained teachers often rely on traditional approaches that may exclude children with special
needs.

Infrastructure plays a crucial role in participation. Barfree physical access, assistive devices,

and resource centers foster supportive environments. The integration of technology, especially
digital tools, broadens access to personalisedilgarasources.

RECOMMENDATIONS ---For inclusive educationnder the National Education Policy 2020 to
genuinely foster holistic development among children with special needs (CWSN), a coordinated,

multi-tiered strategy is essential.
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At the policy level, indusive education should move beyond enrollreaged indicators toward
measurable developmental outcomes encompassing academic growth, social participation,
emotional wellbeing, and life skills. Dedicated funding streams must prioritise bdreer
infrastructure, assistive technologies, and specialised human resources, particularly in rural and
underresourced regions. A structured national monitoring framework linking inclusive practices
with holistic development indicators would enhance accountahbifitensure consistency across
states.

At the institutional level, schools should institutionalise inclusive practices through annual
accessibility audits, functional resource rooms, and the systematic implementation of
Individualised Education Plans (IEPsJchool leadership must embed inclusive goals within
development plans and foster collaborative cultures that encourage peer supporteauthiog
models. The integration of digital assistive tools and competeasgd assessment methods
aligned with NEP 2020 can further strengthen participation and personalised learning.

Regarding teacher education and professional developmentpreservice and ifservice
programmes must incorporate mandatory modules on inclusive pedagogy, differentiated
instruction, clasroom adaptations, and soceimotional learning. Continuous professional
development should include mentoring, reflective practice, and action research focused on
inclusive strategies. Teacher educators must also be equipped to model inclusive metsdologi

within higher education institutions.

IMPLICATIONS

The analysis indicates that successfully implementing NEP 2020 depends on ongoing teacher
training programs emphasising inclusive teaching methods and flexible assessment strategies.
Schools mustegularly perform accessibility audits to meet inclusive standards. Prioritising the
integration of assistive technologies is crucial. Policymakers should establish monitoring systems
that connect inclusive practices with overall developmental indica@oaboration among
educators, parents, and community groups can help create supportive environments. Investing in
inclusive infrastructure and professional development is vital to turning policy goals into real,

measurable results.

CONCLUSION
,QFOXVLYH HGXFDWLRQ XQGHU 1(3 PDUNV D VLJ
dedication to equitable schooling. By focusing on accessibility, adaptability, and tezoused
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strategies, the policy offers opportunities to support the overall @aweint of children with
special needs. Nonetheless, achieving this vision relies on proper implementation, teacher
training, infrastructural support, and community involvement.

Holistic development goes beyond academics to include emotional strength,irgegeation,

and essential life skills. Inclusive education can nurture these areas when backed by systemic
coordination and ongoing institutional efforts. The framework outlined in this paper offers a
structured approach for future research and polksyew. Ultimately, providing inclusive and
holistic education is not just a policy goal but a societal duty to foster fair and ssionate
learning environments.
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ABSTRACT

The doctrine of separation of powers forms a foundational pillar of the Indian
constitutional framewdx;, distributing sovereign authority among the Legislature, Executive, and
Judiciary. However, the evolution of judicial activism in India has progressively challenged the
traditional boundaries of this tripartite structure. The Indian judiciary, partigulae Supreme
Court, has through activist interpretation expanded its functional domain beyond adjudication into
policy formulation and executive oversight. This paper seeks to analyse the constitutional
legitimacy of judicial activism and examine its iagbt on the separation of powers doctrine. The
study adopts a doctrinal research methodology, relying on constitutional provisions, landmark
judgments, legislative enactments, and scholarly commentary. An analysis of landmark cases
reveals that judicial aeism, while necessary for constitutional protection, often risks
encroaching upon the domain reserved feegoal branches. A balanced approach, grounded in
constitutional propriety and institutional restraint, is essential to preserve democratic gogerna
while ensuring judicial accountability. The judiciary must act as a guardian of rights without

substituting itself for elected organs of government.

KEYWORDS: Judicial Activism, Separation of Powers, Constitutional Interpretation, Public

Interest Litigation, Judicial Overreach
[. INTRODUCTION

The Constitution of India, 1950, though it does not explicitly use the phrase "separation of
powers," embodies its spirit through a carefully calibrated distribution of governmental functions
among three distinctrgans the Legislature, the Executive, and the Judii@ihe constitutional
scheme vests legislative power in Parliament and State Legislatures under Articl246245

executive power in the President and Governors under Articles 53 and 154, and judicial power in

! Constitution of India, 1950, Preamble; Arts. 53, 79, 124.
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the Supreme Court and subordinate courts undéclés 124447 and 2142312 Article 50
further directs the State to take steps to separate the judiciary from the executive in public

services

In this constitutional settingudicial activism refers to the proactive role assumed by courts in
interpreting and enforcing constitutional rights and values, often venturing beyond conventional
adjudication to direct executive action or fill legislative voids. Beginning with the creative
expansion of Article 21 in Maneka Gandhi v. Union of Irftizmd acceleting through the Public
Interest Litigation (PIL) jurisdiction inaugurated in Hussainara Khatoon v. State of Bihar,
Indian judiciary has demonstrated a remarkable willingness to intervene in matters of governance,
environmental protection, criminglistice reform, and electorahtegrity.This paper examines
these questions through a doctrinal lens, analysing the constitutional foundations of both
doctrines, charting the evolution of judicial activism through landmark judgments, and critically
assessig the fine but crucial line between constitutional activism and institutional overreach. It
argues that while judicial activism has been an indispensable instrument for safeguarding
fundamental rights in India, it must be exercised within the boundsnstittdional propriety to

sustain the integrity of the separation of powers.
II. OBJECTIVES

1. To examine the constitutional framework of the separation of powers doctrine in India and
analyse how judicial activism has evolved to challenge, complement, negtess its
boundaries through landmark Supreme Court judgments and constitutional provisions.

2. To critically evaluate whether judicial activism in India has remained within the
permissible limits of constitutional interpretation or has transgressed iulicigju

overreach, and to suggest a principled approach for maintaining institutional balance.
[ll. SEPARATION OF POWERS: CONSTITUTIONAL FRAMEWORK IN INDIA

Unlike the United States Constitution which rigidly separates governmental organs, or the United
Kingdom's constitutional tradition of parliamentary supremacy, the Indian Constitution adopts a

2 Constitution of India, 1950, Arts. 24846, 53, 154, 124.

% Constitution ofindia, 1950, Art. 50.

* Maneka Gandhi v. Union of Indi§1978) 1 SCC 248 (SC).

® Hussainara Khatoon v. State of Bihar, (1980) 1 SCC 81 (SC).
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flexible separation of powers one that assigns primary functions to each organ while permitting
limited overlaps and intdsranch check8.The constitutional allodn is as follows: Parliament
exercises legislative sovereignty under Articles 248 read with the Seventh Schedule; the
President exercises executive power under Article 53, though it is exercised on the aid and advice
of the Council of Ministers undehrticle 74; and the Supreme Court exercises the power of
judicial review under Articles 13, 32, 136, and 142. The Supreme Court in Ram Jawaya Kapur v.
State of Punjabheld that the Indian Constitution has not recognised the doctrine of separation of
powes in its absolute rigidity, but the essential functions of each organ are clearly demarcated
and cannot be encroached upon. Similarly, in Indira Nehru Gandhi v. Raj Ridtaitice Khanna

in his concurring opinion held that separation of powers is agbatie basic structure of the

Constitution, meaning no constitutional amendment can destroy or abrogate this principle.

The Constitution further institutionalises judicial independence a prerequisite for effective
separation through security of tenurejudges (Articles 124(4), 217(1)), salaries charged to the
Consolidated Fund of India (Article 112(3)(d)), and prohibitions on discussion of judicial conduct
in Parliament (Article 121) and State Legislatutéghe doctrine of checks and balances also
operdes in India: Parliament can impeach judges (Article 124(4)), the President appoints judges
(Article 124(2)), and courts review the constitutional validity of legislation (Article 13) and
executive actions (Article 32, 226). This systemic interdependensares that no branch
operates in absolute isolation.

V. JUDICIAL ACTIVISM: MEANING, ORIGIN, AND EVOLUTION IN INDIA

Judicial activism broadly denotes a philosophy of judicial decisiaking in which judges depart
from strict textual or precedential inpeetation to actively shape law in response to changing
social, political, and economic realities. It stands in contrast to judicial restraint, where courts

defer to the legislative and executive branches on policy matters.

The evolution of judiciahctivism in India can be traced through three broad phases:

® H.M. SeervaiConstitutional Law of IndiaVol. 1, 4th edn. (N.M. Tripathi, 1991), p. 189.
"Ram Jawaya Kapur \Btate of PunjapAIR 1955 SC 549.

8 Indira Nehru Gandhi v. Raj Narajl975 Supp SCC 1 (SC).

° Constitution of India, 1950, Arts. 121, 196, 124(7), 220, 112(3)(d).
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x Phase [|: Early Restraint (19504967): The early Supreme Court adopted a positivist,
text-bound approach. In A.K. Gopalan v. State of Madfalse Court narrowly interpreted
Article 21, holding tha the "procedure established by law" meant any procedure
prescribed by a validly enacted statute, regardless of its reasonableness. This approach
was widely criticised for curtailing personal liberties and gave undue discretion to the
legislature to definéhe scope of fundamental rights.

x Phase II: Transformative Interpretation (1967980): The landmark turning point
came with R.C. Cooper v. Union of Indtand was fully crystallised in Maneka Gandhi v.
Union of India*®> where a sevejudge bench overruled dpalan and held that the
"procedure established by law" under Article 21 must be fair, just, and reasonable. This
judgment fundamentally expanded the scope of fundamental rights and signalled the
Court's shift towards activist jurisprudence. Subsequentiesavananda Bharati v. State
of Kerala® the Supreme Court, by a 7:6 majority, evolved the Basic Structure Doctrine,
establishing the judiciary as the ultimate arbiter of constitutional limits even against
constituent power.

x Phase lll: PIL Era and Beyond (1980+#resent): The most dramatic expression of
judicial activism came through the development of Public Interest Litigation. In S.P.
Gupta v. Union of Indid} Justice Bhagwati articulated the concept of epistolary
jurisdiction, allowing letters addreskeo the Court to be treated as writ petitions, thus
democratising access to justice. This era witnessed the Court issuing directions on bonded
labour, prison conditions, child labour, environmental pollution, judicial appointments,

and electoral reformgeas traditionally reserved for the executive and legislature.

The Court's power under Article 142 to pass any order necessary for doing "complete justice" in
any cause or matter became a potent instrument of activism. In Union Carbide Corporation v.
Union of India,*® the Supreme Court exercised Article 142 to settle the Bhopal gas tragedy claims,

even setting aside earlier compromise orders. This expansive use of Article 142 demonstrated the

19 A K. Gopalan v. State of Madra&IR 1950 SC 27.

1 R.C. Cooper v. Union of Indjg1970)1 SCC 248 (SC).

2 Maneka Gandhi v. Union of Indiaupra note 5.

13 Kesavananda Bharati v. State of Keradaipra note 4.

1*S P. Gupta v. Union of Indj&AIR 1982 SC 149 (First Judges Case).
!> Union Carbide Corporation v. Union of Indi§1991) 4 SCC 584SC).
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judiciary's willingness to override both executive and legislatieeisions in the pursuit of

justice.
V. JUDICIAL ACTIVISM vs. JUDICIAL OVERREACH: A FINE LINE

While judicial activism has been praised as an essential corrective mechanism in a democracy
where the executive is often unresponsive and the legislediptered by majoritarian interests,
critics argue that it frequently crosses into judicial overreach an illegitimate usurpation of
functions constitutionally assigned to-equal branches. The distinction is subtle but critical.
Judicial activism that enfoes constitutional rights, fills genuine legal voids, or checks manifest
executive arbitrariness falls within the legitimate judicial domain. However, when courts begin to
formulate policy, monitor ongoing executive administration, substitute their jutdgimethat of

expert administrative bodies, or create new legislative norms without constitutional warrant, they

transgress the boundesi of the separation of powers.

sThe Second Judges Case Supreme Court AdvecatBecord Association v. Union of Indfa
strikingly illustrates this tension. The Supreme Court, in a-pidge bench decision, invented the
“collegium system" a mechanism for judicial appointments involving the Chief Justice and senior
judges despite the plain text of Article 124(2) vestimg &ppointment power in the President in
consultation with the Chief Justice. Critics argued this amounted to judicial amendment of the
Constitution. The Third Judges Case (Presidential Referériaether entrenched the collegium,

and the NJAC Judgment fneme Court AdvocatesntRecord Association v. Union of India
(2016)'® struck down the 99th Constitutional Amendment and the National Judicial Appointments
Commission Act, 2014 a law passed by Parliament with overwhelming majority on the ground
that it violated judicial independence as part of the basic structure. This decision was criticised as
the apex of judicial seléntrenchment. Similarly, in Vineet Narain v. Union of Inthahe
Supreme Court under Article 32 read with Article 142 monitored CBI ifgaggins into the
Hawala scandal and issued binding directions to the executive regarding investigative autonomy a
matter traditionally within executive prerogative. While the objectives were salutary, the

methodology raised separation of powers concérhe.Supreme Court has itself acknowledged

' Supreme Court Advocates-Record Assn. v. Union of Indiél993) 4 SCC 441 (Second Judges Case).
"In Re: Special Reference No. 1 of 199®98) 7 SCC 739 (Third Judges Case)

'8 Supreme Court Advocates-Record Assn. v. Union of Indi€2016) 5 £C 1 (NJAC Judgment).
9Vineet Narain v. Union of Indjg1998) 1 SCC 226 (SC).
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the need for restraint. In State of U.P. v. Johri Kahe Court observed that the judiciary must
not act as a supéegislature or a supa@xecutive. In Dr.B. Singh v. Union of Indfathe Court
cautioned again®®ILs that had become tools of publicity or personal grudge, noting that courts

could not micremanage executive functions.

VI. LANDMARK CASES: JUDICIAL ACTIVISM AND SEPARATION OF POWERS: AN
ANALYTICAL SURVEY

Vishaka v. State of Rajasthan (1997)

In the absnce of legislative enactment on sexual harassment at workplace, the Supreme Court in
Vishaka v. State of Rajasttfarissued comprehensive guidelines enforceable as law under Article
141 until Parliament enacted legislation. The Court relied on CEDAW (@tiomeon the
Elimination of All Forms of Discrimination against Women) and Articles 14, 19, and 21 of the
Constitution. While universally applauded for protecting women's rights, the judgment was
textbook judicial legislation? the Court's guidelines opéea as statutory law for over sixteen
years until the enactment of the Sexual Harassment of Women at Workplace (Prevention,
Prohibition and Redressal) Act, 2013.

M.C. Mehta v. Union of India (Environmental Cases)

In a series of landmark verdicts, the SupeeCourt developed the polluter pays principle and the
precautionary principle as part of Indian environmentalfwhe Court issued directions for the
closure of polluting industries near the Taj Mahal, relocation of hazardous industries from Delhi,
and conversion of public transport to CNG all executive and pdéegl decisions. The Court
created the Legal Services Authority to implement its orders and appointed monitoring

committees, effectively creating parallel administrative structures.

Mohd. Ahmed Khan v. Shah Bano Begum (1985)

% State of U.P. v. Johri Mal2004) 4 SCC 714 (SC).

2L Dr. B. Singh v. Union of Indjg2004) 3 SCC 363 (SC).

2 Vishaka v. State of Rajasthaf1997) 6 SCC 241 (SC); Sexudhrassment of Women at Workplace (Prevention,
Prohibition and Redressal) Act, 2013 (Act No. 14 of 2013).

#M.C. Mehta v. Union of Indig1987) 1 SCC 395; Environment Protection Act, 1986 (Act No. 29 of 1986).
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In Shah Band? the Supreme Court held that a Muslim woman was entitled to maintenance
beyond the iddat period under Section 125 CrPC, effectively ruling on a matter with profound
implications for Muslim personal law. The dgon generated significant political controversy

and led to the enactment of the Muslim Women (Protection of Rights on Divorce) Act, 1986 a
legislative counter to a judicial decision. This episode exemplifies the complex interplay between

judicial activisn and parliamentary response.

Lily Thomas v. Union of India (2013 In Lily Thomas v. Union of Indi&> the Supreme Court
struck down Section 8(4) of the Representation of the People Act, 1951, which permitted sitting
legislators convicted of offences to continue in office pending appeal. The Court held this
provision violated Articles 14 and 102(1)(e) dfet Constitution. The decision immediately
disqualified convicted sitting members and was widely regarded as an instance of judicial

activism serving democratic values removing corruption from elected offices.

I.R. Coelhov. State of Tamil Nadu (2007) In I.R. Coelhd®® a ninejudge Constitution Bench

held that laws inserted in the Ninth Schedule after April 24, 1973 (the date of Kesavananda
Bharati) could be subjected to judicial review if they violated the basic structure of the
Constitution. This ruling ééctively curtailed parliamentary immunity under Article-Bland

expanded judicial review a significant assertion of judicial supremacy over constituent power.

VIl. PUBLIC INTEREST LITIGATION AS AN INSTRUMENT OF JUDICIAL
ACTIVISM ----Public Interest Litigtion is the most institutionalised expression of judicial
activism in India. Introduced through Hussainara Khatoon v. State of’Bimadl S.P. Gupta v.
Union of India?® PIL relaxed the traditional rule of locus standi that only an aggrieved party may
appioach the court to allow any publgpirited citizen to approach the Supreme Court under
Article 32 or High Courts under Article 226 on behalf of disadvantaged or marginalised groups
who cannot access justice themselves. The PIL jurisdiction has produesfotmative

outcomes: directions for release of undertrial prisoners, abolition of bonded labour under the

24 Mohd. Ahmed Khan v. Shah Bano Beg{#®85)2 SCC 556 (SC); Muslim Women (Protection of Rights on
Divorce) Act, 1986 (Act No. 25 of 1986).

% Lily Thomas v. Union of Indja2013) 7 SCC 653 (SC); Representation of the People Act, 1951 (Act No. 43 of
1951), S. 8(4).

%5|.R. Coelho v. State of Tamil Nad2007) 2 SCC 1 (SC).

*Hussainara Khatoon v. State of Bihaupra note 6.

83 P. Gupta v. Union of Indiaupra note 15.
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Bonded Labour System (Abolition) Act, 1976framing of guidelines on police reforms in
Prakash Singh v. Union of Indf&gelectoral reforms includmdisclosure of criminal antecedents

and assets by candidates in Union of India v. Association for Democratic Réfosnd,
environmental protections. However, PIL has equally attracted criticism. The Supreme Court and
High Courts have sometimes used PdLenter policy domains such as directing allocation of
natural resources, ordering construction of infrastructure, or monitoring legislative processes that
may have no discernible constitutional foundation beyond a broad reading of Article 21. The Law
Commission of India in its 201st Report (2006) recommended legislative regulation of PIL to
prevent its abus&.PIL jurisdiction also operates without adversarial procedural safeguards courts
often rely on amicus curiae, court commissioners, aneapgibintedmonitors rather than formal

evidentiary standards raising rule of law concerns.

VIIl. CRITICAL ANALYSIS: BALANCING ACTIVIS M WITH CONSTITUTIONAL
PROPRIETY

The debate between judicial activism and separation of powers ultimately reflects a deeper
guestionabout the nature of constitutionalism in India. India's constitutional experience differs
from classical Western models in significant ways: a massive population experiencing widespread
poverty, illiteracy, and executive dysfunction; a Constitution witbative principles that impose
positive obligations on the state; and a historical context where fundamental rights were gravely
threatened during the Emergency (1976 when the Supreme Court's capitulation in ADM
Jabalpur v. Shivkant ShuKRfaallowed excutive authoritarianism to prevail. In this context,
judicial activism has served as an indispensable corrective particularly for groups who lack
effective political representation. The expansion of Article 21 to include the right to livelihood,
education health, clean environment, and dignity has transformed the Constitution into a living
document that responds to social reality. However, institutional legitimacy demands that judicial

activism be principled and bounded. The following concerns meritusecansideration:

%9 Bonded Labour System (Abolition) Act, 1976 (Act No. 19 of 193ndhua Mukti Morcha v. Union of India
(1984) 3 SCC 161 (SC).

% prakash Singh v. Union of Indi§2006) 8 SCC 1 (SC).

31 Union of India v. Association for Democratic Reforf2002) 5 SCC 294 (SC).

2L aw Commission of India, Report No. 228eed for Legislation Regulating Public Interest Litigati@09).

33 ADM Jabalpur v. Shivkant ShukJaAIR 1976 SC 1207 (Habeas Corpus Case).

Page78



eRs _LEIE€ ¢! "O/kS™]

First, the judiciary lacks electoral accountability. When courts make policy choices on
infrastructure, resource allocation, or social welfare they exercise governmental power without
democratic mandate. The basic structure docitsedf was a judgenade norm, not one expressly
found in the Constitution.

Second judicial orders requiring ongoing executive compliance such as monitoring committees
for environmental compliance or police reforms create a parallel bureaucracy ansveecablés
rather than the elected executive. This distorts constitutional responsibility.

Third , in matters like the collegium system, judicial activism operates to immunise the judiciary
itself from accountability the most problematic form of judicialfslaling. The NJAC
judgment, which struck down a constitutional amendment passed byhirde majority in

Parliament and ratified by twenty states, remains constitutionally controversial.

Fourth, activist courts risk undeenforcement of separation gfowers as a constitutional
principle. Each branch must be restrained not merely by its own judgment of propriety but by the

constitutional architecture that distributes power among them.

IX. CONCLUSION

Judicial activism and the separation of powers areimieerently antagonistic in the Indian
constitutional framework. The Constitution itself, through its expanded judicial review
mechanisms, its directive principles, and the broad sweep of Article 21, contemplates a judiciary
that goes beyond mere disputesolution to function as a constitutional guardian. The
development of the basic structure doctrine, the expansion of fundamental rights, and the PIL
jurisprudence represent genuine constitutional achievements that have protected millions of
vulnerable dizens. Yet the legitimacy of judicial activism ultimately rests on its fidelity to
constitutional authority. When courts interpret the law to enforce rights, they honour the
separation of powers; when they substitute judicial preference for democratie, they subvert

it. The challenge for the Indian judiciary in the twefitgt century is to exercise the wisdom to
distinguish between these two roles to remain, as Dr. B.R. Ambedkar envisioned, a sentinel on the
qui vive for fundamental rights, witholtecoming a rival government unto itself. The balance
between an activist judiciary and a functioning democracy is delicate, but it is not impossible.

What is required is not less judicial engagement but more constitutionally disciplined judicial
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engagemerone that is transparent, principled, and respectful of the democratic foundations upon

which the rule of law ultimately rests.
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Education is a movement from darkness to light. Without education, people get
caught in the intergenerational cycles of poverty backwardness. Providing quality education
to all children of India should be the top priority of both the State and Central governments. And
thus, the different departments of the Government of India often support charities to bring more
and more childrerunder the ambit of their education initiatives. Education is a natural right
entitled to any individual and a critical social and economic development, therefore, an article of
trade in financial positions, but it varies from another service because @¢asimunity feature.
Government schemes, CSR grants, and NGillaborate to educate underprivileged children in
India, aiming to overcome poverty and inequltytiatives like Samagra Shiksha and Beti Bachao
Beti Padhao are bolstered by corporate fundh@?o of CSR goes to education) and NGO
grassroots efforts, providing scholarships, digital infrastructure, teacher training, and bridge
courses.NGOs bridge the gap by improving quality, access, and retention at the grassroots
level. CSR grants provide gessary financial sustainability to NGO projects, aiming to improve
school infrastructure, digital literacy, and holistic developmEety challenges include ensuring
long-term sustainability, overcoming regulatory hurdles, and balancing formal education w
vocational training to empower children from marginalized communiiiegs Article tries to
explore the role of nongovernment organizations in education sector. Education that is necessary
for character building thereby bringing out the physical, alearid spiritual culture of the human

personality.

Key Government Schemes for _Underprivileged Education The Indian government has

established the University Grants Commission (UGC) for promoting and accelerating the
education system in India. Governmérats certainly taken measures to improve the quality of
education for all the three stages, primary, secondary and higher. Here is the list of some of the
great schemes initiated by Government of India to improve education in the country.

Schemes for Primay Education -The two major schemes for primary education are following.
1. Sarva ShikshaAbhiyan
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2. Mid Day Meal

These two schemes targets mainly children coming from poor economic background. The
schemes will help to bridge gaps between children corfiogn different socio economic
structure.

Schemes for Secondary Education

1. Rashtriya Madhyamik ShikshaAbhiyan

2. National Scheme of Incentives to Girls for Secondary Education
3. Girls Hostel Scheme

4. Scheme of Vocational Education

5. Inclusive Education for Disabled at Secondary Stage

6. National Scholarships Secondary education schemes targets children falling under the age
group of 14 48.

Schemes for Higher Education

Objective of higheleducational schemes is to prepare stigléor the job market. Here are some
of the important schemes for higher education.

1. All India Council for Technical Education Scholarships.

2. Scheme of Apprenticeship Training

3. Department of Science and Technology grants and fellowships

4. Schohrship Schemes for ST Students by Ministry of Tribal Affairs

5. PostDoctoral Research Fellow (Scheme)

6. Empowerment of Persons with DisabiliteSchemes/Programmes

7. Sports Authority of India promotional schemes

Government Schemes in Educationtnitiatives like Samagra Shiksha, Mizhy Meal, and®M
care for childrerprovide the foundational infrastructure and legislative framework for universal

education.

™ Sarva Shiksha Abhiyan Started in 2001, the Sarva Shiksha Abhiyan intends to ensure
primary HGXFDWLRQ IRU DOO FKLOGUHQ EHWZHHQ WKH DJH)\
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include improving school infrastructure, raising educational standards, and bridging the
JHQGHU DQG VRFLDO JDSV LQ FKLOGUHQYV HGXFDWLRQ
™ The National Program for Elementary Education of Girls (NPEGEL)-
13(*(/ DLPV WR HQV XU HoWHKDW KY K H RIKO B HYDWWLFXODUO
VFKRRO UHFHLYH HGXFDWLRQ WR EULGJH WISKI[JHQG

developmensector. This initiative provides additional assistance to improve the education

of females from underprivileged groups, such as Scheduled Tribes, Scheduled Castes, and
minorities.

™ Beti Bachao, Beti Pathao-
,Q DGGLWLRQ WR WKH ,QGLDQ JRYHUQPHQWYfV HIIRUWYV \
Beti Bachao, Beti Padhao program, started in 2015, seeks to empower girls through education.
7KH SURJUDP DLPV WR HQVXUH JLUOV fransGrird@V\RLIFR.@I VD\Q &
perceptions of them.

™ The National Secondary Education Incentives Program for Girls
Through this scheme, girls from Scheduled Castes and Scheduled Tribes are encouraged to
enroll in secondary school. Additionally, girls who compl#éte eighth standard and begin
secondary education are given cash incentives.

™ The Rashtriya Madhyamik Shiksha Abhiyan
This scheme started in 2009 and seeks to increase the quality and accessibility of secondary
education for children from marginalisestctions. The program aims to improve school
infrastructure and provide secondary education to all residents within a reasonable commute.

™ CBSE Udaan Program

The CBSE Udaan initiative focuses on the low number of girls enrolled in esteemed
engineering antechnical schools. It helps female students from-iloeome families prepare
for engineering admission examinations by offering them free online resources, lessons, and
mentoring.

™ Kasturba Gandhi Balika Vidyalaya-
*%9fV PLVVLRQ LV WR Jlpihegdd ti@l\comthBritieX &&ssUo high
quality education. The program creates residential schools for upper primary students to
guarantee that females have access to education in a secure and encouraging setting.

™ Sukanya Samriddhi Yojana
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Sukanya Sanddhi Yojana is largely a savings program, although it also indirectly aids in
JLUOVY HGXFDWLRQ 7KH LQLWLDWLYH JLYHV SDUHQWYV
educational needs by enabling them to save for their education and marriageghThro
tackling monetary, social, and physical obstacles, these initiatives have achieved noteworthy
progress in guaranteeing that all children, irrespective of their circumstances, have access to

high-quality education.

™ [Samagra Shiksh?An integrated school education program coveringgateool to class 12,

focusing on inclusiveducation.

™ (Right to Education (RTE) Actt Mandates free and compaty education for children aged

6-14, ensuring access for weaker sections.

™ (Mid -Day _Meal Scheme (PM _POSHAN)Boosts school enrollment and retention by

providing nutritious meals.

™ |Scholarships (Pre & Post-Matric) | Financial aid for SC/ST/OB students and minorities.

™ Building blocks through government schemes in the poor and underprivileged children

for education

¥ Increased enrolment:The education schemes and policies encourage more children to
enroll in schools, helping them wifinancerelated obstacles. More children enrolling
in schools encourage others to undertake primary education.

¥ Increased female educationORVW RI WKH JRYHUQPHQWY{V HGXFCLC
JLUOVY HGXFDWLRQ WR HQVXUH W KgapmandQ@vaerk wardsQ VR
achieving the SDG 5 goatgender equality.

% Better reading and writing skills: Data suggests that free education has helped
improve literacy rates nationwide, with more youth from the marginalised sections
undergoing skill training.

% Breaking the poverty cycle:These education schemes in the rural hinterlands have
helped break the generational poverty cycle, bringing home jobs and the security of a

better future.

™ CSR Grants in the poor and underprivileged children for Education
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Comorate Social Responsibility (CSR) has the potential to create profound and lasting
impacts on society, particularly when directed towards educd&urcation is the foundation

of personal and societal development, yet many students, especially those from
underprivileged backgrounds, face significant barriers in accessing quality education. By
directing CSR funds towards education, corporations can play a pivotal role in overcoming
these barriers and fostering a more equitable and prosperous society.

¥ Infrastructure Improvement: Upgrading rural schools, providing computers, and setting

up science labs.
¥ Digital Learning: Introducing smart classrooms and digital literacy programs.

¥ Teacher Training: Enhancing pedagogical skills and training for better nieay

outcomes.

¥ Role of Education in Economic Growth The link between education and economic
growth is welldocumented. A weleducated workforce is more productive and capable of
driving economic progress.
™ Why Education Deserves More Attention in CSR?

Corporate Social Responsibility (CSR) has the potential to create profound and
lasting impacts on society, particularly when directed towards educBtiocation is the
foundation of personal and societal development, yet many s$s)despecially those from
underprivileged backgrounds, face significant barriers in accessing quality education. By
directing CSR funds towards education, corporations can play a pivotal role in overcoming these
barriers and fostering a more equitable prakperous society.

1. Bridging the Skill Gap-The rapid pace of technological advancement has created a significant
skill gap in the workforce. Many industries are struggling to find employees with the necessary
skills to meet the demands of the digitgkeaBy investing in education, particularly in STEM
(Science, Technology, Engineering, and Mathematics) fields, businesses can help bridge this skill
gap and ensure a steady pipeline of talent for the future.

2. Promoting Social EquityEducation is a powérl tool for promoting social equity. By
providing access to quality education, companies can help level the playing field for
disadvantaged communities, enabling them to participate fully in the economy. This not only

benefits the individuals involved balso contributes to a more inclusive and stable society.
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3. Enhancing Corporate ReputationCompanies that invest in education are seen as socially

responsible and forwastthinking. This can enhance their reputation among consumers,

employees, and invess, leading to increased brand loyalty and trust. Furthermore, education

focused CSR initiatives can help companies build stronger relationships with the communities in

which they operate, leading to greater social licence to operate.

% How Corporations Can Get Involved in Education-Focused CSR?

Given the immense potential of educatfiocused CSR, it is imperative that corporations reassess

their CSR strategies and consider increasing their investment in eduCatrporations have a

variety of ways toget involved in educatiefocused CSR, each with the potential to make a

significant impact. Here are some strategies that businesses can adopt:

1.

Increase Scholarship ProgramsCompanies can expand their scholarship offerings

to cover a wider range of slents, including those pursuing vocational training,
higher education, and specialised skills development.

Support Digital Education: In the digital age, access to technology is crucial for
education. Companies can invest in digital education initiatisesh as providing
tablets, laptops, and internet access to underserved communities. This not only
enhances educational opportunities but also helps bridge the digital divide.

Collaborate with Educational Institutions: Businesses can go for partnershipshwi
schools, colleges, and universities to develop curricula that align with industry needs.
These collaborations can help ensure that students are equipped with the skills and
knowledge required in the workforce.

Invest in Teacher Training: Teachers are ¢hbackbone of the education system. By
investing in teacher training programs, companies can help improve the quality of
education, ensuring that students receive the best possible instruction.

Promote Skill Development:In addition to traditional educatip companies can
support skill development programs that prepare individuals for the workforce. This

can include vocational training, apprenticeships, anthefjob training opportunities.

™ Role of NGOs in the poor and Underprivileged Children in Education

NGOs focus on grassroots implementation, such as teaching in slums, providing hostel

facilities, and addressing nutritional neeN§0s act as essential intermediaries, bridging

gaps in government implementation, particularly in rural and slum &egsal Non

Governmental Organizations (NGOs) have been working at the grassroots level to extend
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education to disadvantaged children in India. Since independence, Education NGOs have
VWULYHG WR VWUHQJIJWKHQ WKH FRXQWU\®%Y thdt] not&V L Q J
and more children have the opportunity to go and stay in school. The best thing about
NGOs is that they work at the grassroots level, connecting with the masses and raising

awareness about the importance of having a good education to geirahiea

Addressing the Educational Disparities The stark disparities in educational
opportunities for poor children are a global challenge. In the heart of this issue, NGOs have
emerged as champions for change. These organizations recognize theniansfqpower

of education and focus their efforts on ensuring that every child, regardless of socio
economic background, has the chance to learn and grow.

Overcoming Financial Barriers -One of the primary hurdles for poor families in
providing educationdr their children is financial constraints. School fees, uniforms, and
textbooks can pose insurmountable challeny&ss working for educationintervene by
providing financial assistance, scholarships, and educational materials. This financial
support nobnly enables enrollment but also ensures that children have the necessary tools
to thrive academically.

Creating Infrastructure and Access-In many impoverished areas, the lack of proper
educational infrastructure further compounds the challenges. N@@snsto bridge this

gap, constructing schools and classrooms where they are needed the most.

Tailored Educational Programs- NGOs recognize that the needs of underprivileged
children often extend beyond financial support. They design and implement tailored
educational programs that address the unique challenges faced by these students. By
catering to the specific needs of patildren, NGOs contribute to breaking the cycle of
generational poverty.

Empowering through Knowledge - Education is not merely about acquiring knowledge;

it is a tool for empowerment. NGOs understand that by providing education for poor
children. Educatio equips individuals with the skills needed to break free from the
shackles of poverty, opening doors to better opportunities and brighter futures.

Breaking Gender Barriers- Education has the power to break gender barriers and
promote equality. NGOs actilyework towards ensuring that girls, who are often more

vulnerable to exclusion from education, have equal access to learning opportunities. By
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contribute to dismantling geler inequalities and fostering inclusive learning environments.
% Building a Foundation for the Future- The importance oéducation for poor

children goes beyond individual development; it lays the groundwork for community and

societal progress. NGO#rough their commitment to education, are not only transforming

the lives of individual children but also building a foundation for the future development of

entire communities.
Conclusion There is no denying that NGOs play an important role in improgiragcess to
quality education. Still, they must move beyond addressing the symptoms of inequality to
focusing on structural issues related to education reform. The importance of the role NGOs can
play in the spread of education to different nook and e¢eroé a vast country like India is
undeniable. Together with existing Government machinery, NGOs can ensure that no child is left
behind when it comes to getting education. A government should act towards empowering school
leaders and teachers towards pssional responsibility and set standards and support them
wholly in a quest to deliver quality learning prospects for the learners. Teachers need to be trained
so that they can manage well in the school settiipe government should establish training
centers to cater for teachers training. Presence of training centres could motivate teachers to even
further their educations to the higher level, and after that be able to give back to the community as

qualified personnel.
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[ KaDkgel DRQOla>ghid

[klaDk lexk Dtda O~l FS 4IVDk_ Whé [IDD ,kEI&m"
C_g] & Dk5 WK [ VB@EIU\ kSDXIdDIgSC_ge KO [ WMhUSX[ kaDklexk DxgdVi
Yk T1]D S k¥DWNarSh&iExm@E&E DOl  lel+Shaduy D] Ihakiel+Shainsx
YKYadk lel+ShadE

1.gk]kIKD @I6DxR ]o Y& dSaw
a8IFD g]kWSk Dt §IS g]kK ]o gDk_kA]D gxI 1dDIgS [
2.51T2D ghk~Sk

x  NVEEDletkcddKds
« YaohWIIMKC _gheiDa "KWL

3. gt SloHa” ddd R

x 4aF eylka” Di OrdOTk
x ]Jlhak leBBL Di
x loHa DgrkkS5 dg W

4. |PIKNa glkdteW

[KaDB DXIFAKN 8YD RC_ AXWMgleVKBYAE/ D RME
5. Dea >0®ldgh*Dle+k

DD >dDea 5 8Sletkgts AIWBSKDY . IkUME
6. COKR >t Rgik_

IDexa ~LODIt XdkkOANYXxfR Y_ Ildetf ArkW UtWkE
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[ KaDkle+K] ot g] WikgR KKD |dDig D] K] =D Feml WBEHY dF RG] ~ | @
ICNIS] gk B hulZ_ \ mBig] Wik DWDIa>IWg YNg5 dODhg DKl kK& dk_ C
ettt RD g@IA/D gk D gh™>E gthnj kaDB Dxg] k\eltD 4dg_ YWMNID> KkgDS heliel+S
[klaDk >@Kde gf KoD 5 \kleakhSdala> [ kaDklexkDx| . kk UMDda
gk]klKD UkI"AdmwW eéd D BMDS kkhu®& IDgm \m _kOo Di ¥
C_WADL] % \Wh5 [ kunlhalB D hemdRla> [ KaDkle+kDoa gi kKD | #WE[ IED Kot
ldDkg Di 5Vk_leak hu®E *||d kG | BOADKERIIR ghd hEdE S x
5 KD5 WD C_ IS R] § kaDkle+kDx Korh5 dODKDBY] €okibk D W4 IVilKaxk
huE IWGaDi@98+k Dt +ty ]Jo \kYS\Wi\DDWSEVEBN § F |
| WSM.Dkg] RANOda g DkniMlgLotnwé [ 1D D gl kK Di, g V\ kel DA Dd SK KF
C_gR D ylgLgtged haR] YAD [ KaDkDxg] RVgri:SC AR RBletkyk hEMS\m > D
ge C DigskoDkVMWRgRd hxgDRE

gPl 412 gbm

40dKa 20d5).e +k DKk .b]KHOBIMED] RIE

e]b? 2012 ul+D |Wx2lkW]m Wk _k~"R 4GdkaCE
lga 5 20ia8)\ kShletkDkidDig>dg) ] O.1kKPlam _kVk YIEaDte W
k> g 06)le+kDkeWdz)] kek: Gk K ekUKED\ dE

1]®%_ 2W4)le+k C_ gk]KWKEMNHNINGRYWE

d]pa 2@17)lhak lexk g]OWRE KOIBNGEAWKE

\k S 802D)kk O o m 2000 FaWS IUDam E

] lnaked ka IdDig ] gl 2019)} kaDkletkedgiel DRAYRW 7 IUDam E

"oz UNICEF) (2018). S e [k! bkl S&E& k YIXIN 2

©COoNoOORWNE
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TIB[ I3 ] te+kgl[ Ag] OB DKIdAFR [a R YnKWUDt ldetf gZA& U
YMBDhkefa(exV)Jky
>a"[mOJg~ D 1hkWIAEKRBRBEESY \kS
YyXIDWgH exV IWU¥leDk
>a"[mOJg~" D ThxWAEKRRKMES §y \k_S
gk_
YEReN W TIB [ 1G] detkgl[ Ag] OB DX ERADAAMMIK x 8°  yUte

[a R YhKWUD Idef gA 3] dDKPKhdBy 4 ADK] i 998 TIB KWKISH [ IBL] rel+D
Adg2 WD IAdISId+ka” Jx,Wt Dy\WldS Tk Vetb KTk ©H] kDK DD k
D WhEEY/ | lRM\D ga¥RIdV Dk’ IDKPKhSTK[ a RYWKWUDI12 Tk B [I BB L ¢
& USB Dk YEHIS "W kKl "D KPEADDINh TniD TIB [ I3] rel+D 4 dgd WD
Dim STk5¢kIPIKDI, kYW Id+ka” AKkF U_ Dx [...kSt h§
kLY 1SeBkAUIID OS_ Y _ 624KHSeI9BWSEE UO 2UL+B Y
A0g2 WDk4\ Id haBADY S3TIB [ I3'L] de+kDi UK IS B A} nDKDLDKYAR] hul K g ] =
51T2D | o YD U KR [ RAeBTkg DKMyWB Dkd YR o™ \W] B heE
e TkB KWkg]Saknld+kas, KMKEKSm” gk+ Sk
1.y OSkdWK
\ kS] &Wahg) LD lexkgldi >D 1 WBYSRf ~ hkhEBVFRIZ01 104 gk 4 Vith SKWHS'L
Di gk59BIB&)K[TH _kr8ymSeCy Tk ,2KIE §° DK Ute Kugt
Da12 4 Vgt SKWHSYWslg D SischidTie KWHS gdvD K2 kdiakkwd&h g b hud] |
20200HIB KWHSIH la” Di S+ ] dvilg D SnSTK\ kS>cdiMa UDAAEL] ofenikGhas ©
ylb |2t B[a kY[ h _ keERhEmSTKYanSKWUL] d\blg D She\  >ddgh 200&E
[a RYWKWUS® e D4ISIY I, t KWYUL ]o 208 10K DHRAHK [aTEDK W F |
Da KW2R21,48,665 IKg] o \iih SKMHSKW2'KDKL.16y | SeS huE KWYU Di
495 1Sekxh@8°_ yUte De7GFESelBrgSPOREZI D] hu®E ldetf
U_41KySeS UMK HAFAS bIVESIkIGB2DE hjlhak gk+ Sk Di
F 1\ mKia § YaDi ] Inakgle kU38.437 1 S e Bx e iy gtVIX myt>D huygh o] &k
2023
TIB [ I 3MEIMa giikgtgNUR 1] 4TShekhkel+D g@liB B 4 A/&D] nidEK m
20250 e/ D4k TiB KWHS D90 §1SeSot4IVD & USB 2nkbk IDKID (R +§1] o
loHa LD Wnd DkRId+Ha AEU 4 AND ENEASD k2023 MAEMMEMmR TIB g] e Y
AYWt exV ]e Yk gD BTSH@L D dgE WDy B [ RichEEhk
2020 K knga] RDA ki Dx ERDSD Shy [ S0kID Indind2l KD A AlSkgtTIB [, | LD
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eul+®IBWY y\kl|d8b ko704 DE 51D ,t Uek2St h§ ID 8°
Id+ka” Jx, W14 DIiS g HEBAINL] oh U DZi 41D hule+k] ga’y 2024F

e ROISWt TkB KW KJ@ED BtShikd AMNKOIRMS Wk D le+kD i SKEBDSK

[... . WEOKNED[ T TSI SRen/ Y 64 M6 ~§ ng) OB BX] a_k YaKWUDldef

oA 9 W4 f RYCIBD SALS k | D IVMBE PS¢ gk\E&Sghld [UKkgDEE

2.gklhA™ glmzk

2. 1KVIKIGH le+kDi g] Oktd2korh Ya@

\ kS] KIS hlexkY ORD ex Dkas hERWRI01 104 Vigk \ kS] = ity SKWHS'LDI D
KW2MKL0.4D  x KxBalKW2KDIB.6Y | S ¢ S/ARM gl kU KohCgSgl4y|Se S

D] hu \k2081y TKVD ®] [a g d20%:80 DAk KaSHEgk-gkU

[ ... 69.4)1SSHj ID&g YBPKW2'KDi78.1y | S e S SaMd @R 4\ m dRFuKWGH D2

Jga’ 2020E  ® rAckko@IRM@024) hk D[ Ak |aB>duT kB [d+kIT2a~L L
SalE/ DkWADAAMMDKI Kg]le Yk2k FAk ID TWB2Tkkul Bl TR
SSW] g D BYgIVIWTKEKTT) DG Y 4\ih SKWHS || LD Id+Ha AFU35.6§ 1SeS hu
K[1DKPK k S m2Y {8 lefxg "D 201:01)d5h 201 8T8 ¢] bk D gk kKD
gD A Il Dk4 AMD S YeKID YkI YAD OdgkL] mya Wik STkle£kD i Sorih SKHEBDSK

V] B [ RiehEFBS 7207 2022505 D, L4 VK Y1 DG Y KWMISHW IPVAR Fglck Y] D

hx FIDEKIDG Y gDa WIRDWWSB1.3y1SeS STk 8,1 (GA9]BeGS
hkix FI\m_ eulxD +2R¥Px Ueka2Sk hu ]JthSk

2.2TiB KWKS>d3 a_K Yn] te+kDi ldle6 | MIS'KL

TkB KWKKIS Y_ ldle6 ex201@iNumAED \47iB RSB VieliRu E d
4V Kavianrdk kKD gD ASakDKIdSB dRNDWEI N2025Wt 8°  yUte |
KWHSD g] Damg] @8 X ex/D S WKID5 v lexk>dDea |dDig D D nRDkR”

gl & 5 ITOBY g, KnEERMOD k2023 MAEFYHEmIKWU] a8 KWHSDI g] OB 2d2

| WS'LDk4 AMIDK | K B8 & UGB 21t5 D, t>Dy IDt P BV IMDf ND 4 \ik eltD

gonB D Wb ITO 4\ kd STkgdipD [ Rel] B | WSWhEEhK 2020 MAEFMENm) T8

\KkD Iy Dk AMD Sy WkiDel:D] K] ]9 Kok kD4 Id ot , | LD el:D 8YalB/ A KdS
hxSm201501é¢kgUm Jo TkB-digaBOkasS dxe W] KK DtA~AAW
yolg >dzh M RWeltD Ya@ Dxih kdSIDKhdgh >dal] k2017 W KWKS | dWE K2
YadSDk4 AMD She [ KKID196 7] @\ SKWRS GIf SR Y2Istmte+kDi llek] & A k g

5 1\ 1 ID&el:SOl ALDkyjiSeS4ASMEA R Y"nKWU] Ma gk DoW] ¢ gnTi

[ 13 ] l+D4dgd WDKA\ ¥\ kd hSTkg DKW D lg @ \W ORD 6t k Di [eDk'Ss
YkhxSm20BE ] ®k
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3.8%t0"
1. [a R YKWUD TIB[ I\ =l+D4dgd WD dRNCTISSTKIdHa AFU DOBY>d2
Dk_RL Dk Id4tfR D_WkKE )
2. TkB [IOSAL o De Wkt Ok SiTRAHENEODKDIDI YhIkW D _V
g Dknelt:D»WB g WD YA lderaSDK] BMWD WE
4Y& DDYWk
1. HETB[I®L]®etD4dgd W ldHa* \dWle+D 8Ya&MBkgk]um Di
ld+ka® A"kF U_ Y_ gkT2D y\kd Y,Sk huE
2.He TkKB& _dk_L-DIT 3y kDR PG [\5kxd O B, Ddgkt eSEkgigtD
DkD[ , | LDi el+D8YalB/>dd+a" SYAISDxiA kdSD SheE
5.exV yldIV
YR e/ R D gd¥R 4 VAR |\ DEY Dy SE IDKPKHEY + [ a R YnKWUD Sagivh
>t a_R YldDgEALD Wha gidETIB [ IBWhERWUD Da TIB5 [ kundlatAdl] gl 2[ 1O S~ L
DkOVBRNS "WV , Kkl "WDKPK I KW ] &, Vtlo\&divh gWWh Z LhFD A h 7 P m |
ldeWMhld®E, 61]1a”k DxP_ 51U glPF%S._ d & E JOAKKEB (@K gF /
3008° U KK W Je§ 4 Iakiéskle+D gll] laShEs D, kgRaWhE 83gl Sgkedbk
A\VgbmyBldansTk4 daxDWAV DkyHE IDKPYERIdam eltD4dgd WY & _ dk . Di gk
51T2D, IOTKSE" A% IgEkDKWB B KRIKNSTKle+kDISAN dS ggl[ 1A5Y3
gli]laS TtE I, S @Dy VD >t BRGER02R4S Tk KWYU lexk
AN\ aELgtyk IDMPYE D, LRI fRAGHISES K AXWD IdlaWFSTYk MR Dk
PIEEY Di l05g\WHKgIVi2S D WHEBIdanDk YRY B8R 9B & IDKPKSTKkoWvD

AEYKFRPD.82k b G

6.Y& RK]

Sk1dDn8[ I3 gk KU Dk D ld4f R KVWWRVIR011>d2)d¥R2024)
®tRmM \k_ST8 V [[aRY] [aRYh TkB I

2011) | 2011)| 2011) | AWK KK gd¥+R
2011) 2024)

Da gkt K 73.0 |67.68[49.51 [41.0 44.6
Y& gk K 80.9 [77.2859.73 |52.3 56.1
]lhak gk+ |[64.6 [57.18[38.43 [29.8 33.2
laP4 /& 16.3 [20.10[21.30 [22.5 22.9

S k& D3KSHS5 D,I6DIBDTB[IOSAL Ju gk & GRMES gD CRAHE
K W R&LTda R YhKWUD 4 Vih SKWHS gle: kU41 ¥ | S e, K240 g¥R] 4 R em
Ok DgR44.671SeS Yk m F/aod 1|3k Sk GBS EE IaF4/S
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22.9y1SeS[WH hdE@h gk KU 73%)gtWD WY TIB[IG]@aR 28y 1SeS Dk 4 A
| U E,KkelHDopWD A\ nSDX & IEKNIHE gl kU | 2 Y06 S IA1Shu D& Ihakle+k
Jo Idetf hOS+tY Di 5d0~DSk huE

Sk12Dn8[ 1@ =D & kgk Id+ka AU ylSeS] @

eultD OSTkB [[TkB [K T® Da[al¥h Da 8y Da
JKTOE 283 34.7 31.2 14.0 3.7

8.1 yk&a)|38.6 472 425 22.0 5.2
JKA~GID) |54.8 71.6 62.4 31.0 10.9
8.1 ]kATH|68.2 82.4 74.8 45.0 15.8
12)

Skl2aD%kD,14AH AVDSOMyEED SHERB[ I kDG Y hdl.2y1SeS [, It
ld+ka” JKJalvPaigy|SeS ST k3F§SSphed \DIEXR]| DS

Y | 62.4YSSD b KSHdEkaDIB D IdHa AlE U yAD B Y [kaDLgt4 VD hu
ldetfD _ JKAMADB K $.6/IS:SAKFU aBD4g] WD A\ nTkDx ERDSD ShitE

81 K DG DY bwdatTB[ | | LDkj1SeS4ASMNUKXS, | le+kID Ynb Di I0DNI BN

Dx yUle2S D_Sk huCE

SkI8DKB [10 S DUdyg WDIILESN=17 1 O S~k 1

4dg2 WgbD SYab/[I®Kg2"k| 8YaEV{ k°” Cg
11D Im Dt \mS_ {8 66.7 92.0
3ID J[m Dt \mS_ {5 41.7 78.0
5D l[m Dt \mS_ |3 25.0 65.0
ey la”™ glivk*n IdHa 4 33.3 93.4
YeKa gl Id+Ha? 6 50.0 97.2
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Bl IcHa? 3 25.0 82.0
DIED 6AVGlaVK 1 8.3 57.2
YA Kka - JhpNB1:30) |2 16.7 48.0

S k | 2 P3R5 D, tel+D4dgd WD\ NchICISDKEIE DSHEEMSI2[IOSAL e gt
(66.79%)tIDax]mN_ Dt \mS_ yKTIDD] KA+ KD 28 NS Bitldes -
DBIDax]mN _ Dt \mSgleMgN33.8B\ StelSEl detyd & AK x] & KPY¥Sa4E (/S h
ViSeSgt4 A&D] haBi By >aBNWiglehk] K >D [ GhidIdHa” | 8¥aB/ de+D JK 4\WS

Dt tiGa71SeSld+Ha ] dRDA4WSDMD KK x+IBL Di FI\m_ D]m Dx Ue

Sk | aDdeka” AEDY] E DKRN=30@ ° _ J[KBDDMNS

[d+ka” AKF Dk [ & _W&kg2"Kk yISeS
51TaD DIOWKkK7 F |234 78.0
IdHa™ D U 198 66.0
Gha)f Dkq mavek 186 62.0
[klaDk lexk Dt VI 162 54.0
lexDLD 4WAISD m 153 51.0
IdHa” ] @ dg2 WD D m 141 47.0
[ka Iddkh 117 39.0
\kfk*m [kVk 105 35.0
Y..k7 ]e All W hx96 32.0
g DknhKWB B KRZknidk4\ |d | 87 29.0

SklaMRER} WIBhSD ld+Ha” JxWDkg[ gty] R DkR5 ITO DO hul Kg&y 1S e S

8 UGB ik ID\dEHa D Un66%0)STkGagdf DKN 4 , | LD gavk62%y A& »

V] B DKRh§HaDkle+kDYISW Dk k A]D g34keR® UGB IRIINMRKK x a§|FD
4] WD K, DxeiEkhde+DLD 4WA1S51% pd2idgd WD D] rd 7%)6 Y DA\ m
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| WSKEEEa lockh 39%)defD [ KaDB i le:tkDx] KVS D Wekak gD DkD HaEK K
[k V B5{#SeSS USB WERDSID'KE

S k| ®DYEDDAY mRokle DRdF2 Y _m=+R

Y& DDYW[T_ DkdF OdSZA[p | gkT3 Y&_R
) ]k| DxtN |1kW OS_

HEelt+D 4dgd W 4dg2 W gbD x| 34.72 | 4 0.00]p<0.0] Ya_D
Di D]md+Y d+tkar A/ 65
AMKF U _

He gk]kBKD 5" 41\\kd|28.56 |6 0.00]p<0.0] Ya_D
1OTIS eul lexleul+D O
8YalEV

YADDAMY RO YAR] DANSDDINB DxgRD BYgtYa D ShEFT] YADDAMWHED k -BK7 1k W
34.72 (df=4, p=0yBoH, K&01gkBKES Y gkid hdRDkSA D el+D 4dgd WD

Dim STk Id+ka” A2kF U_ Dt IdH&a*yghkiam) kKxigdesDLbiu E | |
Dimdhkl Id+ka” A2kF U_ gkTaD BMW)drk4D\KB2$EEr m F
(df=6, p=0.0§8)B, K x gk PKTEMIS>dzlD Svalt/ D] A gkid gi[ AEDxy] kRS

D Sk hu® IWIW 5~ dFa2 STk 4lel+S 4I1\\kdDL Dt [,IL

7.1ddtIWKkK
7.1elxD4dgd WDi D] md2d+ia AEU

y(3Bex/ VAR O6BYgiEIBhID[ a ik Y™AKWUDI TiB [ I D4 dgd W
Di A\ mD] nictHa” AED 91 n Dk>DY] B DkRhBtaDd D4k K25 1SeS [50SAL
IDax]mN_ Dt \mS_ K&kah|m7o0224d & 8¢ & Et GB4itS els 4 tC
DZi D) hulexk] gla”t 2024F a20R5 e/ MDA néy SX D W6 D Sh8D (R iR +§L] @
ldHa LD Wi [ | LIdefD [ HaDiB Bla>g] of , ikkh(EAEdS K2023Wt \m 4Y W't
] KID elt:D g8 D\ yD Y Di O] nTHB g k& Di Dy R | WBhde+D JK 4\WSDi
UrWm” 17/ ]Ik WD 4 WS le+kDi FRI® KDxyA+ BY g kdSD Sihdgh >a2
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d ] RGLY W rd Yey/ | oEHDSIDKID TiB 1] ddHaL] 6 VD >dZDWhI gleiB 2it™n
g DkneltD g@IRADk 4\ kil DY >A6MWglelk DkaR F Y824\ kd 1K/8.3%) P IK N a
ld\KkKW Dx G Kx»¥ h k&kDROBBenhiPIKNa letk Di Y& _DBDYW

7.29 k ] kd KIDD >dgykdpD [ ki1

ex/Dklg kB g KKB 5 ITO>dgigitED DkDLD Yi kgigi[ 1A TKBtaDi4 Dt
Y& Rk] Uek?2St 78%)dia" 3% WEKEIANDRBKIRAH] 2020 YWD
] 1B KWHSDI 5 ITOIYJ, MADKIAEBId4 £ RD SHe[ KKID I DI D] n$TkS Wi Dea
loDig D4\ kd ] 2h g ¢ FrimD | @ | bk hdRR) FrkedDhkn2024)\W YW D
AANNW o Y k5 KDIMDIGHHIMEO BN RADkeltD 8YalB/ Y Fhki K Y, khaE
[klaDk lexk Dt yI|S4WMBDKK KA OPdRlke PR [REHEK x a§|F D
A ] WEKDxCnf WehEgk>dd] &2023Wt 8°  yUte ]Ja a8IFD gkz_ Sk
WKD[aRYh[hld STkad@rgtwea giidSskw] g lhakglée KU of gtARNGEK Knp Rk
35%)\ mD] MG D k, KYKID Dhk 2020\ Yew/ ] delekiDle+kD ] KX 14 oK kD
A\kd gt TkB -0 LWsDOFhSK X E_ K[ eul+D yUe2W STk
hehBacdaif DKN 4 | LD gap VB 3%k ka @ Di g) kDX ndESD SKE

7.39_ DKmMixVB Di Y\ Iderask

e Dt DD HRINGS M g DkneltDSYWB B I WD 1A lderak
DK BMDWHEBA¥R] 29V | S & SJSB g DkmbkWe B KEZKnm 4\ kd DxlcHa Jx, WDk
DKR[ SCKRWISH DK gla” 2020) kkgPhaS>Da® 5 %5 dgrildHa” 75 >g KW
Dt 4 /& SF285ld#&ka” DRSfa PhVE] gD 8aBSk 4Y k2. huGE
41VDK_ 200050} ] lexk4\ "RAKgmMa L \WJKIT) D WIPW @ik 1D KhuY A/
L&D YISKR >D A\ mI B Wi hu] bk 2028 | 2@2R)M a R Yh] <TiB ldDig
Y& "XKWEDIWMgdae OMkYD 6kIKIBBIDBAMAKNIMGGED 12 S
8YAXF Whé hx Y kIKIE SIkiVEROMCEIO WS RN ISR | 48
IDAIB [ ILD Vb Yrib gii SHEE | ROL5 )X ndh Y/ ] oiekID g DkniokWB Dkalk
TIB g] bt D lonBYgiviEYh Y8@EOhle+kWR020 e KW KkSm” lexk Dt la
Y & D, ADERYCKK] S Y [oMa@ WA ikl I\ D4 dAK] sdEned® k2023 Wghid [Uk
IDg DkrrdZFig DKngPOADXEIG R gtiS K WiktiE e [] alD, ex/DUASD YBhahs
STKYaR} eIBh8D TIB [ ICB\L] de+kDi UMKRIGIS] H6 A nbkDLDkgli] 1aS Y &, IKkg] ch u
Adgd W5 I TaD | gRIMEDYE BTkyelgViDlel TaSy] i HEE

Pagel25



eRs _LEIE€ ¢! "O/kS™]

8.IWODfa

YR e gt(6 h&hiD [ a k YnKWUD! TiB [ IB\L] detkgi[ Ahy] OkU A%
A\ med2 B Mg nEEB [ IG\LDi gt U44.6y1Se S _ k @8 isssAanB&ayndG
Y62.471SeS |d+k ad®ia-k AADhE+D4dg2 WD A\mDinb | T2D |dY A&\
a8IFD, \KWNjk#ISTk g DkhkWB D 4 YR [/ @V B DkR hEEXN YADDREL
gip "D BYQgK® YWenin 6B SBghid IVKKIKNIDYADTIB [OBIm alx] mN _ Dt \m S
ld+ka” OTkI5rdkdBAt |K k k&, IkSpbks aS(hStkie+kalkdx [ k | a D k
lexkhGidet YKMWHKWREL aknille+DLD IVM] SIWh hxSTkg DKfeWB Rlg" k £ d AW
YkUeSg2SDi K(E

gl 42 gbm

I _k]F2018)%k Sm~ KWKKISAKT QUDP&WDI kgd S ~kbla |
e]l6®_ 2016).e+k g]IGHEKMED]RIE
Ut>g B0m4)\k S m WigHhink\Vs ValeFheyE

40dIKa 2007).e £k Dk .dJEkrHoBlg ¥aleFN8yE
|] Rdd IB2015)K WKkSm~ |éakHkfkldDegD\k _Sm yDke\

akrowNPE
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[k &® ]>d2d +kax,DWg]ODk R DDk kgadVv m IghlE S
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\k_S ]o [klaDk letk Di IOTIS

\k_S o kD RKWDEa>4\D§ g ID>F>hgekD | WgtaD dFRAED g Dk W
D7 WREBHED hEE

« [tNm [IkB 4 Na] REDB IPBISg] KD ot ] DK D YadSharADiG g
IDA"k huE

« gda le+ kD& IRty kTI]D letk Dx gkda\yl]D [WKWt L

x _kOom~0eak MEMAB gl]kWSk C_ glkdtem lexk Y _

BN MGLD[ kKO 1R 5 ILkgradzh rlaW (8] & K\ mikaDke+kD7[ k8 gitke_hhE
[ KaDKlexK] ] B [ kil

1. 51T2D g p@EMEDIRD7YAdk [ HaDB DxidHa \ KWD[ K¢ GRdKN @Fk
UtSt hs@E
2. gRKKDDNIBME [ka I dHktK yTk C_ a8IFD \tU\kd [klaDk
3. grrk>d® W\ 6gliviB D1 Dojid +ka L ] gy (I dSd R
Di D} DY i DKRN(E
4. IPIKNa |}dOMBi YgRAD D] ngtf KaDetaVallNetkgtd S hKIghes

gk DY

1. KKFBDSk>¢[W¥We [klaDk |eWhlaBW8]KWIERIHODHA. k

2. 51O g K>dKdS > g Dk _- DkngPOA, kkJKo3 C_ IVBFD lekDi
OrdOTKE

3. gri+S>d2Viaa didd R> dHa ] § kaDiB Bla>gri+S @, J >dggwedad R
DKW]k2R E

4. IPIKNa g @R+ KkIWSdRKN 8YD R D 8\vaBR/Sgvi2SD WE

1.YA& _dk_ Dt lel+S hxWt Dk 5Vk_

[klaDk \IdQH N ]d 8K gdokdkDhSEDlel+S[ KaDk4 YA | | LD QKK
YXf®RDISKk C_ le+xk Dt yIS 41VD gKF _hSm hu® dh G_
YmMDXMEDC _gR KKD] BM.gtYall SD Ky YDk [ KaDkle+kg] KD K, LDX] K[ 8D ShE
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2. g{ RKD DS LDk8aW

4lexk Dt Dckd Mth{Ka§mkiki C_49d5kg KgniniSKYNSHEK] [ HaDkl
lel+ S, B Wi INGKLDxg] LSHE _ BATISLDKId /D W ] hahEEKS] o Halk
lexk Dx [... (K My {AKIBDRGRMAEL 2k’ F7 VKD laPRMSORKWC
[KaDIB D lexkgM2SD WHE

3.51TaD IdDkg ]o "XFUKW

lel+S [klaDk 5Ft laD 5AMA C Wok D5 T8 gukSE
]1halB D Dk ] & ko . gt Kahs ~ ] dg h&MENESCO4Wk a, IDAL Di le+
IVie D WtF im@4eWC _gSSIdDig DK . loki] aSkhdRy YOk [ KaDkle+k5 [T gel DRI

Y] b gRAVAE

4, QKX C_KW2 KR

el ]1hak >RGO dvidd ARWWDYIS4 VD KIEBD hShegt] K AJ C_leed Bin
U] s Shde+kDDkRdg3aS Yack Di 4 dVkRkDx4 Y8 Kggtkv2 KR he
JaShiC g] KDKKIWS gvS k hu E

5. 2D9ED] HLDKdDg

>D lel+S [klaDk 4YWt 4IVDk_L C_ DS2gKkIRD ydB\K

C_ A\MR}glo™\ i DWISIdED)gtanD? | K Sha&hC _g] K] w] MBcd2ZK: D\ ldw
ldDIgS hxSm huCE

6. g kKD YadSC _ Vel

lel+S Jlhak>0d K& NENBAKe/Hg W Cod Al YD/ SEEkS] Rk
FohC Ju _ nkgridvalB 2hig& IDkhiDletkC 4dg lJawy JlhaklgJkK Dx W7 ||
gDSm h8E

7. kOom~ WmKODdIM RUAHIKTAMEID g]kWSk C_ [klaDk les
WSDKB le+kD] KX gig] R dg YUND WC g KKDg\ nalPNDK] i7M\KK] kM (E

Pagel49



oD

“LEIE gl "“@/k3STL]

[ka Dk g klttnhe+kDldef g g o

lexkiDgriv m® DI yASDK] @ 5 \k h[ lexkg] ldeninclusivé) x S®{ kdbh g] kK Dt
dBEKKNSB1TaD, D8] MgD+]SoDt 5Vk_ Y _ \igyDod dkxw
Adg_ YD SndekS KgtlddvSERL | 4 KaDkle+kDxg] loente+kD Yaye ] ] LWAAS
5d0"D huGE

glkdtem lexk Di 4dVk_RKk

glkdtem |eeshynibkOdTkKghsAD [ laD >df Kalk | k h tgRENX KILOE
GkImR  hb¥ikgdBG\mDeDg) Kdad R] #FRP Rfekik heE

\ kS] q] ldentexkDxgm DD [a>Right of Children to Free and Compulsory Educa
(RTE Act, 208D kPk K& gli4 df YAD[ || tDXIVERDC _4IVikde+kDk4 VDK Uk
h u G NgkiohahEducation Poligy 2020+ k J=o a8IFD g]kWSk C_ g]k

[klaDk letk Dk ]hAd

1.
2.
3.

4.

gk]kIKD glkWSK[OKIGDk¥IB8 Pk K ] a§IFD \tU\I
51T2aD gebI2IRS [klaDk \IdO~ Je 5A]IW\2_ [WSm h
@A X R] k> 1el+S Jlhak>1 4YWt Y& _dk_ Dt OdkC
hg8E

AFam Y m .. mDIBS]kd Wik Ig.Dx[ bS gedk cihe+kilU\D ShidE

gl iderte+kDgPl 4 fkaDkle+kDi | WS

hownNPE

alD Yolth> 4VD+§1] % K\ mikaDiB PXletkgtde S EKKIGNE

51TaD [k kiR Yack [ kaDiB Pxa \ KWD[ KK GadkN @FBheE

[ la Iddih>dZ2 la @ > “tgR KKD D8 KaDkleK] § RDheE

OB kaDB Di 8Ytk> Idef 5 dODIB ZlanifaDiB PXYR ggRAMC ghMEWE
|]a YE Sk

U{ iR>d5 IWigntyl] gidvB DiDjmld +ka L ] grS YRR  iel+S
lexDL Dk 4\kd@E
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gkiADY g

g_Dk_m oftdKriy kbkin zK u.goB *x KW k>1 [klaDk lexk D
aBD gdtVeéra I g] > YYD mBDg] KDY . kkUKKIM KeE

gi+S>dAViea dSd R> Id + ka L o 40k Fce@-khOdaKE

IPIKNa g]lkiNdk] K] g+ [ kaDB SDle+kYbRNME

g] B Di gh\ KFSo 41\ kdDL>dig)] He DXKIEBD D gh KD RAgDSK] dAdSNARME

[klaDk le+k Dtda >D ,g KD hEBrfSS IS RA W é
yA~tD [klaDk, GG |FRMRBIetE]atShm dkOSIdD glkdtem
god hedE] ideme+kD KR gtH Witk [HaDiB Dxge [ WQDS [ D >D KR
g W#aDC _VASem KODKVMR\ nD gDShEE

[klaDk |ekifkom”202@k WA

a bk owbdhE

IDgm \m _kOo Dt g]u IdDkg D& 5Nk k &giiO Mek: D i«
[IBY MR D SilD &) 4 KaDiB 2 IDShiglg”™ C _g] R ledkniidEk S| @aptg] * D gh kKD
51TOC_ g DkRLgt[ kaDksle+kgtol S ERgtYayE | akahle+kWsS2020W t [klaD |
letk DxgdkidweSKX C_ gel D_R Dt Dep Je Ek huCE

_ kO om”202®K eV S

_ k O 0 m 720265k RWSWHBMECIIRE” RBferk giM2SD WHEh WsaBD 4 g] Rk
D x g ] k [ KADB\&tld+Ha nBMAIS| . RASTKSAES | lexk D YnbRAD la> ORD MW
D Sm huCE

\NS] MAIESI] 2B 2 Idef [ a Ik kioe

1. glRy] DV IRDWC VISKR > YAD [ kaDkDxyki D gt] ] D & D le+kgiieS
D WkKE

2. a8IFD g]kdGender nklision Fun@MLDxldef “KWEL akdhE1d° riy

ghk"SkE

gri+S>02VRa lexRdi3d R> | d + k]ee® e y Ckch AWVBIAC _ grekDl OddKE

4. qvY 58N > bdiknnkGadkNDDKRY. k7 Jx WlanjaDiB 2 la>\dByde
Di gloWKE

w
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[klaDk lexk C_ g]kW 4dg_
WS h Qibk D SvindD [ kaDIB Dx ol IdHa [gjoe UtW Kk Y TkB D VB WEh A ug ]k \
FRPREe+RC_ VBl D4dg \ mfUnD WS dODhE
x STEMI@ 2 KW+ x BESE ARS |df AL §HaDiB B\ Kidknh . RAY Kx(E
x OrkdgkI*"D lextk C_ DPAplAVNEDEE Bi KxeR ]Jo yxAgk
x QR KKD>d® [TOBYgid SHMNSEDGE)i [ KaDiB Rla>Idef MWRIE
glkdtem lexk Dk @I6DxR
_kOom"2020kKl Dk IBe+k Dx glkdtem lexk Dt5AQANKKGDN (
APG2DSTKUWDIE[ kaDB Bla>ldef yiovel] a hee
x 5dkgm” Id+ka~L C_ JkykdkgL Di OTkYWkKGE
x  |FKN lexkD g] kb givieSD WE
x | KoK K] ki Dle+kDkjidMYMKgg kaDiB Dig] L C 5 AldSig[ .E
[klaDk Cex[dhak gel D_R
lel+S [klaDk hm \IdO” D¢ ge ]Jlhak [WSm huE lezxk
x 5A]Iw\2a_Sk C_ 5A]ld5kg [...kSm huE
x [k lddhC_aBDIhgkDxD] D W gk DhahdE
x Ya_dk_ C_ gWRK BDIM@kSkgMAaiShE
_kOonwatizBek- k Dx Dt d &l BIDWK i, 208D \NBMCE Wil +] kD ldDig
Dk JkAr]JKpk\MBak hgel D_R Di 5Vk_leak huGE
| ySKL
A+lY WmIS ]elZO mid vl YWz dwRVehibhse
x  UKR+{] gghMDi DOl m
x gk]kIKD BIl..dklUSKkK
x IPIKNa Ild\kKW
x 51T2aD 4g]kWSk
BN WS\LgiWNADIa>g Dk g ]k K C _ceSwiDi garkIKI] tknd dODHE

[klaDk letk Dtda gk]KBED A Okt D/KIKS KEDkdé 0 CEe =+ k
20204 kaDkle+kDxyKT ] DKW g] kden© _ge  \ kSDi lLék] § halYeDl) 8a¢kh@®UD
YkdVKWL Dk { \KdaDMOrik 4BKtiDxdie&m | DD kO 0 410R]k2 R
\ B DKW TE
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IWODf2

[klaDk le+k Dt d,d /g KD yASHK] o MHaEE YAD[ kaDkDxg] RV
40g C_FRPRBAetkyk hEMS\m \k _ S gb®Wa@@ ldDigS Ko [ WDRE SBH ©
gk D gL, kk*h givi2SD WihekiD D7\ nf kaDkle+kgtolt SWHHhakgel D RDkS&2
] IhalB XKD g\ ] @] ki dg, 4IVDk C_ ggRAMSD Yhib UMD WHaEK St g] KK ] =
ASUgD BY gt YSy° D g2 W Ihal8 i \ § DkDxgrih SIDMEH Y @IS0 Y254 VD gk
BlZ_ \m a8IFD 4g]kWSk IdI\EW BYL ]Je Id+]kW huE

]lnakgel D RDKSM Ihalg DxKmRQ\ rafi] ] kvidg, 4IMDk C_ggRAN
S Dhi UMD WhaEk St g] kK ] 1S #gD BY gt Y3y° KD g2 WW] Ihal D \ § DkDxgrihS
IDWEHYQFIO2IGAVDgRk 1 Z ~ \m a8IFD 4g]kWSk IdI\ EW B\
YFIS Dk dkOSIddk DV O BRhixBen huE ,"HKFBIXKC Dxg e
[WKkWk hu Sx [klaDk lexk Dx ofEIW RISKShSHROU | W d k-
le |+ S, WEPRnRIHSHSMBNKYAK lel+Shx SRhh DEW [klaDk le+k Dt
DxG6 D Skhag) K Dxlel+SD WD Vig"k[ kaDkle+kgthm@thai@h Doa Ol FSIdDig Dk
gkVW[IWBeégk]kILKDTYA _¥WBIANC _ WulSD 8ATkWDDk 5
yFISema C_ KKkFBD, &Pk KkDekD Wk IR Mx_ WkMhu ykTI]D:

gl 412 gbm

1. \k_S ]o [iPak dge xKKRKD ]4KEIX D a m E
2. Wk_m gel DPR]®Rdadé&RKn, WIkR i E

3. \k_Sm" lesP\Dk>gl Y mipd VidgeE

4. 1lhakgel DR 1g8#8C_ Odk> Pv _t Bk @MEEDe\WE

5. lexk CORNKK ,4MIpNDGDeWE

6. glkek DIg&S PV R 58k k¥ BEaDt e W E

7. 1lhak 1dDkgPQMEiH:kdS yDke W E

8. \k_Sm~" g]RK W jukvarid-k 7

9. "BYZ(UNICEF)kaDkiekY A¥gE
10."EDXUNESC@}ucation for-8Bender Equality R&ports
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[ kaDklexk=0X R] =t g] Rigk dF WNA1S>dgel D ROghld
Py eD@akigh
g h kDA ~ KEDIOERNA\ IE>] >a Dt Y fa B8 ° D v &tte

yOSkdWk

IDgm \m _kOo Dt g]Ju IdDkg Dk 5Vk_ 8gDi lexk ¢
Di 5 W [ kivd TS KaDile+kC_ YERKgmje\ SgievB 2t S hamskidDg 4\ik h
KIEKhEEKS glHS 4V IdDigera L] % K\ nfi kaDklek>d2vt R] 2 g] k8D Femgh KD
o] OOk khBHE 4 g] WEkg HKDBI.AL5 I T2 D Jd§)IEID \tU\kd C_ KKkFBD S
8 A Y /E \\K IOk giuiikEda eltD g] KV IED gif KKD /R C ] RighvDK gtk
| PRHIE] D g] K< Di YAD[ kaDkDxg] WNetkDkd Dk C_4dg We]afkS|[ SD gl 1dD
ged WENE Bg Dk g ] k¥adk C_etilRDgOIMDK]aD " kg D_Wk hxFk,SkID
ge C_5AMR[WIDBEmDg] HaDC_ yASmgl KDi5 \kleakhE

[klaDk lezk ]a 4g]kWSk

[klaDk letk ]o 4033 DMDSMNDekIDADAe+kD4dg D) I awk
| erkgtdt S_h KRMEDgr midd Di JASDKS \Vk 89D lexkOdTkh8muC ~ letk OAd O
gZak9 Y& RAKGTII g KK DYAD dredldefD [HaDB@D x glkW eul+D 4d
[klaDk letk Dtda O"W & [k gy KHK T BV MED S ST k a §
Dky] B 18] haZ \ s K5 VD" R] 4 KaDkle+K] @t g k@D Femgh KKD g] kQBY] o
Id+]kW huE

[klaDk lezk ]Jo 4g]kWSk Dk 4Ta

[klaDk letk ] 4g]KVBlIISHt §EhBWhKA a,IDOgMWDx le
glaM&BTkgR KKDg] T, DLD SaW] € [|aSheh4g] REKWIRWM d + ka” ,d¥ +@ TD$
FRPK8 | le+kD YD C_IFKN gghMDi 8B/ HERUE m h u E

[klaDk lexk DI dS2]kwW IOTIS
\ kSglhS4 Vb IdDigera WeL] § KaDkle+kDi ICIS] gk 400 1B huY SyeRg] Kika\ nunjk
Whé hx gDi huCE
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W IDW @& > YK DG Y [ kaDiB DKW IDW . KK x | e + KHEBBSEKIRSHE
1kA~I1D OS> IDex FyiJkNkD U[kd C_ 5I1T2aD Dk_RL
]Je IJx, UtSm h8E

Uk FreiRd S > (R iR+f] dd+a LD WgrvadhWwdintkDi D] ] B [ RAsHEE

IPIKNa Wi@Wak6W etk ENMSISHD hgRAMO[ [ Aot kaD:l
AINDA kdSHBhEE

8,1 lexk ]o gml]&2 KMDIHDINOKND le+k] d kaDiB Di \ Kikm
AMEED] E

[HaDKletk] #g] WE&DO§]ED k _ R

howonPRE

5.

gH RKD>dgKipDBl.A D7 Y& _dk_L ]Jo 5K \m a,IDAL Di le
5/TaD g}§mkP 5~ dkat Y& _dk_ a,DL Di letk Dx j§
[ka |dbdk® |dadh[ HaDB B le+k] KVSD KE

grtk>dB WK\ Sglivie DiDjm Id+ka L ] grsSYhac: @.J dad R

Dk 4\kdE

a8IFD “igKkdk Y HADgt [KaDB D le+kDxiA KdSD ShE

[klaDk lexk Dk ]hAd

X

X

X

X

lel+S [klaDk \IdO € oglklk D¥ AWJkaR D_Sm huE
Jlhak gel D_R C_ 5A]Iw\a_Sk Dx [..kdk 1]aSk hu
O d KBRC: KW2KVAYR] gDk DA K Y, SKE

5 [TPIdDig >dg kKD A% DX] K] 81 aShiE

[ kaDkgel D RhSghld

1.

2.

gl MelxD4dg gMi2S D gk gl KKDxl]aD lexkID g] khh 8YaE/ D Rih
lklh>E

5 ITD ghek >d2JK/dB- Fin YackL D' [HaDIB 20 la> JKl, VD lek >c2
QDR NS R Kie(E

gri+S >4 VRa Id+Har dGd RId + ka4l Foey B AKC_ gk Ok
oM2SDi Kk(E

IPIKNa gk S laOBNRES0 R GIWMgIMcIEDMD fleRUN
IDM"k Kk>CE
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5. gk]kIKD KkFB-Dik I4lddRklkww \tu\kd C_ BIl..~L Dt |
lak> Kk>1CE

6. ]lhaklexDLDi g2°k[ . kiKaygtd \ \ kdDLDKIdSIg [ . EKC [ kKaDiB 2 8YAIS] gk
hkaCE i

7. Dyea >d2ldgk”D lexklexkDx XHodl [ WD [ kaDiB 26 AIWR [ WKKI(E

] 7™ DkR
1. a8§IFD WNAkWYA dka,)D]la BiKlémk Dx YykTI]DSk Um K
2. 51TaD g}OfIgpRMNCKRYadk [ KaDiB B Y. K7 »D UBHEE
3. [ka Idbdk]h8 ]o Iddkh hxWt gt lexk [kIVS hx KkSm
4. grekedd WK\ SgleivB DiDlmid+ka L JgiSy dkathW 51U Dk 4\
5. gk]k!K D >BA\KRARE, ID\.Dx0da GR&NDgihS W K-

Ya_ RK]

x lexk Dk IWIw OS _

x 5A]IW\2_Sk ]a D]m

x XKFk_4dg_L Dk 4\kd

x Ym.mU_Ym..m F_m[m DKk Ig

[klaDk YxfR ]Jo 4g]kWSk

YXfR ek_mé& DDk SMWIguE BMtD Y& _dk_L ]Je \xKW

] 7 DkR
x Ya_dk_ ]a a,DL Dx [thS_\xKW ykTI]DSk gt IJaW
x | Ghe+kDKIVINGS
x  FrivedDR
x |IDexé& "L ]Ja >WmU]*k _ kBYSk Di 8,1l

y\kd
x ek_m& D IdDkg ]= [kVKk
x D]JKx_ yIS_+k yRkam
x lexk ]&a AkW C_ gmEWt Di £]Sk ]Ja D]m
x  \1dD] & GdteedX Y VKD Id

dsSalkw 10TIS
\ kS] g DK , kkd VD SKWEL ake KD IKDICTISYaiShgSEKVDW h é  h u G
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[KaDKe+k SR IWJ [ .riiySgqvY 58M iy \m 41VD huE
« (RR>D, tfl] O RD g OkFeE

« IDex& AL ]Ja >Wml]*"k OAkYD BY gt Yk~ "k KkSk hu
« IAKN lekD LY ] 4FAKN [\ KON riKaDIB 2XYHD Hkh u &

x

hkaKktNBn {[IthEn , Y].FKB ] ma, CxKWWR 4 | KgnktsWB 25t gDkidD
Y& dS2W IUEk7 UtWt aFt h§@E

[ KaDkgel D RDOghld
l.letk Dx ykTI]DSk
x  IVERED>02 Ml de kDA tdntg @ W
x Itk girSASdRC ~ 4aF eylka”
x  Jidls >aglaDa MWL
2. Yt Rghk DK'#]
x (i Y ROKS] LDK] K[ 6] WK
x  |DexntiKA % " WRFNDKY]
x 5 Ptk ngthB PGk
3.0k]kIKD KkFBDSk
x a8lFD gl]kWSk Y_ KWKKFBDSk 4I\"kW
x 41\\kdDL DetklIBDkhAd gt 4dFS D_kWk
4.51TaD gel D_R
x  FiYakLDyjA+ ak @8R
x [ KaDklexkgtnty DK 2]
5. @KX >d2FKNagel DR
x V] SR Kip
x  [HKN lexkg@RAMSD g R

| W O [HaTkle+k>d2¢ R] @ g] WikDda gl KKD g] OkWE[ IED It [dDig Di | WBAR]

SD [klaDK>rdORIE&S 5 A] I\ lddnth oD giad W@ d@D hu

ID g, g} k¥dk C etlRDgOMN] aD [#aDiB R4MXKLDI +k D _ o C_ 8/l
YUKW D_ o E

[ KaDklexk>dXt RY WS5 EDI aYitd \ kSDg] tldDig ] §kaDiB D lexkC W RD
\ B Dk4 AZ] halYBh@SS HED Id\ AN BB IDKNIDle+kC Y R> Mgy tD YD heE
MU [klaDk>1 lelsSnCdt QIKKTChLEWOo Dt MiDkg 52 xR
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[ kaDklexkC ¥ RDx>DIDS @DRGIUEWY [a IUkhd@e+kC WR>D W totkth6eO d O T
[klaDkSml¢ttk yk. D_ gDSm hu C_ lel+S [klaDk hm ¢
[ KaDKle+kC Y RDk4 Sk
WS5 MED4VEK le+kC Y RD[ rh Fn koPy hBY S| kaDKWBghnGBgtgre gDShiC W
hrd YoekrdD>d2 kgD IdDig DXYBD Mahd nB, lel+S [klaDk G WS KO EBK O
YxfR Dt yIS 41VD KkFBD hxSm huE
6g yDk _
x YXfR lexk Dx y(¢kd&O4DV Bk & k
x lexk YXfR Dx YKKEBEBDBERSM DUWkOA” O~rdhk _
W35 HED a4k [klaD k | e + k - @ gt IR Gt th&D
x lelxS [kKI@P®T glkK
x DMR]n[kaDk [thS_ 4IVF] £]Sk
6gla> W EdSaidnxNutrition + HBajth ] Pa Dxg[ gty dihREHE
gl A2 gbm
1. kO om~2000keK|PamMksS S, W DkUDbam E
2. "BBZ UNICER2022) kaDkletkccff RAWW 7 U D am E
3. _kOom" Ya_NKHS)20100)XKXydédk BOIR] ey \k gS Dk _ E
4, Id5COI(A‘gEO/WVHO()2021)\r5fR>d@IKA‘4g] REENE
5. "dDXUNESC@020d ul5D le+k@EWF_kWm &_YxN2
6. 4 0d kaR019)\ kShletkjRamdaBD4gl kKW 7 IlUDam _kdS YIEzs
7. ]2 2021) kaDkextk g) ORL _g] MWK Yh R MEaegfE
8. Igp>]2018)Y xfR C_ QdEWMA" Ildskd+ka” yDkeWE
9. Wml 2621 fR 4ROSKAN Abhiyé@ard x N 2
10.] Inak=d3 ka IdDig ] /(2022 kaDk¥s R>d2dDig KWW 7 U D am E

Pagel58



eRs _LEIE€ ¢! "O/kS™]

[klaDk lezxk ]a:S2 Kk WomigkDSlg >dgel D ROghld
B[ Mk~ g,cekxa/ KER-RgRK:
v k] TWxh _ ld®liH ad M~ x A~k
gkle

[ HaDkle+kDka \ i g] CEWNRKSD le:tkgthEg] h 8 >cth dFDI 1> Sn
1 K H knalE Dieel D[ kKoh nfikaDB Dxch CTRAGK ik Yok hLkx 8D BY ] dhwid
| k1Ko WBARE GOBYH kil Di DRYND \ nfetkih KdShx midel+S] KD 4W..] KD
W] BV | LDx4ND 4 InShglel+SD gDSHEH\ nPkhiD 5Y >D [klaDk D
D Sh&6Yack DgRF i Yeig] K DXlel+SD SheRygl] aDkle:+kDK] bl (Y6 hidkekhaEHa Dk
le+kgt ¢ agl YEAWNTFD o] h SSATAGtHORY DK [ KaDkle+kDx] . kkD hmi® IW k2R D
Vg~ "k gi\d hx gDSm hu@E

Di dk3aDKk]lkeak, Yk kmt Nent, K h.alkkBg e W] [8RE

lexk] Wl D gl YBRIdDIg D la> 4AA& | MaYSRul K g]e >m le+k g
] WAYBEEKS ] WHALDI 3N ] KK DgdieRIdDig D \ kAW TitEla S4B 4y \WES Ve A
_ ] £ S t 7 ST QaRGtHE] ~ eBLDkSEI> L DIa>IDKPKHERf d >m g]kK Dt |
Dt g]kW hu@® K[ SD Ux®/[LSMx g kkiW4 | ddak SNV hégt @ A\

\ kS] 4 kaDkle+k>D] halYs] tiduat DV kb5 K\ iy +§/ ] D74 g] RBSLEWDK] aSn
h § E ,odEDK 5 ITO @DRH kaDkle+k] atg] WEDkgh WD WY, Kt K g Dt Dk _
a,, ID"L.DXlexkyk D WD7yDk Di | W3 Dkgh WD WY, SAE

1.gk]kIKD 4g]l]kWSk
\k_S ]Ja D7 OTKWL Y_ a,|D8W kx IBD}KDXdylS"§] Kk SX
hxSk hu® uk]mR 6akDL ]J= a,IDAL Dt la> lexk Dx Dt

G_ Dt Dk]DkK "~k EtSL ]o Dk] D_Wt Dt labt JRDK® Sk
[,m [KVK huCE

2.51T2aD 4g]kWSk

\kSDD7Ih@L] 4 KaDB PxlekjUAD WD la>5 ITD ggRADI D] M mD [, KDKRHEE
Y& dk_L ]o ~h ]JkWk KkSk hu ID a,DL Dg=+Y iKWk °A

a, IDNDxGhdX DK | kiR 4akk | e + R gd@g Oidig C _ YadiV\Kgnjie\ 6
gleMB D D mnfiaDikde+K] 2] KEKD . ISh(E

Pagel59



eRs _LEIE€ ¢! "O/kS™]

3. gD 4g)|REk \k_S Jo D7 OTKkWL Yd¥v=Dg¥\KBE{ W BHH e + k
[ hBgtg] L] #h] KEkhIDa,, IDMDKAORAG |4 S4B Di UVikgtviieky, kkik s

ot [KaDklexkDla>>D[ S|, mABIEIGD YYKESYadkl] @, DD b MbawWC ~ le + k
vk D Wit 'DWekamRZY6 BYgvK 5 ShiEE

grkgi[ Afd g Rigk

[KaDklexk] =D C_[,, ny] Okgntkgtknni@ElgD AdLC _ JNeh L], 0a,, IDM.Dx(a. KRAD
WRAD7[ k grtkDi I Skin@hdKCS] @Vammlard gnirkD QWK ugt ID Jt ,EKWm C
SfEle+kyk DWhthS@KNS D gDSThEa,, DML la> gritS didd R 8¥aB/ D klexk Di

4] KEKDXpD WhIa>5 ddDDY hE

le+kDi FRI°KC gldVk>1 ]o-4g]k W Sk

\ kS] @, ID"LDK] aWdkanfe+kDi AR K\ D] B DkRhikx4 o] REKDK] . KhE Dkndial] o
a,|D'LDla>81 SglevB i O mkgtiD] lheklel+DiB D 4AWdISey | ka” 0TI D4 /A "
[ WituhgleMB BX4 \ k 84Ee Jx Whla>] K] oD UK [ k “hUEKP KD a,, DL Dla>
A4aF@ealLDi D) rhmD[ ,, nh WBHTE

g Dk £ WS

HalD\ kSg Dk W kaDkle+kDx] . kkUAD [a> D7 ARSC_ DK%] eB ID> 18K u getp tINDm
[1KB[tNm ..o DB KM +1Z \ nBAMKWE D kd g K D g\ naiNED Wi
Yhib YEKHEI7[ K BADKWE BRghnS gD WAENMKI K gDt Dk R 4g]kW Sk

6 YK [ kaDklexk] @t g] WKDxLbD WD la>H @] K] 4 Lakd akADi KB ShE
KB niDH ] KD Id\ AARN i kaDkle+kDYISKEBDS] . k2g kT hm gkT g _Dk_
yAkgL Dx C_ 41VD ge CH [fABE Bxef WDk WWoohURS Ik G t4 § ] k |
Di yAS] 4 halYeA f DIWkgDSheE

[klaDk lexk Di-dS2]kW IOTIS

\k_S ]Jo lexk Dk OG_aFdSnY [¢aDKlerkDi ICRS] diidighk 6 hE
hali) [ Bgtii] i kaDiB B le+k] @[ \ nD7| WS'Kh§HaDkle+kDkeX® Wida | el 2

gel D_R Di IUeK IBDDd]K K. HRYGR GHaEHa\ mh] hWaNehE
[klaDk letk Dk g]k8kYhuE "&kN WyDkdaY>D ,d/DPD *taK i

gl B¢ C_KODX nak YBKKNE] >Da,DilelzShe&mS x dh g]kK Dt IdDkg ]=
gDSm hu Hel63jIR4B BXhd kfhS OKX Y xfR[ QL Di lexk Di U_

Pagel60



eRs _LEIE€ ¢! "O/kS™]

hu® ~h [klaDk lextk Dt OAkYD y\kd Dx Uek2Sk hu ID
IdDkg Dt la> KB_m huCE

\k_ S ]e [klaDk lextk Dk 61ShK&]&BiVEOHREK 2k A ]I
Ddetkgtd S EKPHEKIAD g] K] 2h] KEKTnDa,, IDMLDK] ' 88 G Di WF\ la C_Yadk
Dk YYwa\R D Wk, D] DRk HNjDB¥kyk DWhk4dg [ 8D TKE
hall) déeSEM4AZ]C  déeIEMMYKY | g kKD ghkDLW kaDkle+kD] Al Y Kx_
UMK E kKK + ke idmenkot] Dl Mia ILek] 2 H \ § DIAWKE

OO kg Dk ID75KWB 2 \WS'LDx4 YWMKSHD [ kaDkle+kDx| . kdkIUk
KkgDBRMW & ntexkDk4 MOk h WD DK e 4VDk [Pkl Kg] = Idetf BY gt
la> Ildetf ykdVkW ID> F> h8E&E

5K Dt g]” ]o \k_S ]o [ igiCdDHS Hoe hustD MySHes m nig] WVsheE
g.DknC_ IVKnt¥A£1] § KaDkle+kDx] . kUADa> D7 ARE Y& KRIED F7HEEKS
gDk W kaDkle:+kD:+§/] 758 D) efb SDi hBAIDI §] B MURMUAIESHE 3

gda lexk 64\ " kMWK Dk 8l%e®fD g\anyllgmMi] DDke +k UtW
SR RC 5 IWigmyl] dhal DKVMRC _le+kDi gl BKIdEk IDKPKNE

[tNm, [NB Y ... k By SKWME WD [ KaDiB ByiSg] K] sHEBDSKAaRN
C_[ kaDKle+kDx] . kdkUMYE)] § kaDB D KAEgtaD 8WiDi lexkD Di gntkC g TOW Kx.
UMk KkSk hu®E

D kPekaDKdHa KW "M x KWk |detf BY gt Gk]mR C_ |\
hu® 6g "xKWk Dt ShS a,ID*"L Dt la> 5dkgm” Id+ka”
[ HaDWle+k] k-
5 WD\ kS]q kaDkle+kD U & hghdgf2  C_ D KWRWD5 D, LD 4Wk
[ kaDkle+kDk(® aR&k gk hx lkn@BUOhR@BY JI1hak gk+ ST K x ]a] o
[...D%hx F7TE SD"h U_C_[..Wt Di 8I]lmU huE
VEgOR25K \m D7 0k]m RUGAKS ITPgRNDkgl WD HheRy I(1S] @
a,ID L Dx letk UtWt Dt [Kk®» 8&ha G_ Dt Dk]DkKm
a,, IDM.Dx(e \ KW D7[ k DONB K3 hiEE
\k S Dt |&DWDdegkDxaD ¢ K] D7ShDi g KKDC gD VKRHER7[ k-
YYIB £ W H]EB D DkRa, D\LDxle+kD 4MDK gt SIDkKI& et BY gt
hd ,8RkyUte C_ I[hk_ KugltERN®LDKnhIKEGHSE] Getyd DAV D
D]S_ g]JLk KkSk huE

Pagel6l



eRs _LEIE€ ¢! "O/kS™]

gtk D[, ng] Oktudef BYgtiRiRC 5 Iudlgnafi] @&, IDM.Dxe KRAD
Uy kW D7 [k_ ek _m&_D C_ ]KWD{RHID[SSghapiD eIk gk ]V
UtSm h8 ~k IZ_ g]™ gt Yhat 4YWm lexk Dx g]lk. D_ U
& DWYUIK +§1] de+kD5 \K\ 8QLY D70 nh@iHa L] =y ks Y kW/Kam C_ 5dkg
[ MiuhgleMB B D] nDkRa, |D e KA il 1D1 I8hEE
[ HaDikletkgel DR] 4 WS\

\kSId5 Dkl ko[ ot[ , ke huKHDd 1] ] 4&RLD[ K hBatIDW K[ [k
a,|DMDilexkD 5 Sinsh [BYIihs g mllab kkle+tk Di U_ [thU D] hu
Dt BY ]Jo,KkMIKV KKKSKkShaiDSk 6ggt 4aF hu® F_m[ axF
Natiy eD @, ID\LDi lexk] 43 gk 6 huatDWM\ mnilS0d DW{IDh G _ 6 gDt la:
g Dk_ Dx DU], 8Ok WY Wkrhh pt@EN Ylh dxx lelx®t @ x Wbtt [t A
G_ gt [kh_ Whé IWDnaW lgkireEBErmidBWnvmtIN*"L Dx |
gx!| [Umt h§ 3ALID dt \m 8A& hatKDhWd W k] BRZathix & U hE
4\ ingled VRENE

[ KaDkle+k>D ke BJnuKgDky>F ] IhalB 22 eltD SARAGtgpY/S] PhDkdRNC
o] RAAD ViR la>IDKKIKNESHgD BYgtaR Fo\ ny] B g] KLC _gdiiS\L], 5] IhakB 2tGho
D} DK DD 4 ek Dl KISTNC __g\ ny] B gk KKD DY L, kkID> KIGTUE] K< ] MULC _
ggRMD la>Y YD Wilaty b D STER] le+kDkyl aW . kS W LWYI idgyBWeR
IDA"k C_ letk yk. D_Wt Dt la> >D CYIka_D ylg”"k 4Y\
CHiDesD5 AW gk v LD dh+] K IKgVid4e [halB Y GrSyUn\D TrdyigbF D h x
FAOHhak)] K] SER\IAD la>5 RS T@&DWED g) KT IhakB Dx4\ mynexkDkdl S
Inkyk DW D TkC _Gyla>di8val/ Y Dla> Y& LDgR yISYWD W = g] TETEE

[klaDk Famo[ ]mh ABAR] Yack 4 Yukh ivkunikB 9 DxYkD WD la>
9B D SHESK@M la>4 YA | | LDxle+kD la>\ KW K§Da. hxKIShIFIUIDgnS h dtd [ it
letk Dk EI23, 8® K mm eattls tDh Samkt] htka, IRNINGW] da, 201 Dx
YykTI]DSk Um KkSm huCE

D7 IdDkgema UtelL ]JdYaSBtDKm#é&W \hS4AYHWgt G|
e[ ID a, IDMERID DAYINSC &y Yadk DGR MAFSIM S E 6ggt Y& dk_L
lel+S D_Wt Di yt Rk h]jtek D] hx KkSm huCE

D7l =, ID\Di gtk HUKAE] \ nin€  Yadk 8vili gntkDxaD 8vidi le+k
_xD UtSt h8E g]kKIDHtg\BRMaS B gtth ShPgriHSAISKRMNEX] DU
IDdtIe+kyk DWitWPER] W] B (L] §#aDB DiletkdkShuD] gt D] VkI]2D axF

Pagel62



eRs _LEIE€ ¢! "O/kS™]

KitW\] BYSE D la> 4 VEUS UL 2 hnfa EKhaBygtYack 4 Y kaDiB Dxle+kD la>\ Kt
lhIDSt h§E

[ KaDkle+kgtKt] 86y UWWKDI ] WD la> D7 gFON6 R5 >hgiiDigS LD
W] ddDigera L] @h gl OkDRe4VDRmh@®D KoDBY]#|®6g Y 4dO~ Dk] D
3NID\ kS g] Okgtg[ gt4 IVD A KdShaE knikg2 kUVIK] 4y tORAY hC_yla>] IhalB 2
Di KWK\ ntagy tOTRAY haEIUH S4B S e+kD] Y] gle+kD+§] % RvBakYeSHK t |a >
UNVYKgtI SYWD W 1S KDa, hni<ieFE

g]kK ]a [klaDk le+tk Dt JhAd Dx atD_ KkFBD
ILeK] DY 8D 5 dODSKNdE Dk Di KWB EkgmSmgtD k "ka&Ed* W D_Wk C
SV lonBY gtakedvks d®D ha@,, IDM Dla>gritSC gD ddd R[ WD la> (el ] o
] 8\ SglaMXgtey lat Y k W m |, iy ©AV8 Tokolg Kgnh idgivi2S Dl Kivkh khsE
g _ DAoKviee \ kSg Dk W kaDklexkDx[ . lokUAD la> D7 SK\WB. kDK EMWDKhaBN
NKWB DD Wl [ KaDIB PxlexkD4dg YWADWIL[ 1D D 8/ ha glkK Ja g]
Adg_ yk. D_Wt Dt |a=d¢HEMHYREK Wik VWIESHEEE 6 W]o gt
ge+k4 I\ "W iR +§1] § KaDkle+kDxip@iWUKC _ Mal] gieviB DkidCk IDKED
S h §,ID".Dxlekyk DWDla>ldef “»WkKgtdDa leY | 4P t ,]@ &8ED IDH LD
OrdOTk \m Di F7E
\k_ S g_Dkept N, [t KEhe ¥\ N/Rkg] K] daBE5 &S\ tY Id Dxg] k D WD
la> D7 YhKuDt SikIBaL D[k e tckd kiC [\Waii @ B>g] WMAdg
oiW2SD WE

DS kgt kaDkld+Ha KW SS5 digrhy IdHa Dl GRKDI F7 hukhie
a,IDML Dx HgRKEKDayMeKnTMKISIEEN MKW i BYgtd,t51U d gme h _ m
Oa] £thiw{adkam aJDEPMDPH" Ca greking Whie+kjk D gDeE
WMneh s dig “WC _eh nidDig KWK
g Dk Vieh nfL] 4 kaDkle+kDx[ . kWD [a>5 digrihgleMeC _ Id+Ha LDl @ddkDx\ m
Vi DSAUMENHWB 2, IDDla>eh g ] de+k O d k© ApkDi[ 1S IISg2SDI
KkSm huE
gk KKD KKBDKC gD YadSW [klaDk lexk Dt yxAgkhW Dt la
gk]kIKD K kgiiReD Bd3N\D \ nh,, i DknGekS] 4§ kaDkle+kDxaD _g] K] ©D7Sh
D HBWKC OirNas | Woh8Bmkg] RAAD WD la> Id\ ABGFOMC _ gi KKD DRESB W
Ah] Dk”2 ID> h§@E

Pagel63



eRs _LEIE€ ¢! "O/kS™]

g]kK BDRBKkFA&aKWk a,IDAL Di lexk Dt ]hAd |
la> D7 Fug DKngPONC g KKD DkPSRaFAS D} Dt hEBADKESB el ] oKD
AI\\kdDL Dx g]Lk?k hu ID a,IDAL DacZkik@EJtWk IDgm
ImIPAk C_ 1ZD] 8-4ierkCDIKE) S0\ rifi NaDkle+kDx[ . ok UA] § halYe?
\ B DKW haZE) L Niohex< C IR RMADY] 1] gta,, IDMD le+k] hal Dxg] KK D YKk k
hu@E 8U,KEZ PR LEikul @ K] hiDWdPNe «C «kh DWWt W Dtda lexk I
8KKkF_ ID”k [IPD g]kK ]Ja lextk Dx atD_ gDk_kA]D [Uz:
YKIED @DR] § Lalkd- \ kS| Y Y IES@DRC_ Y Do) KMiapig]* D a,IDAL Dx |
gt SEKE[ VvV m _t ~h g xd_[[BgFdL@ i H @, ID\LDxg] RBYgtlekyk
D Wt Dk 4dg_ Ila _hk hu®E a,ID”L Di-IeSk Ox YRAdk
]hA@E U o
IdHaN.C_g@IESgik- [ KaDklekDyghkDla>IoHa L] gk Dy g \ niD>

P>hEaNghkL] <L Di 64K¥I _C_gleMB 2aik_ gritSYadhWC _ey la” KgngleviB 2k
oM2SD Wk ekl]a hu®E

a,|ID'.0 la> ldHa LDxgrieS C_g] kdenj WAD la> Id\ ABMa Di Kk_nigE
ld+ka~L ]Je a,|DA"L,Dit3EdiVCa BepmaE DigaMSUND KK ik
h id + k a[?lLD]Ja>] gD C _eki@D QKR gtk ndYaB/D KKK hnh&=
04 IdHaLC _|dBlaHa W4, DD la>Idet Mg LD ed SDi hukgtiD D& Digglag
|d2IFEWR'S C_ SDWmDi ,sStiIDIDS W o LOF § UheS WDIE) t W k
51TaD ghk*Sk[KlaGkAgkkWt yxAgkhW Dt la> 5IT2D
Dk~2g]L Dk 5~°xKW IDAk Kk _hk hu@E pN@WAKSNEC]L Dt
@ g (NfUNDI Kk hniE,, ID*LDla>D7g Dkn€ _ Whg@liB 2kka. le YYD KISheE
&y YDk D “KWB TKB a, ID'LDxlexkD +§ |6 R[.\A0 [a>Id° i BY gtgt] [ \WWKhE
a , I'hDx@a | mkiDla>g Dk , KK PR] @ C_IVEAD DI LDIMND KK KWK
gt ITOBYgD] Kx YadkLD a,, D ke | ] SBYQtY. D Yk hnhEE

W7 If+k WmIS
\k S 1oVl Saebmerhudé eSKkEUmM DI ,"SHWY hoskma tl g3

le+k] 4 8\ 8 YAdSMEWDKI] afk MantetkgtaD 81 lexkD D7 [, t[ lakd ID> B> heRy

[ Wald Dkgrvkd g \ kSDIdDig ] & my&al+ShEKEKSD gD >d5 ARAD Y@  DxARY o

_EkPkh(Ry WS] 6 [ ISY \ nfia IWKPKhiD IcH+KTALIgA gt hnvii[ D SHED >dizy] Dk

o] WAKgnt] SeddDigShkg k T hm 8W Dt O~ A dWHISEKAMDID | BY gk

o[ a haBy ILek] de+k>dzDl Al ldDig Di Vil Ykt D [ IEMdCTkgthniD kKieFIFRAMKISKhUD

Pagel64



eRs _LEIE€ ¢! "O/kS™]

[,1 LDK IBDDK] IF] loDlg  df gt eriiai®t] = df i 4 dTkD ekrdD >0 kgD ldDig
| MBI NY et RD >dXM@ 2] DkQRk £i£i£i DkhEk IKg] 9kB D df NDI 5 Agthm
[,1 LDek@D>dd kgD IdDIg Y FentkgtDKAD> Kt 606 B DAfN % Bk nghi™HEgh m
(D le+KDKIMWEKP KE
&y YOk [ KaDklexkD @D la> ID> B> ghkidD g g] K D g] G ldDig | =
] WAIYBRSYEUN hthERaHE) 4\ inD71 WS\ \Koh&<gt D U iR+ 4 IhalB PXle+kgtol S
_h'owkDi DC _g] KKDA. diongpt BN) OB Dkg] RMDMRIa>g Dk g [k K C_ Y& _
Dx]aD D§ D WhEkEtaDkle+kDy . ldkUR Ia>IW\g yNgLDi 5 dOD&h8Dh a, Di Dx
gl RAC _FRI® RBfte+kDk4 dg_l] a gDXE

IWODfa
[ KaDklexkD+§ | gk LD [ kKbID7 | WS4\ m i \Kolhe @h givi2S D WhEkID
yADa, Di Dxletkyk IxC _g] K] 4aB5 &S\ tY kd g k hFhg] KK DgdksRIdDig Dla>
4 AS] WAYBE W\ kS] t a, Dl DxFRO° RBlexkik h8iuSx ~h W Dtda 8WDt K
Dk] OIBPPkg]ut kOo Dt IdDkg J& \m "xFUKW UtFkE

2—f 2 «x"

1. \ oI5, %/ "2018).gz¢! €/ ~11Z1§ ,8 jeu* "&€ “R3@

2. Z7W[18 f 2017). —/8e"™ gZ¢l €1 je€] fe2. B ™I —§ KE*@

3. g 2t" €/2019).gZ¢! ks “1f_ N'a># &Sles "Ob>€/ 2@

4, Oeol&# f* 2016). —/Se"™ gz¢l €1 "Oe;! kS. NEMIfI718 ) "&HE —="@
5. .o6b#f € 2020). "Np! gz2¢! kS ZOE-€§MH ] s-"f f "®d7 @

6. ,B!f "' 2015).gZ¢! ““*je£N", 8 2181 "HE =@

7. "12@N™E€> 2018).gZ¢! € TIfzZlé "M WKREZ " jet* "&HE T RI@

8. g~.)=" f*“2019). —/se"™ gz¢!l €' & ™NFA># \S>12NS€ "Ob>72 [@

Pagel65



eRs _LEIE€ ¢! "O/kS™]

\ kShgRl 4181 lexkOx¥ ] tI>"LDi lexkgtdp\WO
51Tadk ]k, KED >d2 WaaikVid DkDLDkId4f R
hm_ kekW Jky lexkek>

>2
yX lede Refa |d\k F kdLkek> Id\kF

@nala [ ek ritid+Har AEK ®1D)

yOSkdwWk

IDgm mid D g] G ldDig ] 9>~LDi le+kDi \ § Dk4 AS] WaleehSiditef BY gts |
l e £k x , TEA/C VRl +] kDkidDig D Sipugg] #>"LDi \ etkng] KK Dgel D RDkgRS
hu@ \kO B ®02mn | PkA~] gt a§IFD g]kWHBk \\n_4wed [ek
KxI>ALDx8, | lekgtd SD_BhEe+kIDgmM mikKo D gi KKD 5 MO C g IdDig Dk
5Vk_ hu®E 8, lexkldpddk By Gt VERA] S . IShdEkIhgld o
I>AL Di 8,1 lexk W Dtda 8WDt[1O6DI §F]kkydlt Dg]R DdkD k
A\ViK@Ba Dof N & +§7] §ASHBHUZ \ nD71 WK VehdheE

] i eftS g GldDg lerk giDIdDlg O AlldDig g KKDgd WS | lekE
?21ShklgD Ya_ytanr

vl Y kS] §lhalB Dxle+kDka VDK vk TKEdLC _ekeLDkd AMD STT¢BRIDW ADia | @

OR KKD DS'L.C Y3 D OJAKDCKR] Ihal i le+kY yiF ¥aFPKE WibDia | o

o KgekDLKot k Kk kG ] %6h RltHghe Miknte+kDY . ldkUADIa>] halYs& g IDSE

\kS] Wdnte+kViapk g Z S YSHDRD7hWSKet hEBN WS'LDxWD Wila>g Dk
g]kK C_ Y& dk_ Dx l]JaD_ Dk”2 [3\Wlgé x EK@EdO[l gA "\t
IVARgRd hEGH MW kS] >N DXletkjk D_Wt Dk 4|8 DKWV fURE Tk ditdrw
D S mk E § EyKghoi L8, | & Di[y&DI | IB 24 IElaKHy g] ~ lexk] mBD

\ Y 4 Y=IgBD] TKC ] IhalB D kKR4 dg Yk TeFhDla >ntexkDla>@IR AR] kK
KkSk huE

]JArDka ]e I>~L Di lexk ]Ja IF_kdN 57
x  1Y3)° KD OdOKDKg @WK
x YUk2 yTk C_ [ka Iddkh Dk ylaWw
x  ORKKDAgnEkC Bl dionfdll k\vkk
BADKR.gf] InalB i letkaR Fgif Sk, | le+kSdp gR He+k\ niaR hwF7 TicE

Pagel66



eRs _LEIE€ ¢! "O/kS™]

CYIWdtle DNEkekgW
C Y\witeD Dia ] $>"LDi le+kD YME RDI e SHEE) ¢  D7g] K< gk DL halYea B Dk
| W b 7
x _kKk _kd&pSiwnsAC Jlhekd IVDKk L Dt g]Taw Dt la>
x B pldHgiE celdvokYidei C ] IhakexkDy] a ] TRE
x M KZatC ghdyiik Zatoe\ kS] afanikaDkdHa D ORIMC  >nfe+kD4 UEE
&y Dia ] 4] eVBLC _ghk 5 BaWDDKR[ KaDiB Rla>ldHa C_Dak GRYShviaRE
WitB, | le+kDd, k\ milhald Pla>EaaRE
OO KIDkDIa
@I D[ KN kSThgleMVWA IhalB Pxie+kDkg] kRVHVDK YUNWD KD YaRE GBYoe
x ld5ldHaLC ] hid+Ha ] dlhalB Bkyde [ . KE
x ¢ Dk W\ ABMKWB £ WSO KR gt>ne+kDK . kdklUKE
x  lexkDkjgk (R iRE{LDM6 E
g] D k am \®1dvyéa g Wtra »
21dé gUm ]a |>]"8eadvhd Bhdesk:ko m 20004 k WmK g g]kW Sk
glkdtleSk Dx ykTI]DSk Um hu@E
x ]1halB DI\ IEkn8 | lexk 8 [ ...hnhE
x  DWBIC_Oldgh“"D+{1] & rhlhalB B sYCHS[ . nhE
x I[PIKNa lexl6W E@Wzak]2 Wt W> 4dg_ YUKW ID> h
| Z , gkl k BAI®C g2 WAD[ R\ mmyanShg) k Wehshee
\kSthgl4>"LDi 8 | lexkDkASHgDIdDg >DapmMkDKERE i K g]a ykImW Dka
8 /& WA kvaSOWteD Dia DKYWLE RC 5 Wb Dia Di yASek] a B K
5 dODStIDG) ASHgDId lgSDS A . I8HBI>ALDKG, | le+K] 2BRy] Rv-dg YUND> Kkl
StD ot KOIVMR] wlo™ \ B DIWkgDEE
1.51TaD Dk_D
5 TOIAISI>ADI§ | le+K] g off , kB 2gt-Dhee
x  FinC_gri) SggRAMVING ~ drat\adkL] ggRAMD D] Nl DkRa,, DLDI le+kDx
ykTI]DSk Um KkSm huCE
x lextk DI [...8SMmlakkS/ekHEE6 IUDKE |2 41VDKKkxBK Wa_dk
la> dhW D_Wk DIOW hxSk hu®E
x 4dg_ a&Opp@tunity Cotlda dk L Dx aFSk hu ID a,IDAL L
51T2D a k¥DIgichm] Kdilg tG | ankahes
2.9gk]kIKD Dk_D
g} RKDg2 WC _ Y X kA np"LDI letkDxiA KdSD Shge
x 1Y° KAD Odak\ kShg] K] B K\ & WMt I+ K x |>~L Dx gml]S
\ p DB D[ W/ BhE )
x [ka lddkh C_ KPWmSIKHKtidki& h "Bttt Wd gyt ]K.ldxkKk

Pagel67



eRs _LEIE€ ¢! "O/kS™]

x a8IFD:\Y@\kk C_g]kK ]= a,IDAL Dx D] ]JhAd lu~
x  gntkDI I 2k LT lexRg@IA] & KMWDxaD 41\ \ kdDLDI Il 84 mD[ ,, KDKRhE
3. _KWRD>a2NS-SDkD
hkak1lID g_ Dk, IZWnyDiyNgMhigigge| D > h §
x WmISAL Dk gmk]KSW o3 A BWDKMy k8 m Dk ka2 Ad"V
x OkJmR_m 4gi}iRMi$R | lexRgIRAMD Dinil Kggt [klaDk>1 5Ft
YkSéE
x  gntkedYAdnvWES LDI D] mor=SYadhWC _ JKidlg glaMB B4\ kd\ il RKSAAR/
D Sk huGE
x KkFBDS k O2g DRV i Kiizknal+SoPD WEHBSEE
4.]Wxdu2klWD Dk_D
]WEI&V[D\fa@ n>"LDI lexK] r]lh‘khﬂ\ B DdWIShEe
5A11d5k g : DF KDk DDKRD7a, D4 YWitt] SB X Id5kg WED YGEE
x g} S5 DRIKIEDgt DOKRa, IDKB | lexkD|S , tad IWIé_SVmD_\fagE
x \"C 4gntkDi\ldW4 gZa Sk gixkkPKD 5axIWk C_ 8AYm,W
_xDSk hu®E A
x Yyt Rk D¥Xa4\kki C_ g]lkK gt Y*k2a. yxAgkhw W I[]a\

| LD lexkgipW

le+k KiWRidDg D a5 \k huYSapig] » D] K] d>etkgtck S rhes WD R

] gk D[ kKb K\ et VD DkR 2gthdd>"LDxle+kDg] kv dg Lgtly ESHEFhdpWida

Or FS OS[IDD diakVWmd om~ 1dDkg Dx \m §\kldS D_ S

|>~LDi lexkgtdpWWDk4 T2

I>ALDi le+kgtdPWDKs erte? gm Y ALK DESPDK1 R Jlhak>1 ~k [klaD|
A W] dnY. KIx BhEhdWAE ldHa Je ydte W IJaWk C5IARRN+

[ R ABYL] v EBNLD letkgtdpVWeD[ 6 "fng] Okl K gDk g]lkVKW g]u @ |
god W[ g] KKI>"DKle+kDkg] RMIVDK C_4dg WMDEKS\nO 8kdD IdDkg C _
gel D Rgpd hxgDAdEI+S>ninioa 4 YAKIDK La S 1ED Yag) K DxyASD ILeK] & R
[...kSm huCE

\k_Sm” g]lkK J]o\RSHNg k) ik T ASNWANGC _ gi] ki) P KGR v
WERNeE | Ay WK Kugm 81 ~h UekaSm hdidii&®& bikkav k_m I
ek, Yack Di Vit [ 1EDg] KKC_KODIdDIg DI Y] 5 Vkleak ik MY kS

Ja Wk _mWDKk8 T k@G |eglkK Dt IdI\/EWFREEN V= gl o
Kgni§AEYDKEU RhEE

Pagel68



eRs _LEIE€ ¢! "O/kS™]

]JArDka ]J#@ Wk_m @i IOTIS ]Ja IF_kdN 57
x YUK?2 yTk
x [ka lddkh

x letkgtdpW

5 WidDia ] @] K glkDLKgt_ k KKq | x,HBV pldKgE C Mg kaatwt Wk_m 8 ATk
] WAEE g IDE

dS2a]kW2IdET S nEDEDC Akdk/K Di gUih MK ~R] de+koa gt kD
gml]S, WhB "hnOAIDAdWJBRAR) C_ dul5D yISOYVKk?2 Dk ¢
letk Dk JhAd CAIDIByn{ng] kkaESkD lobig S nged i 8yDi | Ihakl
lelxISkKFBD C \lgeS ht &~L Di 8 VEmzk [ ak\GrmihkedEk \X
202Dt ShS lextk Dx 4I1VD glkdtem C_ g]kW [WkWt Y _

x IdBldHaALC ] HitdHan] IKIB D 02K elgBHE
« Dakd2klWIROAGKTgkDWmDI C_ GHaledm Weko . kehdk o \
« D7 IeM] JKIB DkgDa WIRWWSGERR , DL Dt [ _k[_ "k 8ggt 41V

g Dk_ ,k_k lakeeKk _hm "xKWk>1 Kugt

x [tNm [IKB [tNm Y..kB
x gla lextk 41\ kW
x 8,1S_ le+RUSANMKW
6 WDt ]KERGI dettk] sde C VB SD4dg ] atheE

IWODf2

W Q DKSI$38LDI8 | le+k] mpWD[ H6 ~g ng] Okl K g ] =, HIKT]%DK D

WD C 1 WeRKVID g\ niDkD Y QY Kyithe haBAY) OB Dkg] Riy] 1Sy NgLgthngled hE
\kShgR g 4>NDi 8| lexk] SEREWh YASBLUY Sifh\ mnD7 | WS'Kef heBAI WSM.Dk

g1k V k Wg] &K CDYack Dg2n yiglgtmged haK| JIhalB 2x8 1 lexk o g]kW 4d
h L&mDgl FaDC _ldDigSg] KK DKIVMRIxgDFKELD € g U meR\C _ FRWY DK R
DK R de+kDoa gt KD giSWE[IDD DWdalk _ C_ O~ Ad Idl
[WRhE]e I>~L Di lexk Dk JWAdDCAh\W [Dt dk SW,tu g e
[IDPD gl]kkKk C_ kOo Dt g]Ju IdDkg Dk 5Vk_ \m huE

x  OR RKD KEBDScdalD g] RWEKkDkyl kK

Pagel69



eRs _LEIE€ ¢! "O/kS™]

x WmISVkd D Kagy"k £Ad W
x  greS>d2 Viga lexRd8d RDIVMR
x | \WRitViDgel D R>d2Y K eqgtiel
K 6/g\ mil] gdaSghk EkS\m I>~L Dx 8,1 lexk ]Ja glkW 4dg_
|dDig god hEKIEKSg] K< nD I1S] EEaEWhgk B huY SiH\ riinBRg) Wilik D W
[kDi hu@® K[ Wk_m Dx h_, 8iDje @ ]leDWSd}BkVMRgRdg 1]k W
hxFKkE Wk_m,DtRia GkIOhibDex\k Whé
Wk m gel D_R Dt 8Yk~"
x lexk Dk ygk_ C_ KkFBDSk
x 51TaD 5A]IW\2_Sk Dx [..kdk
x  DRAADK konhaNE\W
x g]kK ]o@ g]kWSk C_ gi]kW Di \kdWk I1dDIgS D_Wk
x |lhaiB Bla>gri+Sddd RgM2SD W
5K \k_Sm” g]kK SaEWNdk B hiFhakd:IKI6 WK WialE  O~dg
Kugt IdI\EW ztyL ]Jo@ 4YWm YhIkW [WKk _hm h8E
x Jlhak>1 8,1 lexk yk. D_ IdI\AEW YtelL Jo Dk”2_S h
x _kKWmIS ]Je 8WDiI \kFmUk_m [..m huGE

x gk]lkIKD K kFHBNBX] kidt3hdE
g Dk_m K®ank20083 kt Wm I[$kB \MINW kY mkdel D R Dx W

gl A2 gbm
1. \k _S 8, 20238 |de+k kINak2 \WindFg >ddW/g\ dg B N aEK
2. \kS]8 | lexk]dlhaiB D IAIS 4WEKEaIgKDKIASBIA fR: [lhak>dB | lexk > g
lkdak
3. \kS] #lhakle+kD ASHgD>dgR KKDIdI KLDk4 AW \ kS] 4aPC _le+k
:>W KE k]
4. \kS]®8 | le+K dlhalB D\ kkm] lhakW} KDS Ki¥fs 7>d2eL0] th Dkd AW
\k_S ]e Jlhak>¥ KQdS®E | le+k
5. 81 lexk|dlnlBB DIkFmUk _m C :DijktklIiK@EYa dS3w

Pagel70



